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Abstract. The leadership role of school principals has been receiving
much attention in most educational systems, especially when such
schools contain gifted students” classrooms. Thus, this study sought to
identify the types of leadership that female principals of gifted students’
classrooms have, and how such roles impact teachers and school culture.
This study, which took place in Riyadh city, Saudi Arabia, adopted a
qualitative approach represented by a multi-case study. To achieve the
objectives of the study, the researchers used a semi-structured interview
method to collect data from the sample of four principals of gifted
students’ classrooms, selected by the available method. Qualitative data
were analyzed by the traditional manual method. The study revealed that
the roles played by the leadership were wise, transformative, and
cultural, regarding the skills of the principals of gifted students’
classrooms. The study, in addition, concluded that the wise educational
role raised the level of teachers’ satisfaction and adaptation to the school
environment, although there were some negative points, such as
dictatorship of dealing and dealing with superiority. The results also
unveiled the contribution of female principals, within a transformative
role, to solve the problems of teachers and their environment.
Additionally, it was found that each principal has a unique method that
reflects the vision she adopts and tries to consolidate in school culture.
There are some differences in some female principals’ traits towards
gifted students.
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1. Introduction

The second millennium witnessed accelerated development in several fields of
life, which eventually led to the creation of a new system, known as management
thinking, that considers the basics on which work rests. Because the modern
concept of education aims at change and development, this places it first among
reform and progress in any country. The results of this process are greatly affected
by its management, which is responsible for the course of the educational process.
Success in any kind of work depends on the method with which it is run and on
orienting works and activities to achieve the aspired goals (Amer, 2019).

Although school leadership is a relatively small aspect among educational
systems, it is viewed as the procedural level of school management that is
responsible for implementing education policies pertaining to objectives and
future visions. It is the mediator between the educational system and the
community. It is the leadership that deals daily with different social groups, with
different cultural backgrounds. Families send their sons to educational
institutions with confidence that they are under the protection of institutions that
work for the interest of their sons and the society which maintains its principles
and develops its vision to the best, through educating its children to attain
prosperity (Abdul-Magsoud, 2017).

Gifted students have become a valued segment of Saudi society. In fact, the
number of gifted students is increasing over the years, and they have won several
regional and international awards. For example, in the last few years, the
Kingdom of Saudi Arabia won 22 world awards (Regeneron International Science
and Engineering Fair, 2022). Encouraging the development of these talents, the
Ministry of Education assigned classrooms in schools for gifted students to
develop their aptitudes and encourage them to be more creative.

The significance of the school leadership and gifted students’ classrooms stem
from the school and the role it plays in developing students’ talents from all
aspects: cognitive, spiritual, mental, and physical. Therefore, the method adopted
by the principal of the school is essential for achieving its objectives and social
responsibilities (Al-Oweidi & Freihat, 2020).

Many studies, such as by Salhi (2017) and Rasheedi (2016), were conducted to
examine the standards and methods that are required for selecting school
principals. The studies showed that there was a difference among the principals,
in favor of those with high competence, compared to the non-competent.

Likewise, the studies of Duheim (2016) and Hameedah (2019) ascertained that any
school can achieve its educational objectives if the principals are characterized
with the management skills that reflect their effective leadership. Such a principal
can implement educational policies to develop the school.

With respect to the school culture, it is considered a framework reference that

guides the school principals’ interaction with the school’s members. It is strongly
entwined with the culture of the school society and is affected by the social
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background of teacher. Consequently, school culture reflects the domestic
counterpart since society provides the school with students and teachers with that
background. To improve schools to match with changes, it is necessary to study
the dominant culture in the school (Aseeri, 2018).

Chalikias et al. (2021) pointed out that the school principal is the most important
person who is responsible for the management aspects and internal regulation.
Therefore, the successful principal should play effective leadership roles that
positively contribute to the sustainable development of both the school and
teachers. The study also revealed that several factors impact teachers” professional
development, the foremost of which is the culture dominating the school.

The study of Ustiin (2017) confirmed that principals of special education schools
need to create a special vision reflected in the organized culture of the school. The
study also indicated that principals of special education schools should possess
leadership criteria that enable them to improve and develop their thinking and
the thinking of their employees, whether teachers or administrators, to create an
integral educational ambiance by which the school can achieve success and
excellence. The school administration is the decision-maker and the direct and
effective influence on talent and creativity; it is the one that provides care
opportunities, supports the teacher, and appreciates the needs of students. The
administration creates a stimulating educational climate and invests in the
educational process (Jung & Worrell, 2017). Hence, this study highlights this role.
The discussion about women’s leadership in schools and its difference from the
leadership of men focuses on the differences of this leadership.”

1.1 Research Problem

Internationally, most countries show a growing interest in the roles of principals
of gifted students” classrooms pertaining to all dimensions, economic, cultural,
social, and political, being the basic pillars for improving the educational system
and increasing its functionality, through developing the principals of those
schools.

Through the experience and work of the researchers of the current study in gifted
students’ classrooms in Saudi Arabia, they noticed some shortages and problems
that prevent principals from achieving the goals of the schools. Perhaps the
foremost problem among them is the principals” lack of an integrated outlook that
covers leadership roles that the school leadership requires, relating to the issues
they encounter in schools. In this context, Ustiin (2017) stated that principals need
to be very aware of the different roles of leadership that are required for dealing
with the situations and crises that arise in schools.

Saleh (2018) indicated that schools that contain gifted students’ classrooms suffer
from numerous problems that affect the school culture, resulting in decreasing
educational competence and hindering achieving goals. Thus, the problem of the
study is limited to identifying the leadership roles that principals of schools with
gifted students’ classrooms play in Saudi Arabia, and their impact on the school
culture. Such roles help to interpret the behaviors of the schools” employees and
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the way they interact and how that affects their achievement ability, besides their
impact on the school community and the education process. Therefore, the major
question of the study focuses on leadership role asking the question: How do the
roles of female principals of gifted students” classrooms affect school culture?

1.2 Research Questions
The research questions of the study are as follows:
1. What are the leadership roles of female school principals that include
classes for gifted students?
2. How do female school principals that include classes for gifted students
influence their teachers?
3. How do the female school principals that include classes for gifted
students affect the school culture?

1.3 Research Objectives
The research aimed to accomplish the following:
1. Divulge the leadership roles of female principals of gifted students’
classrooms.
2. Identify how the female principals of gifted students’ classrooms affect
their teachers.
3. Identify how the female principals of gifted students’ classrooms affect the
school culture.

1.4 Significance of the Study

The significance of the study is in its attempt to identify how principals’
leadership directly affects the favored values and norms in school culture. It also
highlights the leadership roles that female principals should obtain to increase the
level of school productivity, advance decision-making processes, and shape
employee behaviors.

The results of the study will help in preparing training programs that contribute
to the development of principals” skills and the integrated roles they play, as the
relation between the leadership roles and the culture provides a clear idea to
people in charge of developing and implementing the training programs.

1.5 Definition of Terms

e Leadership: Hoot (2022) defined leadership as the process through which a
person with outstanding skills, abilities, and qualities affects other people by
providing them with what they need to achieve their aspired objectives.

¢ School culture: Houriyeh and Suad (2017) defined school culture as the
outcome of a set of interactive variables whether they were from inside or
outside the school. These variables constitute the culture institution members
adopt. If the variables create a good type of culture, they consolidate the
behaviors and trends of its members but, if bad, it produces counter effects.

e Gifted classroom: It is a project that the Ministry of Education started by
gathering gifted students in separate classrooms in which they are given
propitious support to enhance their potential and motivation in accordance
with world criteria of teaching the gifted students (Ministry of Education,
2022).
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2. Theoretical Framework

2.1 Roles of Principals’ Leadership for Gifted Students’ Classrooms

The roles of school principals in educational institutions are no longer routine;
their aim is not just to manage routinely, but developed to confirm the modern
leadership vision that cares for development in a world of accelerating change
(Dahawi, 2018).

2.2 Leadership Types

Leaders have essential and active roles to play since they are considered the
people who manage the institution and do not just practice authority. In fact, the
effective skills and potential leaders have are positively reflected by the
educational level of the institution (Ghadouri, 2020). This will be manifested in
the interaction between the school management and the teachers. Additionally,
leaders are responsible for reinforcing teachers’ vocational training to help them
develop meaningful skills (Ullaah et al., 2021).

The types of leadership the leaders may demonstrate in an institution are as

follows:

¢ Wise leadership, known as visionary leadership. It is one of the most recent
theories that envisions the future of the educational institution and
employees’ participation (Hoot, 2022). It is defined as the ability to envision
the future of an educational foundation to motivate employees to realize that
vision (ElAofy, 2019). This type of leadership acquires its significance from
leadership in general and wisdom. A wise leader is one who can pass a vision,
message, and strategy to teachers of the institution to encourage them to work
(Mills, 2005).

e Educational leadership is defined as the psychological, social, and
educational interaction between the school leader and the institution’s team.
This interaction helps in many aspects, including guidance, problem-solving,
and decision-making, for the interest of the institution (Migbel, 2018). Ustiin
(2017) stated that an educational leader never stays in the office just to practice
authority, but instead, this leader tours classes and corridors of the
educational institution, in addition to practicing leadership.

e Transformational leadership is one of the modern management concepts that
received great interest recently. Najem (2018) defined it as “a constant process
through which the leader attempts to change the value of employees of the
institution to improve their motives for the general interest of that institution
as demonstrated in building up future vision”. This leadership is important
because it delegates authority to employees of the institution and grants them
the power that enables them to run the educational process and solve the
problems they encounter without going back to the leader (Migbel, 2018). This
leadership improves the skills they possess and consolidates self-confidence.

2.3 School Culture

School culture refers to a set of values, principles, and beliefs that develop in
school because of the constant interaction between school employees. These
interactions positively contribute to solving problems and the difficulties they
encounter. School education is determined by the practices and values that
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members gain by discussing their feelings and the behaviors dominating the
school (Ustiin, 2017).

Organizational culture is a set of inputs that includes values, beliefs, policies, and
management procedures, in addition to the expectations and norms related to the
management process of modern institutions. Such values and beliefs originated
and developed commonly among its members.

This culture determines the behaviors and practices of the institution (Sharairy,
2020). Therefore, every institution is distinguished for a certain adopted
organizational culture that helps in achieving the goals and the future aspirations
of the institution.

Masalheh (2021) pointed out that the significance of school culture stems from
institutions, and it is considered the guide for the teachers and the school
management as it provides them with a clear picture of the nature of relations and
behaviors needed to be followed inside the institution. It is through these
behaviors that employees can interpret the situations and behaviors that occur in
the institution. They are also considered the major factor that affects the success
or failure of the institutions through weakness, strength, and integrity of that
culture.

3. Method of the Study

The study adopted a qualitative research approach to answer the questions and
achieve the objectives. Therefore, a multi-case was selected since it meets the
objectives of the study. It also determines the case and interprets it through the
collected data to come up with certain findings that help in answering and
interpreting the questions of the study.

3.1 Procedures

The theoretical literature relevant to leadership roles and school culture was
reviewed. The targeted sample that suits the purpose of the study was selected
afterward. The tools favorable for answering questions were selected as well.
Then, female principals of the targeted schools were contacted to facilitate
procedures. Semi-structured interviews were conducted with four of the
principals of gifted students’ classrooms. After that, the qualitative data related to
interviews were analyzed. Lastly, the qualitative results were discussed, and a set
of recommendations was provided.

3.2 Population and Sample

The population of the study comprises of female principals of gifted students’
classes (public and private) for all academic school levels (elementary, middle,
and high) in the city of Riyadh. The number of schools with gifted students’
classes was 30 distributed throughout Riyadh. The total study sample was four
principals: two from the elementary school level, one from the middle school
level, and the last one from the high school level.
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3.3 Participants

The participating principals were selected by contacting the Ministry of Education
- Giftedness Sector in Riyadh to obtain a list of the schools that include gifted
students’ classrooms. Then, these schools were contacted to select several
participants who were willing to participate in the study. The four female
principals showed readiness. The study sample was selected based on the
criterion of consent to participate in the study after explaining the dimensions and
objectives of the study, as well the volunteering of female principals among the
study population.

Table 1 presents the data about the participants without reference to any female
principal for the sake of confidentiality. A code composed of a digit and a letter
for each principal was given; the letter “P” stands for principal and the digit (1)
for the principal’s number in the table.

Table 1: Basic data of participating principals

Principal Qualification Specialization Total years of Ye‘ars of experience
No. experience in management
Special Education Mental .
P-@) BA Excellence and Innovation 16 years Six years
P.(2) BA Islamic Studies 20 years Six years
Arabi
P. (3) BA rabic .Language and 20 years Four years
Literature
P. (4) BA Arabic Language 15 years One year

3.4 Instrumentation

The semi-structured interview method was selected to collect data from the

participants. It is the best way by which researchers can collect data on topics in

their natural forms (Paz-Soldan et al., 2014). This method depends on addressing

the main questions and sub-questions that serve the purpose of the study.

The questions of the interview were arranged in a manner that helped the

researchers obtain as comprehensive information as possible from the sample

members: the research method through qualitative case study approach.

The questions were divided into two major parts: the first is data on the principal’s

job (qualification, specialization, total years of experience, and years of experience

as a principal), and the second includes the semi-structured interview questions,

including the following;:

1. Do you praise teachers during meetings? What are the aspects you focus on,
and why?

2. As a principal, does your presence at school please teachers and make them
do their jobs well to a full extent? Do you have a role in that?

3. Asaprincipal, how do you spend your time in school? Is there a certain system
you follow?

4. Whenever you face any school problems, what do you take into consideration
when solved?
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5. What type of activities do you arrange to develop school culture? Do you think
that they are helpful?

6. What kind of relationship do teachers have among themselves in school?

The selection of these questions was based on the functional tasks associated with

school principals and related to the education of gifted students, and based on the

relevant literature (Salhi, 2017).

3.5 Data Analysis

The qualitative inductive method was used to analyze the interviews starting with
the details and then switching to the essential topics as manifested in the study
results. The following table illustrates the phases of the analysis.

Table 2: Stages and procedures of analyzing qualitative data

No. Stage Procedures

At this stage, recorded data were dumped into a word
document; incomplete data were recovered by rechecking
notes jotted down during the interview and, finally,
reviewed to avoid errors.
The coding stages of rooted theory methods are propitious
to the nature of the data which were collected and the set of
objectives that were determined (Paz-Soldan et al., 2014).
The stages are:
e Open coding
The coding process with analyzing data and coding
words and sentences included in the interview
responses, giving them short headings.
Data coding and e Axial coding
classification After the coding, the data that combine similar codes

1 Data organizing

were collected and listed under axial groups that

included skills that every principal of the study

sample has.

e Selective coding

An in-depth reading was done more than once to verify the
reliability of the open coding and the axial one. Similar
skills were selected to determine the types of leadership
found in every principal of the study sample.
After completing coding and analyzing data, they were sent
to four (4) experts offering some alternative suggestions.
Re-coding and The data were reviewed after one month of the first coding;
classification the subject amendment was done accordingly.
A mental map presenting the method of data analysis
clearly was made.

3 Data checking

5  Visual presentation

Writing the results
6  correlating them to
evidence

The findings of the study were correlated to educational
literature and researchers’ vision pertaining to results.

The findings of the study were correlated to educational

7 Discussion of results .. ;o .
literature and researchers’ vision pertaining to results.
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3.6 Results and Discussion

This section states and discusses the results deducted from the analysis of the
principals” responses to the semi-structured interview. The analysis is viewed
along with the questions of the study.

Question 1: What are the leadership roles of the principals of gifted students’
classrooms?

In answering this question, qualitative data from the semi-structured interviews
related to each principal were analyzed. It was found that each principal of the
four has certain leadership roles as shown in Table 3, which illustrates the types
of leadership for each principal.

Table 3: Types of leadership for each female principal

P. (1) P. (2) P. (3) P. (4)
*Incentive and Tncentive *Incentive
Wise leadership ~ * Incentive support . .. Situation
. Future vision .
*Confidence containment
*Sharing in
" L decision making *Qrientation and
Sharing in . . .
. . Regulation guidance
decision making " AN .
N . Teamwork Decision making
Regulation y
. " management Teamwork
Educational Teamwork . . .
. Affecting and management Regulation
leadership management - o .
. convincing Gifted caring
Knowledge N .
developin Awareness of *Planning
“Gifte dpcafin students’ needs *Caring for the
& *Work Quality educational side
*Field supervision
- P
*Appreciating Appreaat’l s " -
, employees’ work Appreciating
employees’ work hizi 1 p K
*Sympathizing Sympathizing employees” wor
Transformative y with others *Sympathizing *Abiding by
. with others . : . .
leadership Ko ,  *Management of with others job ethics
Raising students N
.2 change Support and
motivation *Support and development
*Authorization pp P
development
- .
Educational Consolidating L
- common values *Communication
leadership * N
Communication

P = principal

Table 3 shows the raw data listed by female principals that related to different
types of female leadership.
P (3) explained in detail how the qualitative analysis was conducted, revealing the
leadership roles under which certain basic and secondary skills are listed. They

are as follows:

e Wise leadership manifested in:
1. Skill of motivation as practiced by the P. (3) who mentioned that
motivation encourages exerting more effort which constitutes the essence

of the success of the educational process.

2. Future vision that is gained through instilling confidence in teachers. P. (3)
reiterated that the teacher is the cornerstone of the educational process
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because she is the person who works hard searching for knowledge to
convey to students.
e Educational leadership covered the following:

1. Orientation and guidance were explained by P. (3) who mentioned that
the supervisor she has discusses issues with students; that makes them feel
closer to their teacher and helps in problem-solving.

2. The skill of decision-making provides teachers with the authority to select
suitable activities. Extra-curricular activities should enhance the topic
taught. Through the authority given to them, teachers can share in
decision-making.

3. The skill of teamwork is essential for the success of the educational process
which can never be achieved through isolated efforts but through
teamwork.

4. Regarding caring for the gifted, the P. (3) mentioned that she encourages
teachers to observe individual differences among female students by
addressing questions that match students’ abilities.

5. Regarding skill planning, the principal revealed that the students’
morning assembly is very important for her; she tours classes during the
break time.

6. P. (3) spoke about caring for the educational side of students by
consolidating values, such as honesty and truthfulness through school
broadcasting.

e Transformative leadership implies:

1. Sympathizing with others through the containment of new teachers by
their experienced counterparts.

2. Appreciating employees’ efforts; the principal appreciates hardworking
teachers over others by awarding them.

3. Supporting gifted students by giving them the chance to excel in the
subject the student loves, whether math or science.

e Educational leadership is manifested in:

1. Communication skills through which guardians share in the celebration of

their daughters’ success.

Figure 1 and Figure 2 illustrate, in detail, the visual performance of leadership
roles that P. (3) possesses.
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Teachers are encouraged to take
into account individual differences

) SN Keen to achieve justice

Adopts the principle of \ . Brake the barriers
plurality of talents Take Care of Gifted /

Interest in the completion " Planing Skill Teamwork | |ntegrative roles among staff
of administrative wnrk/ \ Management
P
. Ei ional Decision making __ Participation in decision
Advanced planning L::gz::hi: — Skill 9 P e e
— \ S~
Paying attention ‘ Give the teachers
—— to educational aspects Guidance the right to choose
Promote values 0 N the appropriate activities
() Her knowledge of the
situation and problems
P3 of students

> TN Involving parents in
Publication of school’ ' Cultural Leadership celebrating their daughters’

achievements —|7 achievements

. Communication

Supporting the complementary role between

{ school and family in caring about gifted

Figure 1: Leadership roles for P. (3)

e " Has knowledge of the
Distinguishes accomplished high abilities of

teacher from others her teachers

. Accept other points of view
Supports gifted students Appreciating Staff Effort
by highlighting their talents

Feeling of others

- P Breaking down barriers
Support and Development Transformational and Sympathizing
A i Leadership with them between her and teachers
Take care of the Encourage experience teachers

teachers’ personality To contain and accept new teachers

O
O
P3

Instilling confidence _ Motivate teachers

In teachers
N
| Future Perspective .

A RS Motivation y—. Motivate all sides

/ ~
Shows teachers the  Diversity of methods to
importance of their role motivate students

Figure 2: Leadership roles for P. (3)

It is noted that the leadership roles of participants varied: some were able to
activate the integrated role through role switching according to the situation,
while others could not make use of a such variance.

Based on what preceded regarding leadership roles, we find that principals (2)
and (3) showed aspects of wisdom in several situations exemplified by conveying
their vision, which helped employees to achieve them. Thus, they created a school
culture of their own. Karwan et al. (2020) pointed out that leaders with future
vision determine objectives of personal and collective work that focuses on what
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we do, not on what we want. P. (1) and P. (4) did not embody the leadership
wisdom role as hoped, but they were confined to motivating employees.

As for the educational leadership, we find that P. (1), P. (2), and P. (3) actively
practiced the process by demonstrating an apparent ability in the social,
psychological, and educational interaction with employees and that left a clear
impact on school educational regulations. Ben Ali (2015) pointed out that the
qualities of educational leadership are manifested in the positive support of labor
force and in decreasing the negative impacts upon them.

The leadership of P. (4) was limited to one activity “communication,” which was
reflected by incongruity among employees.

Regarding transformative leadership, we find that each of the principals (1), (2),
and (3) were distinguished for one quality: some cared for developing and
supporting employees, and others cared for motivation despite the problem
engulfing that environment. It is evident that the personal concern that
transformational leaders show toward employees reinforces teachers’ and
educators” abilities, which makes them more cooperative (Saleh, 2018). Hence,
such leadership affects students positively. Unlike the first three principals, P. (4)
gave in to such problems without doing anything to override them.

Regarding educational leadership, it was clear that the skills that P. (1) and P. (2)
possess have helped in disseminating school culture through communication
with the outside community and interest in the integrated role of school and
family. In contrast, P. (1) and P. (4) were unable to play the educational role that
reinforces school culture.

Regarding answering the second question, which reads: How do the principals of
gifted students” classrooms influence their teachers? A group of questions was
addressed to the principals in the interview, such as: Do you praise teachers
during meetings and what aspects do you focus on? P. (1) responded “Yes, I do
praise the distinguished teachers if I ever get the chance”.

The response of P. (2) was that she had a distinguished teacher and loves praising.
Also, P. (3) agreed that praising is great because teachers are the foundation of the
educational process. Additionally, P. (4) encouraged praising as she considered it
an incentive that makes teachers perform better.

The major goal behind the aforementioned question was to find out if principals
were wise leaders to motivate the employees of the institution (Millis, 2005). Since
all the principals provided teachers with incentives, they all possess wise
leadership.

Therefore, it has been made clear that incentives play a significant role in the
leadership process as they increase employees” productivity.
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Regarding the second question of the semi-structured interview “Does your
presence in school please teachers and make them do their jobs well to a full
extent?”, the answer of P. (1) was that everybody was happy because she gave
them a large space to work in, besides being flexible to understand the situations
they encountered. P (2) also said that she was pleased because her teachers, as
they said, had done things they did not believe in just to please the principal. She
added that she received letters of praise from those teachers because she used to
give them incentives to work better. Such a question was raised to detect
principals” roles in educational leadership. Migbel (2018) viewed this type of
leadership as an interactive process between principals and teachers and on that
is in the interest of the school.

Through the third question, “How do the principals of gifted students’ classrooms
affect the school culture?”, a set of other questions was addressed: How do you
usually spend your time in school? Do you follow a certain system?

The answers were as follows: P. (1) said that she attends morning assembly,
checks absence and incoming emails, besides any other urgent issues. The answer
of P. (2) indicates that she is a practical person; she tours classes to check
cleanliness and teachers’ attendance. The answer of P. (3) was that she attends the
morning assembly, highlights a value to be declared and focuses on the school
broadcast, and tours classes during break time. The answer of P. (4) was similar
to the others as she attends morning assembly, watches teachers, and tours
classes. Thus, according to Migbel (2018), the effective principal is the one who
needs to be practical and aware of their roles.

Other researchers indicated that new values should be included in the school
culture and that behavior change is necessary for educational leadership
(Higyilmaz & Sahin, 2016). Thus, certain behaviors of the principals, according to
the researchers, need to be changed to be more effective in this type of leadership.
With regard to the principals’ answers to the question, “What do you take into
consideration...?”, P. (1) mentioned that she listens to both sides of the problem
to approximate ideas to avoid aggravation to come up with a solution. On the
issue of school ambiance, P. (5) said that she contacts the ministry, and if she does
not receive a positive response, she seeks help from relatives of the students; if
that does not work, she brings them and their parents to her office to forgive each
other. P. (3) stated that some students might accept their supervisor’s solution for
their problem, but others insist that their parents should interfere in that. P. (4)
pointed out that whenever any problem between teachers themselves or between
teachers and students occurs, she usually refers that to her deputy and if that does
not work, she listens to both parties, and does her best to solve it.

From these insights about solving students’ problems, one can notice that the
method adopted reflects types of leadership. For example, the one adopted by P.
(2) and P. (3) is transformative leadership whose goal is to help teachers solve their
problems more actively. They also examine problems from all sides to have a more
comprehensive look and, consequently, come up with a creative solution that
helps students and reinforces school culture. As for P. (1) and P. (2), they try to
find a suitable solution which implies that they have wise leadership.
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With regard to the question pertaining to the activities held to develop school
culture, P. (1) emphasized that the students’ talents should be developed, and
teachers should work on that by encouraging students to participate in
competitions, activities, and training workshops. P. (2) revealed that she
reinforces teaching skills. P. (3) revealed that she posts on WhatsApp the
successful activities done by the students, and she sends that to students’ families,
and she rewards them as well. P. (4) revealed that she encourages students
through the teacher of the gifted students in the school.

Through the aforementioned question and responses of the four principals about
their roles in educational leadership, the researchers concluded that P. (1), P. (2),
and P. (3) might be effective leaders, because of the ideas and standards they share
with school ambiance. In fact, they could be great examples on activating the role
of educational leadership. The role of P. (4) was limited to managing the school
and encouraging the academic staff.

With regard to the question “What kind of relationship do teachers have among
themselves in school?” the answers were as follows: P. (1) said the teachers are
cooperative, they exchange visits, and many of them care about attending
practical lessons. P. (2) stated that some teachers take the initiative and help each
other during the exam period when they are under academic pressure. P. (3) said
that the relationship is good during the first year. Usually, some teachers brag
about their performance preferring themselves to others, and that is something
she works to put an end to. P. (4) revealed that her teachers were in disagreement
with each other, as each of them tried to hunt for mistakes for the others.

The preceding responses of the principals revealed that wise leadership, as
manifested in the performance of P. (2) and P. (4), could help in achieving schools’
objectives due to the integrated relationship among teachers.

As for the responses of P. (1) and P. (3), they were transformative types of
relationships in which P. (1) tried to develop the professional side of her teachers,
while P. (3) tried to improve relationships among teachers by encouraging the
experienced to mentor the new inexperienced teachers. This will eventually affect
the school culture.

The responses of P. (2) and P. (4) revealed a wise type of leadership that enables
them to improve the relationships among their teachers and employ that
relationship to serve the objectives of the school. The results of the study confirm
what the studies have come up with regarding the characteristics and advantages
of women’s leadership that have become important, and the care and
participation in what they do, which gave distinction to its management
(Blackmore, 2012). In addition, the female principals’ differences in some
leadership traits towards gifted students may not be the result of administrative
or leadership weakness (Al-Manqash, 2017).

The results indicated that there were varying efforts among female principals in
motivating teachers of the gifted. It is interesting that the principals of the school
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are primarily responsible for the care of gifted students within the school by virtue
of their work as educational leaders. Based on this concept, it is necessary to
contribute effectively to caring for gifted students by developing a plan, studying
it with fellow teachers and putting it into practice. It is also important to examine
everything new in this field to benefit and encourage gifted students, in addition
to providing tools, equipment and places to practice various activities. It can also
guide teachers to use effective and interesting teaching methods. In addition, the
leadership of school principals can be activated by increasing the orientation
towards digital transformation to remain adaptable and competitive in the
rapidly changing social and digital media landscape and to become more
qualified for leadership (Tanucan et al., 2020).

4. Recommendations
1. Provide training workshops for principals of schools for gifted student’s
classes to learn about leadership roles and their integral importance, and
provide specialized training programs for principals to activate their roles
towards gifted students.
2. Exchange experiences between female directors and exchanging leadership
roles among them.

5. Limitations of the Study

This study has examined the leadership roles of female school principals of gifted
students’ classrooms. It is restricted to school principals and teachers of female
gifted students’ classrooms in Riyadh city as the participants. Therefore, wherever
principals, teachers, or students are mentioned in this study; they mean female
(principals, teachers, or students). The study was carried out in the third semester
of the academic year 2022.
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