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Abstract. This study describes religious instruction for students with 
autism conveyed by classroom teachers, Islamic Education teachers, 
shadow teachers, and parents through a mentoring program in school 
and family environments. This qualitative phenomenological study was 
carried out in an inclusive primary school in Surakarta, Central Java, 
Indonesia. Five students with autism and their parents, five classroom 
teachers, five shadow teachers, and three Islamic Education teachers 
were involved in this study. Data were collected through in-depth 
interviews, participant observation, documentation, and focus group 
discussions (FGDs). They were analyzed using interpretative 
phenomenological analysis and an interactive approach. This study 
reveals that optimal outcomes of religious instruction entail 
collaboration among Islamic Education teachers, classroom teachers, 
shadow teachers, and parents with the assistance of psychologists, 
counsellors, therapists, pedagogues, and school policies. Such 
collaboration is particularly required in the implementation of an 
adaptive curriculum, lesson plans, learning implementation, evaluation, 
mentoring and the habituation of worship. The modification of learning 
methods, media, and evaluation is also required. 
 
Keywords: religious instruction; students with autism; inclusive 
education; phenomenology  

 
 

1. Introduction 
Learning is a lifetime activity carried out by humans as an attempt to achieve 
human perfection. In this context, perfection is indicated by critical thinking, 
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physical intelligence, and spiritual intelligence. As stipulated by the law, the 
purpose of national education is to cultivate the potential of students to possess 
religious and spiritual strength, self-control, personality, intelligence, a noble 
character, and the skills required by individuals, society, the nation and the 
state. 
 
The personality of Muslims is represented by the extent to which they carry out 
Allah's command and practice worship, one of which is Salat as an obligatory 
prayer for Muslims. Salat represents one's submission to the Creator, a form of 
obedience and piety shown by the humble servants of Allah. Furthermore, 
Chapter II Article 3 of Act Number 20 of 2003 stipulates that the National 
Education System generates students with faith in and reverence of  God 

Almighty  (Republik Indonesia, 2013). The Muslims express their faith and 
piety through the five daily prayers.  
 
Islamic Education is listed as a compulsory subject at every level of education. 
This subject comprises Qur’anic studies, Aqeedah, Morals, Worship, and History 
of Islam. In Indonesia, religious instruction must be delivered to students 
regardless of their background, including students with special needs or autism. 
Religious instruction fulfils a spiritual need for children with special needs as 
spirituality is an essential element for their lives, while spiritual practices bring a 
sense of well-being and strength to those with disabilities (Poston & Turnbull, 
2004). The provision of religious instruction allows Muslim students, both 
normal and those with special needs, to participate in religious beliefs and 
practices (Brooke & Smith, 2009). However, an inclusive pedagogy approach to 
eliminating discrimination among students (Raguindin & Ping, 2020) is 
required. It can be done by providing a platform to support the needs of autistic 
students. 
 
Despite their weaknesses and strengths, students with autism are entitled to 
proper education, including religious instruction. In Bakker et al., (2019) the 
American Psychiatric Association explains that autism is a neurodevelopmental 
disorder characterized by qualitative impairments in social interaction, social 
communication, and repetitive and stereotyped patterns in behaviours. 
According to Sha'arani and Tahar (2017), autistic children have some social 
problems, including weakness in bilateral interactions, communication, and 
imagination. Individuals with autism tend to be aggressive, hyperactive, or 
hypoactive (Usop & Lilik, 2017). According to Heward et al., (2013), children 
with autism spectrum disorder (ASD) show impairment in communication skills 
and social interactions and engage in repetitive and stereotyped behaviours. 
Therefore, in the educational process, they need special support and treatment. 
 
In a study, Hanum (2012) reveals the lack of references to Islamic Education for 
students with special needs, which becomes an obstacle for Islamic Education 
teachers. Meanwhile, there is a need for a distinctive Islamic Education 
curriculum for these students (Zulaikhah et al., 2020). This requires  the 
government’s support to assist inclusive schools, one way of which is by 
providing guidelines for Islamic Education or religious instruction for students 
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with autism (Arlinwibowo et al., 2020). In addition, the provision of internal 
training and professional development regarding the strategies for teaching 
students with learning difficulties can be a part of the government’s policy 

(Matolo & Rambuda, 2021). 
 
An inclusive school is a representative place for providing religious education 
for students with autism. According to the Committee on Educational 
Interventions for Children with Autism (2001), education for children with 
autism entails the access to an educational program that best meets their special 
needs. For Muslim children with autism, such knowledge and skills involve 
independence and the ability to practice worship. Schaap-Jonker et al., (2013) 
suggest that religion or religiosity is fundamental for children with autism, and 
serves as a clinical medium for them. There is a high level of expectation that 
worship education delivered to students with autism in inclusive schools will 
have a positive impact on them. 
 
According to Drame & Kamphoff (2015), educating children with special needs 
under inclusive education involves being able to improve their academic 
achievement, skills, peer acceptance, self-esteem, and friendship networks with 
lifelong benefits. Special education acknowledges and accepts a greater plurality 
of perspectives about the nature of disability (Baglieri et al., 2011). The ultimate 
goal of inclusive education for children with special needs is to support and 
teach them to carry out daily activities independently (Rahman & Dahlan, 2015), 
including performing worship. 
 
As suggested by Asiyah (2018), inclusive schools offer adaptive education 
programs and special services for students with special needs, particularly to 

optimize student satisfaction and learning outcomes. Koh & Shin (2017) suggest 
that inclusive education becomes a preferred educational service for 
children with special needs. Religious instruction delivered by Islamic 
Education teachers, shadow teachers, and parents is deemed important for 
fostering knowledge, skills, and habituation for students with autism.  In 
addition, the implementation of religious instruction for these students requires 
learning modification and collaboration among Islamic Education teachers, 
classroom teachers, shadow teachers, parents, and experts in order to support its 
effectiveness. 
 
This study provides important information on how religious instruction is 
delivered to students with autism by using an inclusive pedagogic approach, 
namely by involving an inclusive team that consists of psychologists, 
counsellors, and pedagogues, and by initiating collaboration between multiple 
teachers and parents in the planning, implementing, and evaluating of learning. 
This study provides input for practitioners, school administrators, and teachers, 
particularly in providing religious instruction for students with autism. 

 

2. Literature Review 
Worship is also known as ibadah (عبادة), an Arabic word meaning ‘service’ or 
‘servitude’. In Indonesian terminology as stated in Kamus Besar Bahasa Indonesia 
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(KBBI), worship means i) an act or declaration of devotion to God based on 
religious teaching, ii) the physical and spiritual efforts based on religious 
teachings that must be performed by the adherents, and iii) religious rituals. 
Carrying out worship, such as daily prayers, is perceived by Muslims as a 

command from God that must be carried out as ordered in the Qur’an (Tim 
Badan Pengembangan dan Pembinaan Bahasa, 2016). According to                       
Rasyid (2002), prayer is a practice of worship composed of prescribed repetitive 
actions and recitations, started with Takbir and ended with Taslim. 
 
Every Muslim must understand and have skills in praying regardless of their 
background. Despite their limitations, children with autism are also required to 
perform prayers. Several jurists and Islamic scholars have discussed the 
obligation of mandatory prayers for children with autism (Mian, 2012). Many 
studies have also discussed teaching strategies for students with autism, 
including those of Puspitaningtyas & Pratiwi (2018)  Lal & Ganesan (2011), and 
Sha’arani & Tahar (2017). These studies, however, discussed the teaching 
methods of Islamic Education in a general context. Meanwhile, previous studies 
that focus on the methods for conveying religious instruction, including Sugiarti 

et al., (2019), Abas et al., (2015), and Rahmawati (2018), have not addressed the 
special needs of students with autism. These studies only involved 
Islamic Education teachers instead of all related teachers such as 
classroom teachers and shadow teachers. 
 
Special services are required to convey proper religious education for students 
with autism. In Islam, the provision of educational institutions, programs, and 
self-development for children with special needs is a shared responsibility for all 
members of society (Al-Aoufi et al., 2012). It emphasizes that children with 
special needs require special education services. According to Morad et al. 
(2001), caring for individuals with special needs is the duty of every Muslim and 
every Islamic State and society, which is in accordance with the Islamic 
humanistic philosophy encompassed in the Qur’an and Islamic theology. 
 
Inclusive schools are the best option for students with autism to be taught and to 
participate in worship practices along with their peers. Villa & Thausand (2005) 
highlight the capacity of inclusive education in embracing all groups and 
ensuring the rights of all  students in society. Breakey (2006) proposed the 
following requirements of inclusive education: i) classroom management that 
consists of the seating arrangements in classroom, lighting, and a constructive 
environment;  ii) communication skills that involve the use of a clear voice and 
being concise, the avoidance of euphemisms and physical touch, the use of 
verbal and visual instructions supported by visual media, and memory 
assistance; and iii) the implementation of suitable learning methods, for example 
visual and kinaesthetic methods supported by videos, games, simulations, 
pictures and diagrams, social stories, and cartoons. 
 

According to Breakey (2006), the Treatment and Education of Autistic and 
Related Communication Handicapped Children (TEACCH) is the most widely 
used approach to treat children with autism. The National Autistic Society (2020) 
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explains the principles of TEACCH, as  i) improving adaptation through 
modified education and learning environment, ii) collaborating with parents and 
professionals, iii) determining individual needs using an educational assessment 

program based on individual abilities, iv) structured teaching, v) improving 
skills through training for parents and educators, vi) cognitive and behavioural 
therapy, and vii) generalist training for all professionals, not just psychologists 
or therapists, involved in the TEACCH system. 
 
The roles of shadow teachers are integral to the education of students with 
autism. According to Iswandia et al., (2017), these roles  are i) to collaborate with 
classroom teachers in preparing learning activities; ii) to assist children with 
special needs by providing concise and clear instructions to complete their tasks; 
iii) to socialize and select peers for children in performing various activities; iv) 
to direct children with special needs in the habituation of positive routine  
activities; v) to arrange both indoor and outdoor activities for children with 
special needs; vi) to give rewards and punishment for children with special 
needs; vii) to minimize the failure of children with special needs; and viii) to 
deliver fun teaching to children with special needs. 
 
Furthermore, parents make a major contribution to the milestones attained by 
students with autism. Gunarsa (2003) claims that parents’ support and 
motivation will accelerate a child’s recovery from autism.  McDonald (2014) 
suggests four activities initiated by parents for children with autism, namely  i) 
endeavouring to seek a diagnosis for their children; ii) endeavouring to find, 
obtain, maintain, and provide appropriate education for their children;  iii) 
finding solutions to resolve the constant difficulties associated with their 
children’s education; and iv) planning for the future of their children. Worship 
education for students with autism can be carried out comprehensively by 
classroom teachers, Islamic Education teachers, shadow teachers, and parents. 
The adaptive curriculum is specially devised according to the needs of students 
with autism. 
 
Previous articles could be relevant to the topic discussed in the present study; 
however, this study attempts to specify the discussion about religious 
instruction for students with autism from the perspective of teachers, parents, 
and experts. In addition, this study proposes a new approach to deliver religious 
instruction to these students in inclusive schools, namely through collaboration 
and modification in learning outcomes, learning processes, and mentoring. 

 

3. Research Methods 
This study is qualitative research using a phenomenological approach in which 
researchers attempt to understand the substantial meaning of events and 
experiences by conducting direct investigations on individuals involved in 
worship education. Hansen (1983) and Watson & Thompson (2016) have 
suggested the feasibility of the phenomenological approach for studies on 
religious education in schools. The present study was conducted at the Islamic 
Elementary School Surakarta, the first school in Central Java, Indonesia to offer 
an inclusive education. It involved five students with autism and their parents, 
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three Islamic Education teachers, and five shadow teachers. The description of 
research participants is presented in Table 1. 
 

Table 1: Research subjects 

Code  Status 

MR Student of Class 2A 

FR Student of Class 2 B 

MI Student of Class 3 

KN Student of Class 4 

MT Student of Class 5  

ZN Shadow teacher of Student KN 

NC Shadow teacher of Student MR 

LL Shadow teacher of Student MI 

RB Shadow teacher of Student MT 

FT Shadow teacher of Student FR 

AF Islamic education teacher of Class 2 A and 2B 

FH Islamic education teacher of Class 3 

NR Islamic education teacher of Class  4 and 5 

SR Classroom teacher of Class 2 

FH Classroom teacher of Class 3 

AT Classroom teacher of Class 4 

YN Classroom teacher of Class 5 

TN  Parent of Student KN 

AP Parent of Student MR 

SA Parent of Student MI 

DJ Parent of Student FR 

AC Parent of Student MT 

 
In addition to the primary research subjects in Table 1, this study also involved 
other respondents such as school principal, an inclusive education team, and 
other academic staff. 
 
The data were collected using an in-depth interview technique. Subsequently, 
they were analyzed using the interpretative phenomenological analysis [IPA] 
proposed by Smith et al., (2009), namely i) reading and re-reading; ii) initially 
making notes and becoming familiar with the text; iii) developing emergent 
themes; iv) searching for connections across emergent themes; v) moving to the 
next cases; and vi) looking for patterns across cases. Observations, 
documentation, and FGDs were also carried out to obtain data. Subsequently, a 
triangulation technique was used to validate the data. As for the data analysis 
technique, the interactive analysis developed by Miles et al., (2014) was 
conducted. It involved data collection, data reduction, data display, and 
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conclusion drawing. This study was conducted from July 2019 to December 
2020. 

 

4. Results and Discussion  
In Indonesia, the world's largest Muslim country, religious instruction is a 
compulsory subject that must be delivered to every Muslim child. Salat prayers 
are the most fundamental worship for Muslims, and every child must know, 
understand, and practice these prayers. Accepting and practicing worship based 
on one’s belief are among the core competencies for students that are stated in 
the Islamic Education Curriculum issued by the Ministry of Religion of the 
Republic of Indonesia (Kementerian Agama Republik Indonesia, 2019). In 
inclusive Islamic schools, including Elementary School Surakarta, religious 
instruction is one of the prioritized programs. This school is committed to 
ensuring that all students perform and are accustomed to praying five times a 
day. Religious instruction is the commitment of the school community and 
worship is the noble goal of the school. 
 
Religious education is delivered to students with autism through learning 
activities and mentoring. It entails the collaboration among the classroom 
teacher, Islamic Education teacher, shadow teacher, and parent. However, before 
the implementation of religious education, an individual assessment is 
conducted by an inclusive education team. This team consists of counsellors, 
psychologists, pedagogues, and therapists. Principally, assessment is done to 
identify the condition of students before they carry out learning activities and it 
is the responsibility of Muslim teachers (Hakiman et al., 2020). Religious 
instruction for students with autism in inclusive Islamic schools is carried out 
through classroom learning, mentoring inside and outside the classroom by 
shadow teachers, and learning and mentoring by parents at home. Worship 
education for elementary school students is mainly concerned with purification 
or tahāra and prayer.  
 
4.1. Religious Instruction for Students with Autism 
Religious instruction for students with autism in schools is carried out by Islamic 
Education teachers, classroom teachers, and shadow teachers. From the FGD 
with the principal as policymaker, the inclusive education team, classroom 
teachers, and shadow teachers, religious instruction can be summarized as being 
carried out through learning activities, mentoring, and habituation. Religious 
instruction also involves the participation of the inclusive education team and 
parents. The role of the inclusive education team (counsellors, pedagogues, and 
psychologists) in the development of religious instruction is significant. 
Furthermore, learning actions are devised according to assessments, 
observations, and consultations with the parents and the inclusive education 
team. The results become the basis for teachers in planning, implementing, and 
evaluating the results of worship learning activities. The learning outcomes are 
based on the needs of students instead of the needs of teachers. Therefore, 
individual learning is regarded as a suitable basis for learning for children with 
special needs or autism. The modification of learning strategies and objectives or 
outcomes is a part of multicultural learning.  
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The implementation of religious instruction for students with autism uses an 
adaptive curriculum, also known as an accommodative curriculum. This 
curriculum is tailored to the unique characteristics of these students (Leytham et 
al., 2020). In the accommodative curriculum, teachers modify instructional 
strategies, learning media, assessments, and relevant activities based on student 
needs. It confirms the views of Kustawan (2013) on the use of an adaptive 
curriculum to optimize the learning process in inclusive schools. Worship 
curricula and learning are designated to facilitate students with autism to 
enhance their self-reliance in worship. Onwumere et al., (2020) support an 
independent curriculum to improve student skills for their future needs. 
Religious instruction, however, are the needs of autistic Muslim students as 
religious human beings.  
 
Religious instruction for students with autism is complemented by an inclusive 
education program and an individualized education program [IEP]. In religious 
instruction, the IEP is vital to ensure the effectiveness of learning. The 
significance of an individualized program for the successful learning process is 
also suggested by Zee & Koomen (2016) and Love et al., (2020) Moreover, the 
IEP is devised according to the needs of each student (Zulyan et al., 2020). It 
covers the targets to be achieved in each worship lesson, which are described 
comprehensively. As far as the learning outcomes are concerned, it is expected 
that students should be able to perform the functions of worship (such as 
ablutions and prayers) correctly and in an orderly fashion. The goals of 
children's education are clearly defined in individual learning programs. Briefly, 
learning objectives are clearly illustrated in the IEP (Fiorenzo & Barbara, 2020). 
 
The lesson plan for students with autism comprises three components, namely 
an inclusive education program, an individualized education program/IEP, and 
a special education program. The inclusive education program is devised and 
implemented by the Islamic Education teacher in the conventional classroom. 
On the other hand, the individualized education program/IEP is devised by 
shadow teacher and classroom teacher and implemented by shadow teacher in 
the classroom; while the special education program is devised by the shadow 
teacher based on the inputs from the subject teacher, classroom teacher, parents, 
and inclusive education team. Furthermore, it is implemented by the shadow 
teacher during mentoring and learning in school. The composition of the 
inclusive education program and IEP is based on the modified syllabus, while 
the special education program is mostly based on the inputs from the shadow 
teacher and the parents.  
 
The IEP of religious instruction is tailored according to the assessment, 
observations, subject matter, and abilities of each student. During the 
preparation of the IEP, the shadow teacher will observe and communicate with 
parents in order to attain the expected outcomes and fulfil the needs of each 
student. According to Richardson-gibbs et al., (2012), learning modification is 
required, namely by adjusting the regular material to suit the needs of students 
with autism. 
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The implementation of worship education in inclusive schools is carried out by 
the Islamic Education teacher, classroom teacher, and shadow teacher. The 
involvement of shadow teachers and parents in preparing lesson plans is a 
hallmark of inclusive education. Moreover, inclusive education requires the 
collaboration of teachers in the classroom (Carrington et al., 2020). While 
collaboration is essential in teaching students with autism, Van Der Steen et al. 
(2020) emphasize the significant role of professionals. 
 
The use of visual learning media such as PowerPoint presentations, videos, and 
images, is also useful to engage the attention of students with autism. Merdan & 
Ozcan (2020) and Wright et al., (2020) report the effectiveness of video as a 
medium in teaching these students.  The Islamic Education teachers modify the 
steps of worship (ablution and prayer) into colourful and large-sized images to 
make the concept more comprehensible for students. The teachers also hang the 
images on the walls of classrooms and mosques to help students with autism 
recall and practice worship. In addition to videos, virtual reality images are a 
useful learning medium (Cihak et al., 2016). 
 
Ablutions comprise an orderly set of movements consisting of being clean by 
washing the face, washing hands, wiping the head/hair, and washing the feet. 
Therefore, simulation and practice are considered to be suitable learning 
methods. Likewise, prayers comprise several movements, beginning with Takbir 
and ending with Taslim. A direct visual model, such as teacher demonstration, is 
more efficient than an auditory model since it better enables students with 
autism to memorize the steps. Owing to problems in receiving verbal 
instructions, the audio model is less efficient for students with autism. 
 
In carrying out learning activities, the Islamic Education teacher is assisted by 
the classroom teacher with particular role. The classroom teacher serves to set up 
the class during teaching-learning activities and assists students with autism to 
stay focused during the class. Meanwhile, shadow teachers participate by sitting 
next to these students, directing them, and repeating the material to each 
individual. Shadow teachers provide individual repetitions both inside and 
outside the classroom for the enrichment of worship education. 
 
The Islamic Education teacher demonstrates the worship movements of 
ablutions and prayers, while the students imitate the movements with the 
assistance of the shadow teacher. The shadow teacher physically guides the 
students, while classroom teacher manages and helps provide instructions for 
the students. Maftuhin & Fuad (2018) suggest that the learning strategies for 
students with special needs should involve various approaches. Therefore the 
creativity and skills of teachers are very important in providing religious 
instruction to students with autism (Kistoro et al., 2020). 
 
In addition to the learning activities in a conventional class and beyond, the 
school also encourages students to perform ablutions, attend congregational 
prayers, and perform the Duha prayer to improve student understanding, skills 
and experiences in worship activities. Congregational prayer is a strategy in 
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worship education. According to Syamsuri et al., (2021), habituation is a learning 
strategy used by the Islamic Education teachers for students with special needs. 
Similarly, Angdreani et al., (2020) assert that habituation is an effective method 
for instilling religious values in elementary school students. 
 
Evaluation of religious instruction for students with autism is emphasized as a 
continuous process or an ongoing evaluation (Anshar et al., 2020). In addition to 
the evaluation process, student learning and performance are also evaluated 
through examinations. Worship is a skill that students with autism need to have. 
Therefore, assessment is done during the practices in the classroom as well as 
the actual implementation of worship at school. Practical evaluation involves the 
active participation of students with autism in the classroom (Sparapani et al., 
2016). 
 
Furthermore, student knowledge about worship is evaluated through a final 
examination set by the shadow teacher with the approval of the Islamic 
Education teacher and classroom teacher. The questions are presented in images, 
such as sorting out images of ablutions and prayers. According to Spector (2011), 
learning evaluation must be supported by visual media, including images. While 
learning evaluation highlights the characteristics of each student with autism, it 
should focus on the student’s needs. Oktari et al., (2020) suggest that the 
evaluation of Islamic Education must be adjusted to each student’s special 
circumstances. 
 
The evaluation of students’ skills carried out by teachers during the learning 
process and worship activities at school is a measurable evaluation. It means 
that students’ performance can be continuously improved with the assistance of 
shadow teachers. Moreover, regular information from parents who monitor their 
children while carrying out worship at home is valuable in the evaluation 
process. Essentially, in learning evaluation for students with autism there is 
more emphasis on direct observation or authentic assessment, namely how they 
perform worship. Authentic assessment is stipulated in the Education and 
Culture Minister Regulation Number 104 of 2014 as the main approach for 
assessing learning outcomes (Republik Indonesia, 2014). In the context of 
worship education, such assessment is conducted by observing students in 
practicing ablutions and prayers. 
 
4.2.  Worship Mentoring for Students with Autism 
The shadow teachers have a major role in the effectiveness of worship 
instruction for students with autism, particularly in the classroom. The presence 
of shadow teachers enables the  optimization of  learning interactions (Rämä et 
al., 2020). They provide individual repetition of material to the students with 
short and clear instructions during the class (Iswandia et al., 2017), and help 
them stay focused (Nur’aini et al., 2014). Good communication is a fundamental 
factor in teaching Islamic Education (Bosra et al., 2020).  
 
Shadow teachers have multiple roles, namely as teacher, mentor, trainer, and 
parent in school. Shadow teachers also act as a bridge between students with 
autism, and their peers and the environment. Kustawan (2013) emphasizes the 
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role of shadow teachers in the curriculum development. It is in line with Article 
41 of the Government Regulation Number 19 of 2005 of the National Education 

Standards Republik Indonesia (2005) that every education unit that carries out 
inclusive education must have professional educational personnel capable of 
organizing learning for students with special needs.  
 
Shadow teachers are required to provide teaching, mentoring, coaching, and 
religious guidance for students with autism. The Elementary School mandates 
the shadow teachers to provide worship assistance to students with autism so 
that the students can worship independently. The collaboration between shadow 
teachers and the inclusive education team is invaluable in enriching the 
knowledge about inclusive education for these students. They can exchange 
experiences and share their skills regarding the treatment of these children.  
 
During the conventional class, shadow teachers are required to sit next to 
students with autism, assist and direct them to pay attention to PowerPoint or 
videos presented at the front of the class. Shadow teachers assist these students 
by holding their hands to imitate ablution or prayer movements and giving 
short and clear instructions related to verbal information. They perform 
individual repetitions both in inside and outside the classroom. They also bring 
modified learning media. Among the duties and roles of the shadow teachers, 
according to Iswandia et al., (2017), is providing short and clear instructions for 
completing their tasks to students with autism.  
 
The shadow teachers assist students with autism who experience difficulties in 
learning by offering repetition, enrichment, or remedial tasks. They also guide 
the students to practice worship on an ongoing basis and record notes for the 
follow-up mentoring activities. Regarding worship education, students with 
autism require a particular form of assisted learning or heilpedagogy, which is 
necessary considering that students with autism face challenges in learning. 
According to Kok et al., (2014), teaching students with autism requires assisted 
teaching, namely the assistance from shadow teachers.  
 
Mentoring is carried out by shadow teacher by sitting next to students with 
autism to direct and help them concentrate on lessons. It is confirmed by 
Nur’aini et al., (2014) that shadow teachers assist the students to focus and 
participate in the class.  
 
The shadow teachers assist students with autism in the school environment. In 
teaching students how to perform ablutions, the shadow teacher promotes 
habituation by escorting them to the mosque to perform their ablutions before 
praying. In addition to using learning media such as images and videos, the 
shadow teacher also teaches the theory and practice of ablutions that cover 
practice methods, practice with instructions, and independent practice. Before 
the practice, the shadow teacher instructs students with autism to observe peers 
who perform their ablutions appropriately and then instructs them to imitate the 
steps. For students with autism, mentoring is carried out comprehensively, not 
only during the conventional class, but also outside the class. While the students 
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are at school, the classroom teacher and shadow teacher are required to provide 
assistance to them. Shadow teachers are the spearhead of inclusive schools as the 
success of learning mainly depends on them. Hamid et al., (2020) contend that 
shadow teachers have a key role in inclusive schools in the development of the 
academic and social abilities of students with special needs.  
 
4.3.  The Role of Parents in Worship Education  
Muslim parents expect their children to live according to Islamic values, and to 
be independent in carrying out the five daily prayers. McDonald (2014) suggests 
that most parents attempt to provide the best education for the future of their 
children. 
 
Elementary School Surakarta requires parents’ participation in several school 
activities. The formulation of the IEP, for example, is a medium of 
communication between schools and parents, a medium for dialogue between 
schools and parents, and a medium for parental involvement in arranging 
educational programs for their children. Consultation services have been 
suggested by Azad et al., (2020) as a means to improve communication between 
teachers and parents. 
 
Schools and parents have the same vision in providing religious education for 
students with autism. Therefore, there should be a synchronization of worship 
programs held at schools and at home. The involvement of parents in religious 
instruction will support the learning achievement of students with autism 
(Jauhari & Rafikayati, 2018). Parents are involved in planning and implementing 
worship education as they act as informants, partners, observers, and evaluators. 
Parents also provide information to the shadow teacher about the condition and 
the needs of their children. Parents further become school partners and teachers 
in formulating mentoring programs, and also partners in providing learning and 
worship assistance to students with autism. In addition, parents are the 
observers at home by communicating and interacting with these students.  In the 
process, parents will determine the needs and development of their children. 
 
Mentoring is carried out by shadow teachers at school and home. Therefore, it 
needs cooperation with parents that will enable parents to observe the child’s 
progress in practicing worship. Parents simultaneously, continuously, and 
naturally monitor and supervise the development of their children in 
performing worship, making them evaluators at the same time. The 
participation of parents in providing religious instruction at home includes the 
repetition of worship lessons conducted at school. Moreover, parents help 
shadow teachers in delivering religious instruction by playing worship-related 
videos on YouTube. 
 
The implementation of religious instruction at home is done by accompanying 
children in memorizing ablution and prayer movements, dua, and recitation 
during prayers, the shortest letters in the Qur'an, and dua for parents. Moreover, 
flexible learning time allows the children to learn whenever it is convenient and 
when they show enthusiasm for it. There is no restriction of a learning time and 
place. Learning while playing is a strategy used by parents at home. 
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Using rewards such as appreciation, praise, and gifts (favorite foods and toys) is 
among the learning strategies of parents. The verbal and non-verbal advice 
given by parents will have a positive impact on their children. Their support is 
the motivation for children to learn. It has been stated by Sarafino & Smith 
(2011) that parents' support comprises  rewards, emotional appreciation, and 
physical and emotional support as a member of family or community.  
 
At home, parents create fun learning by providing learning resources such as 
pictures, picture books, and puzzles of ablution and prayer movements to 
engage and interest children. One of the characteristics of children with autism is 
their fondness for visual media; hence parents can use visual learning facilities 
such as Islamic videos on YouTube. In addition to improving their visual skills, 
parents can hang various illustrations such as recitations in daily prayers, dua 
before entering the toilet, and dua before and after ablutions, on the walls or 
doors. For families with children with autism, visual media is a valuable tool. It 
has been suggested by Rutherford et al., (2020) that it stimulates children with 
autism to carry out independent learning.  
 
The involvement of parents in worship education entails their wholehearted 
guidance in mentoring children for performing ablutions, praying 
independently, and encouraging congregational prayers at home and a nearby 
mosque. With stereotyped limitations of children with autism, parents attempt 
to provide guidance and direction to children to pray. Nevertheless, this finding 
is contrary to that of Afrionita (2014) who revealed that parents of children with 
special needs tend to practice permissive indulgent parenting, perceiving that 
praying is not a family obligation. Parents can provide guidance to their children 
by reminding them of prayer times and providing guidance in their ablutions 
and prayers. Guidance is carried out continuously until the child is able to 
perform ablutions and pray independently.  
 
Parents instil the habituation of prayer by instructing, guiding, and observing 
children while praying, reminding children of the time of prayer, monitoring 
and supervising children while praying, correcting inappropriate movements, 
and providing guidance on how to perform prayers correctly and to memorize 
them. The exemplariness and habituation of parents in carrying out their prayers 
are the main factors in instilling worship in children with autism.  Through the 
process of guidance, training, and habituation of prayers at home, students with 
autism are able to pray independently at home until ultimately, they can be 
disciplined and punctual in carrying out their prayers. Habituation also involves 
parents' invitation to attend congregational prayers in the mosque with the 
expectation that children with autism will pray diligently alongside their peers 
in the congregation. It is exhilarating for parents to see their children attending 
the mosque.  
 
Students with autism can attend prayers at the mosque together with peers. 
Congregational prayers at the mosque are also a means of interaction and 
socialization of children with autism, particularly with peers. They can initiate 
interaction with their peers and the surrounding community through their 
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participation in spiritual activities. It is suggested by Carter (2013) that one of the 
important aspects in the lives of children with autism is that they can socialize 
with other people in spiritual and religious activities. 
 
Praying in the congregation at the mosque is an experience as well as a social 
engagement for students with autism. Prayers are the spiritual activities that will 
comfort them. Poston & Turnbull (2004) suggested that religious education is the 
most fundamental aspect in the lives of children with special needs because 
spiritual activities bring a sense of wellbeing and strength to them. Worship 
activities both at school and home are beneficial for students with autism, both 
psychologically and socially. 
 
It is suggested that prayers can be one of the strategies for parents to adopt to 
reduce anxiety in children with autism. Prayer can be a solution for  the anxiety 
experienced by children with autism (Adams et al., 2019). The habituation of 
prayers by parents can be a strategy to cope with this issue. Generally, parents 
reduce the anxiety experienced by children with autism by creating a quiet, safe, 
private zone, and by eliminating any potential triggers.  
 
Intensive communication between teachers and parents will enrich the 
knowledge in the management of students with autism. According to Vassallo et 
al., (2020), it strengthens the positive outcome of the collaboration between 
school and family. Parents have an important role in the success of religious 
education. 
 

5. Conclusions and Implications 
Religious instruction for students with autism is carried out by prioritizing 
diversity and respect for all students. Worship education for these students is 
carried out based on adaptive learning through the modification of learning 
outcomes, instructional methods, learning media, and the evaluation process. 
The learning process emphasizes the collaboration between the Islamic 
Education teacher, classroom teachers, and shadow teachers. Mentoring is done 
by shadow teachers both at school and at home. For students with autism, 
mentoring implements the individualized education program [IEP] devised by 
teachers, an inclusive education team, and parents. Parents play a key role in 
children’s religious education through the habituation of worship at home. 
Moreover, they can guide and accompany their children while praying at the 
mosque.  
 
The present study emphasizes the importance of special education for students 
with autism, which differs from that of students in general. Despite the 
limitations in time and research subjects, this study proposes collaboration 
among teachers, policymakers, and parents, as well as the modification of 
learning strategies to support religious instruction for students with autism. 
Innovation and creativity initiated by the school (i.e., policymakers, classroom 
teachers, Islamic Education teachers, shadow teachers, an inclusive education 
team, and parents) is required in providing religious education for students with 
autism.  
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Furthermore, this study recommends the necessity of providing a guideline for 
religious education curricula and modules as references for inclusive schools in 
delivering worship education to students with autism. Principally, the provision 
of education for students does not necessarily only involve direct parties such as 
teachers, therapists, counsellors, pedagogues, psychologists and parents, but 
also religious leaders to provide more comprehensive knowledge. Finally, 
considering the increasing number of inclusive schools in Indonesia it is 
important to prepare prospective Islamic Education teachers who understand 
the characteristics of children with special needs.  Further research using the 
case-study approach to obtain in-depth information about inclusive education 
for students with autism is required.  
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