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Abstract. The social distancing policy in the COVID-19 outbreak has
influenced the non-holistic learning process, causing several moral
problems. The learning process tends to promote the cognitive aspect,
while the affective aspect tends to be neglected. This research aims at
offering a learning model that promotes religious ethical values through
religious education in junior high schools (SMP/Sekolah Menengah
Pertama) in an effort to develop effective attitudes. The development of
the model is carried out in five stages of research, namely analysis, design,
development, implementation, and evaluation (ADDIE). This research
involved two groups of participants consisting of 376 students and 45
Islamic Education (PAI/Pendidikan Agama Islam) teachers in junior high
schools in West Java. The research results explore the PAI learning model
that develops religious ethical values as learning objectives. The process
of internalizing these values is developed through the processes of
knowing, of doing, and of being. Religious ethical values that are
developed in students are the crystallization of four prophetic characters,
namely fathonah, siddiq, amanah, and tabligh. The test results of two junior
high schools, both public schools and religious-based schools, concluded
that the application of the religious ethical learning model was able to
improve students' religious ethical character at a high level. This research
contributes to the development of PAI learning designs in the pandemic
era based on the development of prophetic characters. In addition, this
research can be a guideline for teachers or academics in developing
research related to student character within the framework of character
education.
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1. Introduction

The new format of the learning process during COVID-19 pandemic era, namely
through a virtual learning system, has raised several problems, such as the issue
of students' moral ethics (Baloran, 2020). This has been unsettling among
educators regarding the process of character education in students through
virtual learning. This concern is motivated by a principle that in addition to
transferring knowledge, the educational process also transfers values (Muhtar et
al., 2020; Suherman et al., 2019). In online learning at home, teachers place more
emphasis on developing cognitive domains. It is challenging for teachers to
observe virtuous practices as a part of the learning process because the school
serves as an arena for students to practice character (Milliren & Messer, 2009).
Thus, they become unable to carry out their functions. Therefore, efforts are
needed to formulate the learning of moral ethics values specifically in the
pandemic era so that the learning process can still take place holistically.

It is important to explore the formulation along with the phenomenon of student
behavior during the learning process, which tends to lack discipline and
responsibility (Intania, 2020) such as playing games during the learning process.
This also indicates the lack of respect in students for knowledge and teachers
during the learning process (Wardhani, 2018). Moreover, the lack of direct social
interaction causes a great deal of deviant behavior (Krings et al., 2021), hence the
importance of a learning formulation based on the development of ethical-moral
values in the pandemic era. On the other hand, this is a challenge and an
opportunity for teachers to create learning innovations in a pandemic situation.
The professionalism of a teacher in a pandemic situation continues to be tested.

Research related to education for the moral development of students has attracted
the attention of researchers in various countries. Soto-Pérez et al. (2021) analyzed
the influence of ethical ideology and students' moral significance on the level of
student performance and academic achievement. By using partial least squares
path modeling (PLS PM) statistical analysis, the research results reveal that the
ideology of justice and deontology can increase moral significance, which also
positively increases students’ citizenship behaviors, students’ in-role
performance, as well as academic achievement. In other words, justice,
deontology, and moral significance are factors that can improve student academic
performance and achievement. Duperon (2018) explored the gap between ethical
theory and ethical practice in ethical learning in American colleges. Through the
teaching approach of Confucianism, the moral formation must be led by a
consistent ethical theory and manifested in prosocial behavior that is focused on
self-direction, openness, and the acquisition of skills in line with attention and
will. Boonsong et al. (2018) developed learning management devised for the
improvement of moral ethics and a student code of ethics at Rajamangala
Thanyaburi University of Technology (RMUTT) Thailand. The research results
showed that educators can promote a code of ethics and moral ethics for the
desired character of the teaching profession through integrated learning
techniques consisting of role-playing, service-learning, contract system, value
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clarification, and concept mapping through three steps. The first step is to warm
up to understand learning, the second step is to carry out the procedures, namely
clarification of values and role-playing for development, and the third step is to
conclude and evaluate student learning for mapping their results. Lukviarman et
al. (2018) explored the factors influencing a person's commitment to the code of
ethics. The results of his research reveal that religious feelings and moral maturity
have a positive relationship with commitment to the code of ethics In contrast to
these studies, this research is focused on developing a learning model that
promotes religious ethical values through Islamic education (PAI) at the junior
high school level in a virtual learning platform during the COVID-19 pandemic.

2. Theoretical Framework

At the conceptual level, values are realized as 'principles' and fundamental beliefs,
which serve as general guidelines for behavior, and as standards for determining
whether an action is considered good or desirable (Halstead & Taylor, 1995, p.
169). In relation to religion, religious values are principles of moral ethical
behavior that are constructed by traditions, texts, and religious beliefs. These
behaviors include kindness, obedience, submission to God, self-discipline,
boldness, trust, generosity, respect for one's religious symbols and leaders,
obedience to religious instructions, and openness to correction when someone
makes a mistake (Saluun & Timin, 2020). Ethical studies are necessary to explore
behaviors relevant to human traits (Bertens, 1993; Auweele, 2015). In the modern
world, an ethical theory is associated with the issue of goodness and truth
(Graham, 2011), and God's commandments (Copp, 2006). In other words, ethics
are relevant when they are associated with religion. Since religion has become the
key characteristic of human life as homo-religious (Albright & Ashbrook, 2001),
religion has also become one of the most powerful forces in guiding one's actions
(Fridayanti, 2015), even as an important social power that has a strong influence
on the social environment (Emmons & Paloutzian, 2003). Therefore, religion is
significant in human daily life (Lewis & Cruise, 2006). This emphasizes that
religion and morals cannot be separated (Albulescu, 2019), and these become an
important part in the moral education process (Suleymanova, 2020; Yusupova,
2020).

In relation to ethics and religion, Izutsu (2006) introduced them with the term
‘religious ethics’, which are interpreted as moral principles to guide humans in
behaving ethically in accordance with the world view of religion (Abdurrahman,
2005). By analyzing the main source of Islam, namely the Qur'an, ethics were
classified by Izutsu (2006) into three different criteria, namely criteria that show
and describe the nature of divinity, criteria that describe aspects of the
fundamental attitude of human relations to God, and criteria that describe the
principles and rules of normative life in an Islamic society. The first category was
developed into theories about the attributes of God or the Divine Ethics by
theologians. The second and third criteria are referred to as religious ethics
(Izutsu, 2006).

For a Muslim, the perfection derived from the practice of religious ethics is
embodied in the figure of the Prophet Muhammad PBUH (Ali, 2015; Katz, 2010).
Among Muslims, the Prophet Muhammad PBUH became an example for his
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followers in all forms of words, deeds, and behavior of the prophet in building
relationships with God and humans. Muslims always strive to be what was
practiced and taught by the Prophet (Khan, 2009; Schoeler, 2010). The practice of
religious ethics is reflected in the four main characteristics of a prophet, namely
intelligence (Fathonah), honesty (Siddig), trustworthy (Amanah), and fluency in
conveying God's message so that it is easily accepted (Tabligh) (Burge, 2020; Khan,
2009). These four characteristics are the crystallization of the practice of religious
ethics.

The terms of morality or ethics or character relate to the question of values.
Solving value problems can only be done through value education because values
are the core of education both in theory and in practical activities (Halstead &
Taylor, 1995). Therefore, value education has a vital role in solving the value
problems that arise among students. Education is not only understood as a form
of knowledge but a part of life based on ethical values (Ryan et al., 1999).
Cultivating and developing character values must involve methods, techniques,
and materials so that the goals of character education are achieved (Licona, 1991).
In other words, a learning model is required to attain the goal of character values
(Metzler, 2017; Wortham, 2006; Yun-fei, 2004).

The learning model is a conceptual framework describing a systematic procedure
for managing learning experiences to attain certain learning objectives, and assists
as a guide for learner designers and teachers in planning and implementing
learning activities (Joyce et al., 2009; Rusman, 2011; Tayeb, 2017). The necessity of
a learning model within the context of developing religious ethical values is a real
manifestation in achieving the goals of character education and in designing a
character learning model, in which at least four components are needed, namely
an Instructional Objective, Entering Behavior, Instructional Procedures and
Performance Assessment (Glasser, 1999; Rusman, 2011). Moral education, ethics,
or character education has long been the concern of public schools (Figley, 1984;
Mouratidou et al., 2007).

3. Methodology

3.1. Design

To achieve the research objectives in developing a learning model for religious
ethics, the ADDIE steps were used as a development research design (Branch,
2009; Cheung, 2016; Gagne et al., 2005; Hsu et al., 2014). In addition, the ADDIE
model has been widely used by several researchers in pedagogic development
(Lafleur et al., 2021; Oh et al., 2021; J. Yu & Jee, 2021; S.-]. Yu et al., 2021). ADDIE
is an acronym that describes the five steps of development, namely analysis,
design, development, implementation, and evaluation (Branch, 2009; Gagne et al.,
2005). The design of the development of religious ethical learning was conducted
in sequence from the analysis phase to the evaluation phase. The
recommendations made during the evaluation phase are to advise future
revisions of other phases.

3.2 Research Procedure

3.2.1 Analysis Phase
This phase describes the needs related to the religious ethics learning model
through PAI subjects. This phase comprises two analytical activities, namely the
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empirical conditions of religious ethic learning analysis and literature analysis. In
analyzing the empirical conditions of PAI learning during the pandemic, two
forms of questionnaires, namely questionnaires to teachers and questionnaires to
students, were distributed. The questionnaire to teachers consisted of 10 open-
ended questions. The substance of the questions focused on three aspects, namely
learning, psychology, and social while the questionnaire to students consisted of
15 open-ended questions to explore information related to religious insights and
attitudes as well as their assessment of the PAI learning process during the
pandemic. The questionnaires were distributed to PAI teachers in junior high
school using Google Forms. The results were followed up in the form of
interviews and documentation studies on learning media.

In the second activity, a literature analysis was conducted by tracing a number of
relevant articles in Scopus indexed journals in 2016-2020. The search was carried
out using the Publish or Perish application (Supriyadi et al., 2020) by inputting
three keywords, namely ethic, religious, and education. The results delivered 268
bibliographies consisting of articles, proceedings, reviews, and book chapters.
Furthermore, the results were filtered by setting four criteria to be analyzed. First,
the selected bibliography concerned the type of articles, producing a total of 203
articles. Second, the series of titles contained two words, namely ethical and
religious. This search was carried out to focus on the research topic. In this second
stage, 20 articles were analyzed and then inputted into the reference manager for
the import process on the N-VIVO 12 application for coding. A systematic
literature review was conducted to explore what universal values were promoted
in shaping religious ethical behavior. Afterwards, these values were linked to the
theory of religious ethics in the Qur'an to focus on an Islamic perspective (Izutsu,
2006).

3.2.2. Design Phase

The design phase aimed at formulating the learning products designs based on
the needs in the previous stage. At this stage, the focus was on setting learning
objectives, applying approaches, learning scenarios, designing learning materials,
and selecting evaluation formats. The initial product was in the form of a design
model or conceptual religious ethic learning method. This became an instruction
in the next development process.

3.2.3. Development Phase

This phase was intended to realize the previous conceptual model design into a
product that was ready to be implemented. The products of this stage were in the
form of learning plan documents, learning material modules, and learning media
used which have obtained expert judgment. Furthermore, the validity test was
carried out to evaluate the product validity level based on the assessment of
several validators.

3.2.4. Implementation Phase

This phase can be divided into two main parts, namely a practicality test, and an
effectiveness test. The practicality test was conducted by examining the teachers’
responses to the questionnaire relating to product development. The effectiveness
test of the product of the religious ethical learning model was carried out to
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determine the increase in students' religious attitudes after participating in the
learning process.

3.2.5. Evaluation Phase

At this phase, the researchers examined information from users to understand the
advantages and disadvantages of the product and obtained user suggestions as
feedback from product users.

3.3. Participants and Research Site

In selecting the participants, a purposive sampling technique was used by
distributing questionnaires with short answers via Google Forms. The
questionnaire was distributed through research partners who had access to PAI
teachers in junior high schools in the city of Bandung. They distributed the
questionnaires to several WhatsApp groups in the SMP PAI teacher forums. The
questionnaire relates to the willingness of teachers to be involved in this research
project. In the questionnaire the purpose of this study and the extent of the
involvement of teachers in this study were explained. The teachers were asked to
read and understand the implications of their consent before they indicated their
willingness to participate in this research. A number of 45 Islamic Religious
Education (PAI) teachers expressed their willingness to be involved in the
research. Furthermore, questionnaires were distributed to students through 45
PAI teachers. In this way, 376 junior high school students expressed their
willingness to be involved as well. In addition, this research also involved a group
of experts consisting of three professors with different spheres of expertise,
namely the experts in Islamic religious education, character education, and
learning models. The implementation phase of the product was conducted in two
junior high schools in Bandung City, West Java, Indonesia.

3.4. Data Collection and Data Analysis

Data collection and analysis were carried out in several ways at each phase in this
ADDIE model, except in the design phase or the second phase. In the design
phase, the research instruments were not used because this phase contains
research activities to design product development based on the results of the
previous stage. The description of data collection and analysis can be described in
a matrix as follows:

Table 1. Matrix of data collection and analysis

Data Collection Data Analysis
Phase Technique Instrument Product Approach Application
Analysis 1. Observation 1. Observation 1. Field Notes Qualitative Google Doc.
2. Interview Sheet 2. Interview Data with Coding NVIVO 12
3. Open-Ended 2. Interview Guide 3. Student Plus
Survey 3. Student Responses
4. Focus Group Questionnaire 4. Teacher
Discussion 4. Teacher Responses
Questionnaire 5. Teachers” Notes
5. Field Notes
Design - - - -
Development Validating Expert Expert Assessment  Quantitative = SPSS IBM

Judgment Expert Assessment Sheet Results Version 26
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SPSS IBM
Version 26

Quantitative

Activities,
Learning
Implementation,
Children's
Activities)

2. Pretest-Posttest
Assessment Shee!

Evaluation Focus Group

Discussion

1. Interview Guide Product User Rating Qualitative

2. Field Notes Results Plus

NVIVO 12

4. Result

4.1. Analysis Phase: The Need for a Religious Ethical Value Learning Model
4.1.1. Empirical Conditions for PAI Learning

The data obtained from the questionnaires filled out by 376 students and by 45
PAI teachers at junior high schools in Bandung City was analyzed. In addition,
transcripts of interviews with 12 PAI teachers and observations of learning device
documents with data processing through NVIVO12 Plus were also analyzed. The
results obtained three findings as to the main themes that describe the empirical
conditions of PAI learning in the Bandung City during the pandemic. These
themes relate to teacher motivation, instructional strategies, and value problems.
Visually, the result of data processing at this phase is presented in Figure 1:
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Figure 1. Concept map of empirical conditions for PAI learning

4.1.1.1. Teacher Motivation

The implementation of learning during the pandemic has had an impact on
fluctuations in teacher motivation in teaching. During this pandemic, it was
essential that teachers maintained high levels of motivation during virtual
learning at home. There were two aspects affecting the motivation of PAI teachers
in Bandung City in carrying out learning during the pandemic, namely the
encouragement of the teacher in running online learning and the teacher
enthusiasm. Teachers were less enthusiastic in dealing with virtual learning
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systems compared to face-to-face learning. The lack of teacher enthusiasm was
due to the difficulty of interacting directly or physically with students as teachers
could not measure students' understanding during online learning. This lack of
physical interaction eventually led to a decrease in teaching enthusiasm (Strunc,
2020). This opinion was expressed by 13 teachers. One of the teacher's opinions
that represent the teachers’ general opinions was as follows:
“It is undeniable that the lack of direct face-to-face has an impact on the
decline of teacher motivation in teaching. However, I still have to carry
out the teaching obligation.” (Teacher 25)

The decline in the teaching motivation of PAI teachers in Bandung City was
closely related to the challenges faced by teachers in virtual teaching. The teachers’
technological experience in a virtual environment was one of the challenges that
determined the efficient running of learning activities (Conrad & Donaldson,
2011; Ko & Rossen, 2017). PAI teachers in Bandung City did not have much
experience related to virtual learning except during the COVID-19 pandemic. This
lack also applied to mastering ICT that supported the implementation of online
learning. In addition, technical barriers often faced by teachers were Internet
signals, quotas, and learning support devices such as mobile phones as a means
of realizing effective communication between teachers and students in the online
learning process (Alawamleh et al., 2020; Wong et al., 2021). These factors are
considered to affect teacher motivation in teaching. Realizing effective online
learning required paying attention to aspects of communication so that the
message conveyed by the teaching materials could be communicated effectively
(McClain, 2002; Wong et al, 2021). One of the factors that support the
establishment of effective communication between teachers and students was the
communication media (Alim et al., 2019; Supriyadi et al., 2019). In addition to
these experiences and technical barriers, the lack of student participation in the
learning process was a challenge for PAI teachers in online learning. Signal factors
and means of communication had a negative impact on students' enthusiasm
when participating in PAI learning.

4.1.1.2. Instructional Strategy

An instructional strategy is a series of instructional components implemented in
instructional activities to achieve instructional goals (Baturay, 2008; Dijkstra et al.,
2013). In carrying out the learning process, several instructional components
found in this study are related to learning media, learning methods, and teaching
time.

The learning media are intended to help students to understand the lesson
material (Abdo & Semela, 2010), which is expected to encourage students' interest
and motivation to learn by providing different learning experiences (Aini, 2013).
The media most often used by PAI teachers in online learning were learning
videos made simply through cellphone recordings, self-made learning videos, or
learning videos downloaded via YouTube. In addition to videos, teachers also
used WhatsApp, Google Forms, Google Classroom, and Zoom as media to deliver
the material. The teachers sent the links to the lesson material, either the Google
Forms link, the YouTube link, or the Zoom link via WhatsApp on the parents’
cellphones. This medium is also dependent on the parents” use of their cellphones
because there are still many students at the junior high school level who do not
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have their own cellphones to use as learning medium. The result was low student
participation in PAI learning.

Furthermore, the method used by the teacher was a lecture or question and
answer session via Zoom or Google Meet. However, owing to frequent signal
interference and the conditions of online classrooms that are not conducive for
learning, using fast and easy learning methods became an issue. Hence, the
teacher used alternatives such as offline assignments and quizzes with a
predetermined time limit to evaluate the students’ level of understanding of the
material provided. In addition, in online learning, teachers were required to be
able to use limited time. This undeniably affected the learning speed, learning
objectives, and learning assessment. The learning duration that was usually used
by teachers in one meeting before the pandemic was one and a half to two hours.
However, during the period of studying from home (SFH), the learning duration
was shorter owing to parental intervention in the use of media, and the limited
use of application time due to limited use of Zoom's free license that was only up
to 40 minutes. For these reasons the teacher only conveyed the important points
of the lesson material to students. When students carried out tasks or conducted
question-and-answer sessions with the teacher, it was difficult for the teacher to
evaluate whether the answers were the result of students' understanding. Most
parents helped their children by providing answers so that they could answer the
questions more quickly. This happened because the parents needed their
cellphones so they wanted their children to complete the tasks quickly.

4.1.1.3. The Problem of Ethic Religious Values

The implications of the lack of teacher motivation and the implementation of the
teachers’ instructional strategies affected the problem of achieving the minimum
goal of organizing religious education, namely the development of the students’
ability to understand, appreciate, and practice religious values as stated in
Government Regulation No. 55 of 2007 (Government Regulation, 2007). There
were indications that the problems related to achieving the goals of religious
education led to religious ethical-moral problems. There are four religious ethical
problems in this research, namely i) Intelligence problems included self-closing
behavior or refusing to accept suggestions, self-superiority, lack of solutions and
minimal academic achievement as problems of intellectual intelligence as well as
the tendency of interest in engaging in conflicts such as brawls as a problem of
emotional intelligence; ii). Responsibility problems included lack of time
discipline, neglect of teacher duties, and neglect in carrying out worship; iii).
Honesty problems included academic cheating, tend to be tendentious, and often
looking for justification; and iv). Concern problems include lack of respect for
teachers during learning, lack of pro-activeness, lack of communicative and
individual tendencies. There were 17 teachers who expressed these opinions.

4.1.2.  Model Needs in PAI Learning

According to Izutsu (2006), religious ethics include the relationship between
humans and God, the principles and rules of normative life in Islamic society, and
the figure of the Prophet as a manifestation of the perfection of religious ethical
behavior (Ali, 2015; Katz, 2010). This is reflected in the four characteristics of the
Prophet, namely intelligence (Fathonah), honesty (Siddig), trustworthy (Amanah),
and fluency in conveying God's message so that it is easily accepted (Tabligh)
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(Burge, 2020; Khan, 2009). People are required to imitate these traits (Katz, 2010;
Schoeler, 2010). Thus, religious ethical values that will be developed within the
framework of PAI Learning encompass these traits. The four characteristics of the
Prophet were developed in several character values, namely fathonah, including
intelligence, knowledge, solution thinking, wisdom and realistic; siddig, including
being honest, transparent, loyal, open, and objective; amanah, including
responsibility, ability to carry out tasks, keeping promises, upholding principles
and honor; and tabligh, including being exemplary and communicative,
displaying leadership, and being pro-active and cooperative (Basri et al., 2020;
Budiyono et al., 2019; Sultoni et al., 2020; Yasin, 2020). It is essential that these
values are internalized by students through the PAI courses. Internalization is an
effort to present values, understand values, feel values and embody these values
in one’s behavior (Hakam, 2010). The effort to internalize these values requires a
learning model (Licona, 1991), which is known as the internalization model of
religious ethical values. Therefore, the next phase is to design a learning design
model for internalizing religious ethical values in PAI subjects.

4.2. Design Phase: Conceptual Design of Religious Ethical Values Learning
Model

In designing the learning model for religious ethical values, the learning
development model proposed by Glasser was adopted. This model consists of
four components, namely objective instruction, entering behavior, instructional
procedures, and performance assessment (Glasser, 1999; Rusman, 2011). In the
instructional goal, the objective system students are focused on practicing ethical
religious values permanently as learning objectives presented in the lesson
material of the Beliefs in the Prophets. In this case, the Prophets are personal role
models (uswatun hasanah) with perfect characters. In entering behavior, also
known as the input system, the focus is on instilling religious ethical values
extracted from the characteristics of the Prophets, namely Siddiq, Amanah, Tabligh,
and Fathonah. In instructional procedures (system operators), the learning steps
are developed to promote religious ethical values. The learning steps consist of
three actionable steps: First, preliminary activities include apperception,
motivation, and explanation. Second, core activities comprise the process of
knowing and the process of doing. Finally, the third, a closing activity as an
evaluation or being process is the fourth component of Glasser's model, namely
performance assessment (output monitor).

Table 2. Syntax of religious ethical model

Activity Teacher Behavior
Phase -1 1. Greeting to open learning activities and start learning by
Introduction praying

2. Relating the current lesson to the previous lesson
3. Motivating students with exemplary stories
4. Posing questions to students to find out the prerequisite
concepts that have been mastered by students
5.Explaining the learning objectives associated with
religious ethical values.
Phase - 2 1. Teachers presented video examples of moral problems
Exploration (Knowing) during a pandemic through the Zoom application.
2. Teachers asked students to observe and take an inventory
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of the moral problems in the video and then analyze the
effects of these problems.

3.Teachers asked students to explain the behavior that
should be shown and its effect as an alternative to moral
problems in the video.

4.Teachers provided reinforcement to the student's
explanation by connecting to the material of faith in the
Prophet.

Phase - 3
Review understanding
and provide feedback
(Doing)

1. Teachers distributed Student Worksheets (LKPD - Lembar
Kerja Peserta Didik) containing the basics of the need to
imitate the characteristics of the Prophet by presenting
absolute values based on the sources of Islamic teachings,
namely the Qur'an and Hadith, and reported them in
accordance with the directions related to how to work and
assignment submission deadline.

2. Teachers asked students to give the Prophet's example as
a manifestation of religious ethical values.

3. Teachers asked students to formulate how to apply these
religious ethical values in the context of everyday life.

4. Teachers asked other students to respond to the results of
the formulation.

5.Teachers provided direction and encouragement for
students to practice values and reports related to the
results of their experience of practicing these values.

Phase - 4
Reflection (Being)

1. Teachers confirmed the Islamic values contained in the
general lesson material by mentioning the arguments in
the Al-Quran and Hadith.

2.Teachers and students reflected on Islamic values
contained in learning as an internalization effort.

The product of the design model consisted of a blueprint in the form of a draft of
learning modules, lesson plans, and evaluation instruments. These products were
developed at a further stage by asking experts to review and test their validity

and reliability.

4.3. Development Phase: Development of Learning Model of Religious Ethical

Values

There were two steps in developing the ethical religious learning model. First,
three experts were asked to review the resulting product. Second, after experts
had assessed the products, the validity and reliability tests of the product were
conducted on non-sample students. The results of the experts” assessment using
the Likert scale are shown in the following table:

Table 3. Validation results from experts

Expert  Expert Averag

Assessment component Expert 1 2 3 e

Learning module elements 4.75 5.00 4.75 4.83
Lesson plan 4.83 5.00 4.67 4.83
Learning evaluation guidelines 4.67 4.67 4.75 4.70
Learning model syntax 5.00 5.00 5.00 5.00
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Based on the recapitulation table of the learning model by the experts, the result
showed that the overall average validation result for the assessment of all learning
model products was above 4.5, indicating that the validation of the expert
assessment included very good criteria. In other words, the design of the model
was appropriate for use in the learning process. Furthermore, the validity and
reliability tests of the instruments were conducted to strengthen the judgment.
These tests included three steps: i) The researchers compiled 20 statement items
that were tested for validity and reliability; ii) this test was conducted in non-
sample classes; and iii) after collecting the data, the researchers calculated the
results of the validation. The tests results are presented in Table 4.

Table 4. Indicator validation of Siddig

Indicator Sub-Indicator Value Average Criteria
Honest 0.5011
Transparent 0.4895
Siddig | Loyal 0.6152 0.5559 Moderate
Open 0.4491
Objective 0.7248

In the indicator of siddig, the validation value obtained by the honest sub-indicator
was 0.5011, the transparent sub-indicator was 0.4895, the loyal sub-indicator was
0.6152, the open sub-indicator was 0.4491, and the objective sub-indicator was
0.7248. Based on the five sub-indicators, the average validation value was 0.5559
with moderate criteria.

Table 5. Indicator validation of Amanah

Indicator Sub-Indicator Value Average Criteria
Responsibility 0.7934
Carrying Out Tasks | 0.7476

Amanah | Keeping Promises | 0.5207 0.6596 High
Keeping Principle | 0.7154
Responsibility 0.7934

In the indicator of amanah, the validation value obtained by the responsibility sub-
indicator was 0.7934, the carrying out tasks sub-indicator was 0.7476, the keeping
promises sub-indicator was 0.5207, the keeping principle sub-indicator was
0.7154, and the responsibility sub-indicator was 0.7934. Based on the five sub-
indicators, the average validation value was 0.6596 with high criteria.

Table 6. Indicator validation of Fathonah

Indicator Sub-Indicator Value Average Criteria
Intelligence 0.5075
Solution 0.7889

Fathonah | Knowledgeable 0.5216 0.6507 High
Wisdom 0.8005
Realistic 0.6353

In the indicator of fathonah, the validation value obtained by the intelligence sub-
indicator was 0.5075, the solution tasks sub-indicator was 0.7889, the
knowledgeable sub-indicator was 0.5216, the wisdom sub-indicator was 0.8005,
and the realistic sub-indicator was0.6353. Based on the five sub-indicators, the
average
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Table 7. Indicator validation of Tabligh

Indicator Sub Indicator Value Average Criteria
Example 0.5974
Communication 0.5113
Tabligh | Leadership 0.5808 0.6163 High
Proactive 0.7759
Cooperation 0.5009

In the indicator of tabligh, the validation value obtained by the example sub-
indicator was 0,5974, the communication tasks sub-indicator was 0.5113, the
leadership sub-indicator was 0.5808, the proactive sub-indicator was 0.5808, and
the cooperation sub-indicator was 0.5009. Based on the five sub-indicators, the
average validation value was 0.6163 with high criteria.

The shiddiq indicator obtained an average validation of 0.5559 with medium
criteria, the amanah indicator obtained an average validation of 0.6596 with high
criteria, the fathonah indicator obtained an average validation of 0.6507 with high
criteria, and the tabligh indicator obtained an average validation is 0.6163 with
high criteria. Therefore, the reliability of the four indicators is concluded to be
high with a score of 0.81.

4.4. Implementation Phase: Religious Ethical Value Learning Model

To determine the level of students' religious character, the researchers conducted
a limited test in the form of a questionnaire containing 20 statement items. These
consisted of five statement items for the siddiq character, five statement items for
the amanah character, five items for the fathonah character, and five items for the
tabligh character. This questionnaire was distributed to students before being
given treatment (pretest) and distributed to students after being given treatment
(posttest). The test was conducted on 66 eighth-grade students SMPN PGII 2
Bandung and 63 eighth-grade students of SMPN 40 Bandung. The following is a
general description of the students” overall religious questionnaire:

Table 8. Model test results

School Name Type of Classes Average (%) Interpretation
Control Class | Pretest 63.94 Moderate
SMP PGII 2 Posttest 67.47 Moderate
Bandung Experimental | Pretest 63.76 Moderate
Class Posttest 80.09 High
Control Class | Pretest 51.42 Low
SMPN 40 Posttest 53.52 Moderate
Bandung Experimental | Pretest 51.88 Moderate
Class Posttest 67.91 High

Table 8 shows that before conducting the model test, the level of religious
character of students in SMP PGII 2 showed a moderate level. Meanwhile, before
conducting the model test, the level of religious character of students in SMPN 40
Bandung showed a low level. After testing the model for internalizing religious
ethical values to develop students' religious character, the following results were
obtained:

1. The control class of SMP PGII 2 Bandung showed a moderate level, and the

experimental class showed a high level.
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2. The control class of SMPN 40 Bandung showed a moderate level, and the
experimental class showed a high level.

Furthermore, to determine the significant average difference between the pretest
and posttest scores, the average difference test was conducted using a t-test with
the assistance of IBM SPSS Version 26. For the test criteria, if the value of Sig. (2-
tailed) > a, then Ho was accepted. Otherwise, if the value of Sig. (2-tailed) < a, then
Ho was rejected. The t-test results in the control class and the experimental class
at SMPN 40 Bandung and SMP PGII Bandung are presented in Table 9. In
addition, the proposed HO is: There is significant difference in the result of the
pretest control class and pretest experimental class.

Table 9. The t test results at SMPN 40 Bandung

Paired samples test
Sig. (2-tailed)

Pair 1 Pretest Control Class - Posttest Control Class 129
Pair 2 Pretest Experimental Class - Posttest Experimental .000
Class

The test results show that the value of Sig. (2-tailed) > a was 0.129, then HO was
accepted. In other words, there was no significant difference in the average pretest
and posttest scores in the control class. For the experimental class, since the value
of Sig. (2-tailed) < a was 0.000, Ho was rejected. In other words, there was a
significant difference in the average pretest and posttest scores in the
experimental class. The results of the t-test at SMP PGII 2 Bandung are presented
in Table 10:

Table 10. The t test results at SMP PGII 2 Bandung

Paired samples test
Sig. (2-tailed)

Pair 1 Pretest Control Class - Posttest Control Class 974
Pair 2 Pretest Experimental Class - Posttest Experimental .002
Class

The test results show that the value of Sig. (2-tailed) > a was 0.974, then Ho was
accepted. In other words, there was no significant difference in the average pretest
and posttest scores in the control class. For the experimental class, since the value
of Sig. (2-tailed) < a, was 0.002, Ho was rejected. In other words, there was a
significant difference in the average pretest and posttest scores in the
experimental class.

4.5. Evaluation Phase: Evaluation of Religious Ethics Value Learning Model
At this phase, PAI teachers were requested to provide feedback regarding the
application of the religious ethical model. To obtain this feedback, semi-structured
interviews were conducted with four teachers who were the sample in this
research. Three questions were asked regarding learning objectives, syntax, and
instructional impact in religious ethical learning models. The results of the
interview show that from the perspective of the user teachers, the learning
objectives were more oriented towards value practice, which facilitated the
teacher in the learning process. This view was expressed by two teachers:
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“In my opinion, the learning objectives are not oriented to mastery of
concepts in the material being taught but rather to the practice of the
concept” (Teacher 3).

“In my opinion, this model makes it easy for teachers to implement it”
(Teacher 2).

From the perspective of the teachers, the learning syntax of the religious ethical
model was able to create an interactive and holistic learning atmosphere in the
development of students' affective cognitive and psychomotor domains. This was
stated by several teachers:

“Syntax in this learning can create interactive learning” (Teacher 1).

“Syntax in this learning can build learning that develops all student
domains, including cognitive, affective, and psychomotor” (Teacher 4).

The instructional influence in the ethical religious learning model was able to
develop prophetic characters in students, including siddiq, amanah, fathonah, and
tabligh. This statement was expressed by several teachers:
“Based on my observations, after implementing this model, it shows a
change in religious behavior when participating in further learning
activities. Students tend to show an attitude of responsibility, think
solution and increase student learning ethics and politeness in
speaking” (Teacher 3).

“I think this model can develop students' prophetic character. This can
be seen from the emergence of indicators in the character of siddig,
amanah, fathonah, and tabligh in the personality of students” (Teacher
4).

Thus, from the teachers” perspective, the religious ethical model had been able to
answer the problems encountered by teachers in developing student character
through PAI learning in the pandemic era.

5. Discussion

The aforementioned findings show that the religious ethical model has been able
to develop the religious character of students through PAI subjects. The
transformed values can build students' awareness of the nature of values, and
form their attitudes in accordance with the objectives built in a learning model
(Markes, 2020), in this case the religious ethical model. This model is a
recommendation as well as an evaluation to measure the extent of teacher
involvement in using learning strategies that reflect religious values as learning
principles (Whittle & McKinney, 2020). It is necessary for teachers to improve their
professional and pedagogic competencies continually (Orchard, 2020). Teacher
competence improvement is required so that teachers can carry out their duties
competently and achieve success in teaching. According to Joyce et al. (2009),
successful teachers are not just charismatic and persuasive presenters. They are
those who involve students in cognitive and socially-oriented tasks and teach
them how to perform the tasks effectively. Dialogic, constructivist, inquiry-based
and aesthetic approaches need to be developed in learning activities so that the
expected learning target can be achieved (Stern, 2021), which in the context of this
research, is the development of students' religious character.
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The findings provide an understanding that for the success of a learning process,
teachers need to innovate by developing learning models that are able to develop
three domains, namely cognitive, affective and psychomotor, especially in
developing character, in which the core of education is basically the development
of moral values (Halstead & Taylor, 1995). Innovation in learning is a necessity for
teachers in developing styles of learning and teaching, particularly during online
learning in the pandemic era (Mercer, 2021). They need to strive improve their
ability to adapt to technological devices continually.

One of the causes of the teachers’ failure in growing students’ character is owing
to the fact that teachers pay less attention to the affective aspect that is linked to
the lack of pedagogic competence of teachers in teaching values, namely how
teachers plan, implement and evaluate value learning. The learning paradigm
used is more inclined to emphasize the head start aspect rather than the heart
start. In Ratna (2009, p. 37), cases such as antisocial personality disorder and
learning disability developed from a head start educational paradigm. Where
there is a paradigm, the learning process carried out by teachers emphasizes hard
skills rather than soft skills. Therefore, a reconstruction of education is needed in
building a new paradigm of education (Barr & Tagg, 1995; Savin-Baden &
Major, 2004; Tagg, 2003) which is an educational paradigm that not only focuses
on changes in cognitive and psychomotor aspects but also on affective aspects.
The main key to this paradigm growth must be in line with the teachers’
motivation to be willing to innovate and change continually (McCulloch, 2013;
Supriyadi et al., 2020).

Teachers' ability to enhance learning means that they must also possess
literacy skills as evidenced by their ability to read studies that can expand
their capabilities, such as how teacher learning is explored through the
proposal or discussion of teacher professional learning models (Castle, 2006;
James & McCormick, 2009; Olson & Craig, 2001). This is how teachers learn and
change by developing or applying theory to the discussion of teacher
development (Clarke & Hollingsworth, 2002; Korthagen, 2010). Therefore,
according to the results of this study, a teacher needs to practice the ADDIE
development model in an effort to correct and improve the learning effort quality.

6. Conclusion

The promotion of religious ethical values are significant in the learning process
in order to form students' morals or character because religion and morals cannot
be separated; rather, they become an important part of the moral education
process. With this consideration, teachers need to innovate by designing and
developing learning methods in order to be able to cultivate religious ethical
values in students. Through the method of knowing, doing, and being as the
syntax in this learning, religious ethical values are inculcated so that students are
able to exhibit good character and moral character performance. The standard of
goodness is measured in four prophetic characters, namely, siddig, amanah,
fathonah and tabligh. The implementation of this model has been able to promote
these four prophetic character attributes. Therefore, for further research that
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intends to develop an ethical religious character in the learning process, this
model can be used as a reference or a compass in implementing learning based on
prophetic character values. The results of this research contribute to the
development of learning designs to improve students' prophetic character. The
implications of this can ultimately contribute to the success of the PAI learning
process and student achievement
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