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Abstract.  Owing to  to the internalization of higher education, many 
universities in East Asia provide English as a medium of instruction 
(EMI) courses for international students. However, previous studies may 
not have strategically explored the perception of EMI courses for 
graduate programmes. Recognizing the gap in the literature, this study 
specifically focused on international graduate students' experiences of 
EMI courses in a Korean university. By implementing a mixed-method 
design, this study explored English language learnes’ (ELLs) perceptions 
of EMI courses regarding i) ELLs’ opinions on the effectiveness of EMI 
courses, ii) ELLs' attitudes towards EMI, and iii) their self-evaluation of 
English language ability. Data collection consisted of an end of the 
semester survey (n=70) and focus group interviews (n=9). The study 
results showed that i) ELLs showed positive attitudes towards EMI 
courses; ii) they perceived that the faculty's teaching methods are the core 
element to EMI course effectiveness; iii) their listening and reading skills 
were enhanced, and iv) ELLs with low English proficiency found EMI 
courses challenging to follow. Based on these results, several pedagogical 
implications are discussed regarding how to implement EMI courses 
effectively for diverse international students in ELT. 
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1. Introduction  
Owing to globalization, student populations at higher education institutions 
across the world are becoming more diverse (Galloway et al., 2020; Jon et al., 2014). 
To meet the learning needs of these diverse student populations, many 
universities in East Asia have adjusted course formats to include English as a 
medium of instruction (EMI) to accommodate international students (Hino, 2017). 
An EMI course is defined as the use of the English to teach academic subjects in 
countries where the first language of the majority of the population is not English 
(Dearden, 2014). Therefore, EMI bridges the needs of English language learners 
(ELLs) and the institutions where English is not the majority language (Dearden, 
2014).  
 
According to the Ministry of Education in Korea (2019), an increasing number of 
international students are studying in Korean universities. Overall, a total of 
160,165 international students were registered in Korean higher education in 2019 
before COVID-19. Among the diverse student population, a majority of 
international students are from China with 71,067 registered students. Graduate 
programmes at private universities in Korea have benefitted the most as 
international students study in Korea to obtain job promotions back home. 
 
The literature on EMI courses in higher education has mostly focused on 
international students in undergraduate programmes (Kim et al., 2014); thus, it is 
not fully understood how international graduate students experience EMI courses 
in the East Asian context. Recognizing this gap in the literature, this study 
specifically focuses on international graduate students' experiences of EMI 
courses in a Korean university. By implementing the mixed method design, this 
study explored international graduate students' perceptions of EMI courses 
regarding i) students' opinions of the effectiveness of EMI courses, ii) students' 
attitudes towards EMI, and iii) their self-evaluation of English language ability. 

 
2. Literature Review  
2.1. ELLs’ Opinions on the Effectiveness of EMI Courses  
When considering the effectiveness of EMI courses, previous studies have 
reported that being a native or non-native English teacher is not a defining issue. 
Rather, recent studies showed that the effectiveness of EMI courses depends on 
the EMI faculty's linguistic competence, teaching methods, and intercultural 
competence (Inbar-Lourie & Donitsa-Schmidt, 2020; Qiu & Fang, 2019; Yuan et al., 
2020). For example, Qiu and Fang (2019) explored ELLs’ perceptions of two types 
of EMI instructors: i) native English-speaking instructors and ii) non-native 
English-speaking instructors. ELLs perceived that native English-speaking 
instructors employed interactive teaching methods with various activities and 
multimodality but did not recognize intercultural competence regarding ELLs. 
However, non-native English instructors showed higher intracultural 
competence, which indicated that they could communicate with ELLs about their 
learning difficulties more effectively. This study concluded that ELLs showed a 
preference for interactive and efficient EMI classrooms in which EMI instructors 
demonstrated intercultural and linguistic competence so that ELLs could solve 
learning problems and overcome linguistic barriers.  
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In another study, Inbar-Lourie and Donitsa-Schmidt (2020) concluded that 
question of the preferred EMI lecturer could not be completely answered by the 
dichotomy of native and non-native English teachers. Instead, the authors argued 
that "desired EMI lecturers should be highly proficient in English, subject matter 
experts, able to simulate an international learning experience, display effective 
teaching pedagogies in both content and second language, and be familiar with 
the students' local language and culture" (pp. 301-302). This finding indicated that 
the EMI faculty's linguistic competency, teaching methods, and intercultural 
experiences are the core elements of the effectiveness of EMI courses (Inbar-Lourie 
& Donitsa-Schmidt, 2020; Qiu & Fang, 2019; Yuan et al., 2020).  
 
2.2. ELLs' Attitudes towards EMI Courses  
Students' course attitudes primarily focus on the course content, design, and 
administration (Hengsadeekul et al., 2014). If students favour the learning task 
through a positive outcome from the course, their attitudes towards the course 
could be enhanced (He & Chiang, 2016). This implies that if ELLs develop a 
positive attitude toward EMI courses, their experience can be related to positive 
content and language development (He & Chiang, 2016).  
 
Several studies have documented how EMI can impact ELLs' course attitudes and 
satisfaction (Jensen & Thøgersen, 2011; Muthanna & Miao, 2015; Reilly, 2019; Yeh, 
2014). For instance, Muthanna and Miao (2015) found that ELLs showed positive 
attitudes towards the EMI courses. Specifically, ELLs suggested that EMI courses 
helped foster a global friendship, obtain global leadership, and learn about 
famous international scholars. Reilly (2019) also reported a similar finding with 
ELLs. The author found that EMI courses were perceived positively and to be 
suitable for ELLs. ELLs perceived English skills as a valuable resource; thus, ELLs 
showed positive attitudes towards the multilingual language policy. Likewise, 
Yeh’s (2014) study revealed that ELLs reported positive attitudes towards EMI 
courses. The results suggested that ELLs agreed with the benefits of EMI courses, 
such as enhancing English ability and future academic studies.  Previous studies 
have shown that ELLs can have positive attitudes towards EMI courses due to 
potential future benefits, including their future job purposes, academic 
achievement, and becoming multilingual (Jensen & Thøgersen, 2011; Muthanna 
& Miao, 2015; Reilly, 2019; Yeh, 2014).  
 
2.3. EMI on ELLs' English Language Ability  
Previous studies have assessed the relationship between EMI and ELLs' language 
development (Belhiah & Elhami, 2015; Coşgun & Hasırcı, 2017). For instance, 
Coşgun and Hasırcı (2017) investigated ELLs' perceptions of the EMI courses in 
relation to ELLs' English proficiency. Study results showed that EMI courses 
significantly improved students' reading, listening, and overall English 
proficiency.  However, previous studies have also reported that EMI courses may 
not positively impact ELLs' language development. For example, Belhiah and 
Elhami (2015) concluded that ELLs struggled to learn the subject matter owing to 
their low level of proficiency in English. This study suggested that EMI 
programmes should consider a bilingual curriculum to enhance low proficiency 
ELLs’ linguistic and biliteracy skills. Previous studies have summarized the 
impact of EMI on ELLs' English language ability. Some studies have reported 
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positive impacts of EMI on ELLs' proficiency; however, other studies showed that 
if ELLs have low levels of English proficiency, the EMI courses may not positively 
influence their English language development (Belhiah & Elhami, 2015; Coşgun 
& Hasırcı, 2017).  
 
By implementing the mixed-method design, this study explored international 
graduate students' perceptions of EMI courses regarding i) ELLs' opinions of the 
effectiveness of EMI courses, ii) ELLs' attitudes towards EMI, and iii) their self-
evaluation of English language ability. 
Q1: What are international students' opinions towards EMI courses after the 
semester? 
Q2: What are international students' attitudes towards EMI courses after the 
semester? 
Q3: How do international students evaluate their English language ability after 
taking EMI courses? 

 
3. Research Methodology  
3.1. Research Context and Study Participants  
This study was conducted at a local private university in South Korea. The 
university has several graduate programmes that consist of international graduate 
students from China. This study focused on the general education department 
and culture and media department in the university because these two 
departments have the most graduate students. Three faculty members in two 
departments volunteered to participate in the EMI courses because they were 
quite confident in delivering EMI lectures. Three professors had had previous 
study abroad experience in the US for their doctoral degrees.  
 
International graduate students' ages ranged from 25 to 47, and consisted of first-
year  master's students to third-year  Ph.D. students. Out of 70 participants, three 
students had had previous study abroad experience in the UK or Russia before 
coming to Korea for graduate programmes. The purpose of studying abroad for 
Chinese graduate students is to promote their future job status. For instance, 
before coming to Korea, most Chinese PhD students were school staff, 
administrators, or part-time lecturers in their universities. After earning graduate 
degrees, these students could be promoted to tenure-track positions as full-time 
faculty in Chinese higher education.  

 
3.2. Research Instruments and Data Analysis 
An online survey was developed based upon previous studies exploring ELLs' 
attitudes, satisfaction, language ability, and the effectiveness of EMI courses 
(Byun et al., 2011; Hwang & Ahn, 2011). Extracting relevant items from the 
existing literature (Byun et al., 2011; Hwang & Ahn, 2011), the research team 
modified survey questions to fit into the current research. A total of 20 survey 
items were finalized. Specifically, the survey items consisted of i) students' 
personal and background information, ii) students' opinions of the effectiveness 
of EMI courses, iii) students' attitudes towards EMI courses, and iv) students' self-
evaluation of their English language ability. 
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This study implemented a mixed-methods research design. Data collection 
consisted of post-survey and post-interview in the 2021 spring semester. Before 
participating in the post-survey, informed consent forms for study participants 
were provided from the first author's university. The post-survey was conducted 
in the third week of June, and post-interviews followed. Eighty graduate students 
registered for EMI courses, and 70 completed the survey. Among them, nine study 
participants volunteered to participate in focus group interviews. Interviews were 
conducted with three participants as one group. For the purpose of quantitative 
data analysis, SPSS 26 was used to carry out descriptive statistics.  
 
In relation to qualitative data collection and analysis, a graduate assistant in the 
education department conducted 40-50 minutes of focus-group interviews with 
nine volunteer participants who had completed their EMI surveys (See Appendix 
1 for interview protocol). All interviews were conducted in Chinese and video-
recorded through Zoom. Thematic analysis (Clarke & Braun, 2014) was used to 
analyze the interview data. First, video recordings for interviews were listened to,  
re-listened to for accurate transcription and saved to Google Drive. Second, the 
research team developed initial codes and sub-codes while working through the 
interview transcriptions. Third, the research team developed themes to identify 
significant patterns of meaning. Fourth, several themes, including similarities and 
differences among participants, were aggravated into small numbers and reduced 
to the most frequently referred to categories. Fifth, the research team defined and 
renamed themes for abstraction and data reduction. In the last step, the interview 
data analysis was compared and contrasted to quantitative data analysis to create 
a final report. Table 1 shows a description of the interview participants.  
 

Table 1: Interview participants 

Interview 
Participants 

Gender / Age Year of the 
Graduate 
Program 

Previous EMI 
Experience 

Previous Study 
Abroad 

Experience 

ELL1 Female First year X X 

ELL2 Female First year X X 

ELL3 Female First year 0 0 

ELL4 Female First year 0 0 

ELL5 Female First year X X 

ELL6 Female Second year X X 

ELL7 Female Second year X X 

ELL8 Male Second year 0 X 

ELL9 Male Second year 0 0 

 

4. Survey Results  
The post-test design evaluated international student's perceptions of EMI courses 
at a Korean university. The quantitative data sought to explore their opinions, 
attitudes, and the effectiveness of studying in English. See Table 2 for complete 
descriptive statistics for all opinion, attitude, and effectiveness questions. 
Q1: What are international graduate students' opinions towards EMI courses after 
the semester? 
International students' opinions were overall positive about EMI courses. 
Students strongly believed that EMI courses were necessary to help them prepare 
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for a globalized world (4.311 ± 0.900), and they were satisfied with the courses 
offered (4.067 ± 0.837). Student opinions were positive regarding the idea that EMI 
courses could improve their English ability (4.022 ± 1.118); however,  the standard 
deviation suggests that some students were somewhat negative regarding this 
question. International graduate students were satisfied with the EMI courses 
offered (3.956 ± 0.903). However, students had the lowest opinion regarding 
needing to have mandatory EMI credits in their department courses (3.711 ± 
1.236).  
 
Q2: What are international graduate students' attitudes towards EMI courses after 
the semester? 
International graduate students' attitudes toward EMI courses were somewhat 
positive overall. Students were the most positive regarding their desire to 
improve their English through EMI courses (4.22 ± 0.850); However other aspects 
of attitude were lower. Their attitude toward becoming more familiar with the 
English language and culture (3.911 ± 0.925), willingness to spend extra time 
studying (3.844 ± 1.186), and attitude toward taking more EMI courses in the 
future (3.800 ± 1.100) were somewhat positive. The lowest ranking attitude was 
the burden they felt while taking EMI courses (2.978 ± 1.196), which was 
somewhat negative. 
 
Q3: How do international students evaluate their English language ability after 
taking EMI courses? 
The effectiveness of EMI classes ranged from positive to somewhat positive. 
International graduate students felt EMI courses helped them understand global 
education more than courses delivered only in Korean (4.178 ± 0.936), and EMI 
helped them better prepare for their future careers (4.022 ± 0.988). Other questions 
regarding the effectiveness of EMI courses, such as English ability being reduced, 
EMI courses being better than KMI courses for a future career, EMI improving 
learning motivation, and EMI courses improving the four skills, ranged from 3.778 
± 1.106 to 3.689 ± 1.104. 
 

Table 2: Descriptive statistics for EMI opinion, attitude, and effectiveness 

Question M (SD) 

Opinion   

1. I think that taking EMI courses is a necessary step for me to be 
prepared for  globalization and the internalization world. 

4.311 (0.900) 

2. Overall, I am quite satisfied with the quality of EMI courses that 
are offered now. 

4.067 (0.837) 

3. I am quite satisfied with the diverse EMI courses that are offered 
in my department. 

3.956 (0.903) 

4. I think that it is necessary to take certain EMI credits as mandatory 
in my education department. 

3.711 (1.236) 

5. I think that opening/offering EMI courses in my department will 
help me improve my English ability.  

4.022 (1.118) 

Attitude   

1. I feel quite burdened when taking EMI courses. (R)* 2.978 (1.196) 

2. I want to be more familiar with the English language and culture 
through EMI courses.  

3.911 (0.925) 



44 

 

http://ijlter.org/index.php/ijlter 

3. I want to improve my English ability through EMI courses. 4.22 (0.850) 

4. I am more willing to take EMI courses in the future. 3.800 (1.100) 

5. I usually take more time studying materials in EMI courses as 
opposed to KMI courses (KMI – Korean as a medium of instruction). 

3.844 (1.186) 

Effectiveness   

1. If I take EMI courses, my concerns about my English ability can be 
reduced.  

3.711 (1.160) 

2. EMI courses can help me better understand the global educational 
system, such as those of the US and Korea, as opposed to KMI 
courses (KMI – Korean as a medium of instruction). 

4.178 (0.936) 

3. EMI courses will help me better prepare for my future career, such 
as job purposes and pursuing further degrees.  

4.022 (0.988) 

4. EMI courses can help me improve my knowledge related to 
education as a  major as opposed to KMI courses.  

3.778 (1.106) 

5. EMI courses can help me improve my learning motivation and 
interests regarding my major (education).  

3.778 (1.042) 

6. EMI courses can help me improve my English skills, such as 
listening, speaking, reading, and writing. 

3.689 (1.104) 

*(R) denotes reversed scored 
 

4.1. Findings from Interviews  
The interview analysis revealed international graduate students' perceptions in 
regard to i) attitudes towards EMI courses, ii) opinions of effective EMI courses, 
and iii) self-evaluation of English language ability. 
 
First, in terms of students' attitudes towards EMI courses, they showed a strong 
willingness to attend more EMI courses in the following semesters because they 
were quite satisfied with the EMI content and lectures that the faculty provided. 
This finding indicated that students showed a positive attitude towards EMI 
courses. Here are some examples:  

One EMI faculty constantly provided us with feedback on how to improve 
our English ability based on his own study abroad experience in the US. I 
want to take more EMI courses in the following semesters (Interview 
participant #8).  

 
Carefully listening to the professor's lecture every week was a constant 
input for improving my English listening skills (Interview participant 
#9).  

 
Some mentioned that if the courses were not in EMI format, they would probably 
not study English enthusiastically. They also remarked that EMI courses 
promoted their motivation to learn English because they will eventually become 
university professors in China. Thus, learning an academic language and having 
the ability to understand English articles is mandatory for them to pursue future 
academic careers. Here is one example:  

My previous major was in Chinese literature, so when I was in a 
university, I had not taken any EMI courses. Since I am currently 
studying abroad in Korea, EMI courses were new to me and gave me a 
fresh eye on the importance of learning academic English for my future 
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career. I do need to explore recent research trends in English articles for a 
better understanding of my field and discipline (Interview participant #5).  

 
Second, in terms of effective EMI courses, most of the interview participants 
responded that the quality and teaching methods of the EMI faculty are the core 
elements of effective EMI courses. For instance, they liked how the faculty 
delivered the course materials. Specifically, one EMI faculty implemented flipped 
learning (Sams & Bergman, 2012) so that students were able to read English texts 
in advance. This flipped learning format provided ELLs with sufficient time and 
opportunities to explore English materials in advance.  

Professors L sent us English materials through Wechat, and we can 
preview those before attending zoom synchronized class. During class, we 
discuss what we preview in the Zoom breakout sessions through 
discussions. This was a beneficial course structure because we needed some 
time to look up academic vocabulary from the textbook that we are not 
familiar with previously (Interview participant #1).  

 
Another example was that the EMI faculty used various YouTube resources 
related to content with English subtitles. Students liked supplementary videos 
because those resources helped ELLs understand the content much more 
effectively. Students thought that it was a good strategy to learn content in English 
subtitles. Here is one example.  

I liked how professor K provided us with various YouTube videos with 
English subtitles. It actually helped me practice English listening skills 
while watching the video with texts (Interview participant #2).  

 
In relation to the effectiveness of EMI courses, ELLs emphasized that the quality 
of the EMI faculty was the core element. Thus, students discussed how the EMI 
faculty could be their role models for learning English with sufficient ability to 
deliver EMI courses. Here is one example:  

I think that the EMI professors have high English proficiency with four 
language skills, so I do not have much difficulty understanding their 
English lectures. While taking EMI courses, I also believe that I can do 
EMI in my future teaching when I go back to China (Interview participant 
#9).  

 
Third, regarding EMI on ELLs' English language ability, most of them responded 
that EMI courses encouraged them to study English harder than before. When 
asked about which language skills that EMI courses assisted  them to improve, 
most of them responded that their listening and reading skills were enhanced. 
Specifically, they explained that the EMI faculty's lecture was a great source of 
English input to improve their listening ability. Also, all reading resources were 
in English; thus, they believed that their academic vocabulary skills for reading 
could be improved. In addition, ELLs are required to write their master's theses 
and doctoral dissertations in English in graduate programmes in Korea. Thus, 
their English academic reading and writing skills should be enhanced. The 
interview analysis clearly showed that they were highly motivated and realized 
the importance of learning academic English during EMI courses. Here is one 
example. 
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I will start writing my dissertation in the following semester. So these EMI 
courses helped me learn how to write academic English papers. The faculty 
lecture in terms of how to write an English paper as a non-native English 
speaker was really beneficial (Interview participant #6). 

 
EMI faculty utilized their own studying abroad experiences and 
strategically guided ELLs' academic language usage for effective studying 
abroad experiences. Students really appreciated the faculty's conscious 
efforts (Interview participant #1).  

  
However, during the interview, a fourth theme emerged in terms of difficulties 
and challenges that ELLs faced while taking EMI courses. When students have 
low levels of English ability, it was quite challenging for them to comprehend 
lectures in EMI courses fully. In this case, they preferred to have a translator-
student who could help them when they have questions during the class.  

One of the difficulties that I had was communicating with the professor 
directly. If I had a good English-speaking ability, I could ask more 
questions to the professor (Interview participant # 7).  

 
I preferred EMI courses where the translator-student attended. I saw a few 
students who felt frustrated when they could not fully comprehend the 
content. It was a challenging situation for those who have low English 
proficiency in EMI courses (Interview participant # 8).  

 
A few participants mentioned challenges and difficulties that they faced if their 
English proficiency was at beginner level and they had not taken EMI courses 
previously.  
 

5. Discussion  
This study focused on international graduate students' EMI course experiences at 
a Korean university. By implementing a mixed-method assessment, this study 
explored i) ELLs' attitudes towards EMI, ii) ELLs' opinions of the effectiveness of 
EMI courses, and iii) their self-evaluation of English language ability. The survey 
results showed that ELLs believed that EMI courses were necessary to prepare 
them for a globalized world (4.311 ± 0.900). This supports findings by Muthanna 
and Miao (2015) that students are keenly aware that English is the medium of 
communication for international communication. The conceptualization of how 
important English is as a global commodity could be viewed as a catalyst for 
higher self-evaluation of learning motivation (3.778 ± 1.042) and future career 
preparation (4.022 ± 0.988), as participants stated in their interviews. In terms of 
attitudes towards EMI courses, students were motivated to improve their English, 
and to spend extra time studying. However, the lowest ranking was observed 
with the burden students felt while taking EMI courses (2.978 ± 1.196). It is 
possible the burden referred to  by students is related to the lower language 
capabilities of some students, since only three of the seventy students had studied 
abroad in the UK or Russia. This may support previous research by Cheng and 
Erben (2012) that indicated language anxiety might be a factor in EMI courses 
where language proficiency is at lower levels (Kim et al., 2014).  
 



47 

 

http://ijlter.org/index.php/ijlter 

Study findings from the interviews are aligned with previous studies that 
highlighted the importance of i) ELLs' attitudes towards EMI courses (Jensen & 
Thøgersen, 2011; & Miao, 2015; Reilly, 2019; Yeh, 2014), ii) ELLs' opinions of the 
effectiveness of EMI (Chu et al., 2018; Corrales et al., 2016; Fang & Liu, 2020; 
Huang, 2015), iii) ELLs' self-evaluation of language ability (Belhiah & Elhami, 
2015; Coşgun & Hasırcı, 2017), and iv) challenges that ELLs faced while taking 
EMI courses (Tsou & Kao, 2017; Walkinshaw et al., 2017).  
 
First, international graduate students showed positive attitudes towards EMI 
courses in terms of faculty lectures and the textbooks, and materials provided, 
including video resources with English subtitles. In addition, study participants 
showed a strong motivation to learn English through EMI courses for their future 
careers and were willing to take EMI courses in the following semester. Since most 
of the students are university lecturers in China wanting to promote their job 
status, they understood the importance of acquiring academic language skills. The 
interview analysis clearly showed that ELLs were highly motivated to improve 
their English ability through EMI courses.   
 
Second, interview analysis revealed that the faculty's teaching methods and the 
quality of the EMI faculty are the core elements of the effectiveness of EMI courses. 
Specifically, ELLs liked the flipped learning course format because it allowed 
them to have sufficient time to cover the content while focusing on academic 
vocabulary. More importantly, since the EMI faculty had a studying-abroad 
experience in English-speaking countries, students liked the faculty's high levels 
of proficiency in convening the EMI courses. ELLs believe that the faculty is their 
role model so that they can also teach EMI in their future classrooms. When the 
EMI faculty explicitly focused on language skills when teaching the content, many 
ELLs appreciated the professors' conscious efforts.  
 
Third, the interview analysis showed that ELLs' listening and reading skills were 
enhanced. After the EMI courses, self-evaluation indicated that EMI courses 
helped their development of listening and reading skills. They also responded 
that their English writing needed to be enhanced because they had to write their 
master's theses and PhD dissertations in English. Students said that EMI courses 
encouraged them to study English more diligently than before. Thus, the EMI 
course was a great motivator for ELLs to achieve academic English.  
 
However, when ELLs have low levels of English proficiency in EMI courses, it 
was challenging for some students to follow lectures. Also, some reported they 
had never been exposed to EMI courses previously, so it was difficult for those 
students to understand EMI courses effectively. Thus, students recommend that 
one student be designated as a translator-student, so their comprehension could 
be enhanced by their having the ability to communicate with professors more 
effectively. This finding is aligned with previous studies that EMI courses can 
have limitations based on ELLs' language proficiency and specific higher 
education contexts (Tsou & Kao, 2017; Walkinshaw et al., 2017). 
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6. Pedagogical Suggestions for Effective EMI Courses  
The first suggestion for effective EMI courses for a diverse student population is 
to consider the English proficiency of the ELLs before their participation in EMI 
classes. Findings from this study indicated that if ELLs possess high levels of 
English proficiency, they mentioned that EMI improved their English ability and 
helped them learn content. However, if their English ability is at lower levels, 
ELLs may experience language anxiety in EMI courses. Previous studies have 
reported critical evidence that EMI courses might have a different impact 
depending on ELLs' proficiency levels (Cheng & Erben, 2012; He & Chiang, 2016; 
Kim et al., 2014). Kim et al. (2014) found that ELLs did not feel EMI courses 
improved their English ability owing to their insufficient language proficiency. 
Therefore, the EMI faculty should critically examine the level of ELLs' proficiency 
before compiling the EMI courses. 
 
The second suggestion is to incorporate ELLs' native language during EMI 
courses. The current study showed that ELLs preferred to have EMI courses when 
the faculty allowed code-switching between two languages with the help of a 
student translator. Several studies have reported that allowing the use of ELLs' 
native language can help them learn English and understand the content of EMI 
courses better (Kuteeva, 2020). Thus, it is recommended that the EMI curriculum 
for international students in higher education needs to advocate translingual 
practices that enable  ELLs to learn content and language simultaneously. Many 
studies have found that translanguaging in EMI courses has a positive impact on 
ELLs' content and language learning and development (Kuteeva, 2020). Thus, 
when the EMI faculty allow ELLs to practise a translingual environment, ELLs' 
satisfaction with EMI courses can be much more positive as opposed to English-
only instruction (Yuan et al., 2020).  
 
The third suggestion is to provide intensive professional development for 
university faculty. The results from the current study proved that ELLs were 
willing to take more EMI courses when qualified faculty offered such courses. In 
addition, ELLs preferred to have faculty who had been  exposed to cultural and 
linguistic diversity, such as previous teaching experience with international 
students or faculty who had study-abroad experience. Several studies reported 
that the preferred EMI lecturer is not necessarily a native English speaker (Inbar-
Lourie & Donitsa-Schmidt, 2020; Qiu & Fang, 2019). Instead, the desired EMI 
faculty should be subject matter experts, obtain effective teaching pedagogy in 
both content and language and be familiar with the ELLs’ language and culture 
(Inbar-Lourie & Donitsa-Schmidt, 2020; Qiu & Fang, 2019).  
 
Since many international students visit East Asian universities through study-
abroad programmes, it is crucial for higher education to provide intensive 
professional development for EMI faculty. Also, the faculty should be equipped 
with the mindset of becoming a culturally and linguistically responsive teacher 
(Lucas et al., 2008; Martin & Strom, 2016). When the faculty is able to conduct 
culturally and linguistically responsive teaching, ELLs' satisfaction towards EMI 
courses can be improved. Future studies need to investigate further the 
relationship in terms of how translingual practice can impact EMI courses because 
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this research area will provide better insight into effective EMI implementation 
for diverse student populations (Hino, 2017).   
 

7. Limitations  
Although findings from this study contribute to the field of knowledge and 
practice related to EMI courses for international graduate students, there are 
limitations that should be addressed. First, participants from this study were 
international graduate students at one private university in South Korea. Since 
EMI courses vary from university to university around the world, findings related 
to EMI courses at the current university may differ from findings in other 
programmes. Larger scale studies with longitude research design could provide 
additional data and insights related to this field. 
 
It should also be noted that the survey used for this study was modified by the 
researchers. It is possible that questions that were left out may have yielded 
additional findings and suggestions related to EMI courses for international 
graduate students. Also, it is noted that the results from this study were from 
ELLs' self-evaluation of their English ability. Future studies could investigate 
ELLs' actual English language proficiency through EMI courses by using official 
English level tests, such as TOEFL.  Lastly, this research did not employ a pre-and 
post-survey. Future research should examine ELLs' opinions, attitudes, and self-
evaluations before and after the course to  gain a better understanding of how EMI 
courses impact international graduate students.  
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Appendix 1. Interview Protocol  
1. Why do you take EMI courses this semester?  
2. What do you think about the quality of EMI courses offered this semester?  
3. What do you think about the faculty's teaching methods of EMI courses offered this 
semester?  
4. How do EMI courses influence your English ability?  
5. How do EMI courses influence learning motivation and interests? 
6. How do EMI courses influence your future job and career?  
7. Are you willing to take more EMI courses in the future?   
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