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Abstract. At the kindergarten stage, storytelling activities are a proven 
intervention that promotes children’s vocabulary, reading, oral 
expression and writing development. The purpose of this study was to 
examine children’s emotional engagement and cooperation during 
storytelling by early childhood teachers. This study adopted a 
qualitative research method with a sample of children (aged 5-6 years) 
in an inclusive K3 kindergarten in China. Data were collected through 
video recordings of storytelling activities. Conversation Analysis (CA) 
and Multimodal Interaction Analysis (MIA) were used as analytical 
tools for teacher-child emotional engagement and collaboration in 
storytelling activities. The study focuses on the entertaining nature of 
teachers’ storytelling organisation, storytelling teaching styles and 
children’s participation (verbal and non-verbal). The study found that 
teachers used body language, props and vocal tones to stimulate 
children’s emotional engagement and cooperation. Children 
demonstrated their understanding of the story by actively answering 
questions, catering to body movements, choral singing and creating 
story segments to achieve co-participation. The data from this study 
form initial insights into the deepening of children’s aesthetic literacy 
and socialisation through storytelling activities. This research can 
further prompt teachers to focus on diversity in the organisation of 
storytelling activities, as well as help children to immerse themselves in 
early literacy through their emotional appraisal of story events or 
characters. 
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1. Introduction 
There has recently been a growing emphasis on involving young children in 
research, wherein children themselves are considered worthy of investigation 
and researchers seek to understand the process of young children’s experiences 
of activities from the children’s perspective. In preschool education, reading and 
storytelling have traditionally been seen as essential learning activities for young 
children’s literacy development,  providing effective stimuli for early literacy 
(Cooper, 2005; Maureen et al., 2020). Learning about stories is an activity that 
promotes the socialisation of young children. According to Bianchi (2014), adult 
storytelling has the power to elicit curiosity and aesthetic preferences in young 
children. Moreover, the aesthetic characteristics and developmental advantages 
of storytelling have been the focus of research by many literary researchers and 
psychologists (Violetta-Eirini, 2016). Sullivan (2021) argued that storytelling is 
the oldest form of teaching and learning and still has many attractions in the 
modern age, including identifying emotional states, developing vocabulary for 
self-promotion, encouraging the use of strategies, and enhancing a sense of 
hope. Storytelling is defined here as teachers’ narration for young children 
through texts with a narrative structure (storybooks, picture books). For 
children, listening to stories is a rich way to gain insight, resources and ways to 
cope with these unprecedented times.  
 
However, with high expectations of storytelling’s fascination as an aesthetic 
experience and engagement for young children as an important role in their 
literacy experiences, previous research has focused on storytelling’s capacity to 
improve young children’s reading, literacy and mental health (Melzi et al., 2022; 
Pulimeno et al., 2020). As such, currently, many early childhood educators 
acknowledge the lack of attention to teacher and child emotions in storytelling 
activities with young children (Bateman, 2020), arguing that the focus has been 
on understanding the content of the stories and neglecting the emotions of 
young children in response to the stories. China’s National Early Childhood 
Education and Development Policy emphasises the need for emotional 
experiences in preschool education to permeate all aspects of kindergarten 
teaching and learning, and to prepare children for literacy development 
(Bullough, 2019). Theobald (2019) and Bartan (2020) concluded that children‘s 
performance in storytelling activities depends on their teachers’ attitudes and 
organisational approaches. However, despite extensive research on the value of 
storytelling, there has been insufficient investigation into the aesthetic 
experience of storytelling activities in China. The aim of this study is to explore 
children’s emotional engagement and cooperation during storytelling by 
teachers. To achieve these aims, the study focused on the ways in which the 
teachers of young children engaged the children during storytelling and how the 
children participated in the storytelling activities organised by the teachers.  
 
This study has made children’s educators aware that storytelling activities are 
not a one-way output, but rather a socialisation practice accomplished as an 
interaction. In this practice, children are immersed in early literacy as they 
jointly engage in aesthetic experiences and emotional evaluations of story 
characters and events. Furthermore, the findings of the study provide a 
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systematic strategy for storytelling activities for teachers of young children, 
helping them to focus on emotional experiences in storytelling activities and to 
improve their organisational skills in storytelling. 
 

2. Literature Review 
Three areas of scholarship underpin the work in this study: storytelling’s 
contribution to early childhood literacy, teacher-child interaction in storytelling, 
and aesthetics and engagement in storytelling. Below, this study summarises the 
literature in these areas and notes how they provide important information for 
this study. 
 
2.1 Storytelling’s contribution to early childhood literacy 
Storytelling is one of the oldest forms of education (Collins, 1999). Taylor and 
Leung (2020) argued that the value of storytelling in education is wide-ranging. 
For example, it is used to deliver curriculum topics, to understand science 
(Green et al., 2018), and storytelling activities are employed    to support literacy 
and numerical literacy development in early childhood education (Maureen et 
al., 2018; Ramalingam et al., 2022). With the intervention of technology, 
Ramalingam and Jiar (2023) have demonstrated the positive effect of mobile 
storytelling apps on language teaching and literacy. 
 
Earlier research on storytelling focused on language development and literacy 
skills (Badrkhani, 2019; Kim & Yang, 2021). Storytelling has been found to 
enhance  language development, even when compared to similar reading-
centred approaches (Lenhart et al., 2020; Suggate et al., 2013). Children acquire  
vocabulary from listening to stories (Elley, 1989) and, as such, interactive and 
elaborate storytelling promotes vocabulary in preschool children (Suggate et al., 
2021) while  the involvement of the narrator during storytelling increases 
children’s word learning and enhances their understanding of story conventions 
and narrative structure (Lenhart et al., 2020). All of these share a common 
characteristic, namely an emphasis on the value of storytelling activities for 
literacy. Although previous research has contributed to highlighting the relative 
effectiveness of storytelling, the aesthetic experience and emotional assessment 
of young children through engaging, collaborative forms of storytelling 
characters and events has rarely been studied. Greater awareness of the potential 
of storytelling is needed if it is to be used effectively to immerse children in 
literacy. 
 
2.2 Teacher-child interaction in storytelling 
With or without books, storytelling is a time-tested way of communicating 
cultural ideas, attitudes and experiences and promoting language development 
(Vaahtoranta et al., 2018). Research has shown the added value of children’s 
participation in the storytelling process (Flack et al., 2018). Even though it has 
also been found in tightly controlled classrooms that children are exposed to just 
one story, adult narrators who tell it well can make gains without distracting 
children through word definitions and explanations (Suggate et al., 2021). As 
Bukhalenkova et al. (2022) reported, adult-child interaction during adult 
storytelling has a positive impact on children’s vocabulary growth, and the oral 
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discourse of professional storytellers supports children’s potential for 
vocabulary learning. It has also been suggested that the storyteller’s 
spontaneous vocal modulations and gestures act as contextual clues to the story 
and have a positive impact on the listener’s ability to infer the meaning of words 
(Goodwin, 2000). Multimodality opens new ways to analyse new phenomena 
that are rich in research findings. Isbell et al. (2004) suggested that storytellers 
increase motivation and potential learning by using more eye contact, gestures, 
voice modulation and questioning to direct attention to certain words or content. 
Reese and Newcombe (2007) crafted a storytelling style that focused on binary 
interactions, i.e., enriching these interactions by talking more about past events 
and asking children more questions in conversation, while Vaahtoranta et al. 
(2019) developed a method they termed  “Interactive Elaborate Storytelling 
(IES)” in which the teacher is asked to adopt mostly an exclusive narrator role, 
while allowing the child to be the protagonist of the story, thus developing 
active listening skills and participation. Whitehurst and Lonigan (1998) also 
encouraged children to participate in activities using acting out stories, which 
were designed to promote children’s comprehension. The teacher’s facial 
expressions and gestures, as well as auditory cues such as intonation, rhythm, 
pitch  and accent, all contribute to the interpretation of picture books as a 
complex system of symbols (Golden & Gerber, 1990; Taylor & Leung, 2020). 
Notably, this study demonstrates that teacher-child interactions in storytelling 
are closely related to children’s emotional stance and to their early literacy 
development. 
 
2.3 Aesthetics and engagement in storytelling 
Stories occupy a special place among the different genres of children’s literature 
that contribute to language development (fairy tales, stories, poetry, small 
folklore genres, non-stories, jokes, etc.). Educational stories created by adults to 
educate children for their development are widely used to address educational 
tasks (Kotelianets, 2020). At the same time, work on aesthetic education 
emphasises the value of engagement with works of art, including music, visual 
arts and stories, to foster “widespread awakening”, which is essential for the 
development of self-motivation and engagement in learning. Aesthetic 
education emphasises the importance of the social construction of knowledge 
and the contextualisation of learning and teaching methods. Nevertheless, only a 
few interactive storytelling systems aim to promote emotional engagement and 
aesthetic understanding in young children (Catala et al., 2022). When targeting 
young children, there has been a tendency to consider more embodied and 
tangible experiences, such as storytelling in children’s "performative authoring" 
(Loustau & Chu, 2022). 
 
Hence, the focus of the current study is on highlighting what collaborative 
actions teachers and children need to take to round out their storytelling. 
Specifically, this study explores how teachers and children use voice, intonation, 
facial expressions, gaze and gestures to stimulate children’s participation in 
gaining aesthetic experiences during the storytelling process.  
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3. Method 
3.1 Research design 
This study employed a qualitative approach, utilising video-ethnography 
(recordings, observations, and interviews with early childhood teachers). The 
study took place in the preschool class (K3, 5-6 years) of an inclusive full-day 
kindergarten in a less developed urban area of eastern China. Video recordings 
were made over a period of six months, with each event lasting approximately 
30 minutes, for a total of eight hours. The video recordings were collected during 
different storytelling themed activities. The videos provided detailed 
information about the nursery classroom environment, storytelling times and 
other details. Ethnographic fieldwork guided the explicitly thematic activities of 
our study, as this was particularly feasible for collecting video recordings, and 
due to the relatively dispersed timing of the collection of the corpus, the 
researcher was able to document the themes of each storytelling session (see 
Appendix 1). 
 
Storytelling activities differ from other group teaching activities in that they are 
usually conducted in a storytelling corner or other comfortable space in the 
classroom, with different themes and different numbers of children participating 
in each activity, sometimes three to five or more (8-12). The children in this 
study were allowed to participate in the storytelling and performance of the 
story itself, or to have direct contact with professional storytellers. The 
pedagogical objectives of the storytelling included: to improve emotional 
interaction between teachers and children and between peers; and to develop 
children’s literacy practice. Most of the stories were familiar to the children as 
they had already been taught in the classroom. The study observations focused 
on the way the teachers organised entertaining and engaging storytelling 
activities, listening to and observing children’s participation (verbal and non-
verbal) in the process of their listening to the stories. During the observations, 
each adult narrator arranged the appropriate props and materials for each 
storytelling session. 
 
3.2 Participants 
There were 78 children from K3 (5-6 years old) in the kindergarten; 12 children 
participated in the kindergarten after-school storytelling programme, which was 
used as the target population for the study (Creswell, 2012). The children in this 
group were in the same environment, in line with the ethnographic research 
method. Two female preschool teachers were also included in the sample (see 
Appendix 2). Of these 12 children, there were six girls (Learner 1, Learner 2, 
Learner 3, Learner 4, Learner 5, Learner 6) and six boys (Learner 7, Learner 8, 
Learner, 9, Learner 10, Learner 11, Learner 12). No children were absent on sick 
leave or leave of absence during the data collection process.  
 
3.3 Research ethics and procedure 
Prior to commencing the study, informed consent was first obtained from the 
kindergarten director and parental consent forms were sent to the parents of the 
children, and all parents agreed to allow their children to participate in the 
project (see Appendix 3). With the permission of the teachers, the researcher 
used video and audio recording to record the whole process of the educator’s 
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storytelling activities in order to facilitate the subsequent analysis of 
comprehensive and complete information. In addition, the study was approved 
by the relevant departmental ethics committee. 
 
3.4 Data analysis 
In analysing the data, Conversation Analysis (Bauman & Sherzer, 1975) was 
used as the main theoretical and methodological framework to examine the 
recording of video interactions, which included, among other things, the early 
childhood teacher reading, narrating and acting out stories for the children. The 
video recordings were watched several times to record the participation and 
collaboration of children’s aesthetic experiences during the teachers’ storytelling. 
For this study, the transcription of the speaker’s speech was supplemented by 
multimodal aspects of the participants’ actions and turns (Goodwin, 2000), 
including gaze, gesture, posture, body space position between participants, and 
manipulation of the object environment (props, multimedia, storybooks). During 
transcription, all elements of participants’ voices (emphasis, volume, pitch, 
inspiration, pauses) were considered relevant indicators for research analysis.  
 
The research focuses specifically on the emotional stance and engagement with 
the story by both teachers and young children; the analysis was inspired by a 
multimodal interactive framework as a way of analysing collaboration between 
teachers and young children. The Teaching Through Interaction (TTI) approach 
(e.g., observational assessment using standardised protocols) proposed by 
Pianta and Hamre, 2009) provided an important and practical framework for 
measuring teacher-student interaction in the classroom, one which has been 
widely used globally for measuring teacher-child interactions (Hu et al., 2020; 
Suchodoletz et al., 2020). The study’s analysis of children's emotional 
engagement was also informed by Hu et al.’s (2016) framework for teacher-child 
interaction support, which the researcher adapted to the goals of each teaching 
activity. Along with adapting the embodied nature of the participants, the data 
were categorised according to the research questions. Finally, descriptive 
analysis of the data was conducted based on the themes developed from the 
research questions. For privacy reasons, in illustrating the collaboration between 
the teachers and the children, the names of the participants in this study have 
been changed to Learner 1, etc., in. To avoid facial recognition of the 
participants, the researcher made line drawings of the characters to protect the 
participants’ identities. 
 
3.5 Selection of episodes 
This study presents excerpts from three representative activities, each of which 
have clear teaching objectives, lively and interesting story content, and high 
levels of positive teacher-child interaction. The objectives of the analysis were 
the entertaining nature of the organisation of the educator’s telling process, the 
way in which the story was taught and the children’s participation (verbal, non-
verbal) in order to illustrate the key features of multimodal interaction in 
storytelling. Three storytelling contexts were involved (Table 1). 
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Table 1: Background of the three storytelling activities 

No. Story Title Preparation Materials Story in brief Participants 

1 The Little 

Gecko  

Borrowing a 

Tail 

Pictures of animals 

without tails (small 

geckos, calves, small 

fish, swallows)  

The story tells of the little 

gecko who loses his tail and 

borrows one from a calf, a 

fish, and a swallow. The 

story tells us that each 

animal’s tail plays a role. 

Learner 1 

Learner 2 

Learner 3 

Learner 7 

Learner 8 

2 Xiao Ai’s 

Dragon Boat 

Festival 

A model of a zongzi 

and dragon boat; a 

wishing lantern 

The story follows Ai, a 

young girl who loves to eat 

zongzi and follows her 

mother from the bustling 

city back to her great-

grandmother’s ancient town 

in Jiangnan for the Dragon 

Boat Festival where she falls 

in love with everything 

about it. 

Learner 1 

Learner 3 

Learner 5 

Learner 6 

Learner 7 

Learner 9 

Learner 10 

Learner 11 

Learner 12 

 

3 Little Horse 

Crosses the 

River 

Pony headdress, 

picture of a big yellow 

cow and squirrel, 

word cards 

The story is about a little 

horse who wants to cross a 

river, so he enquires from a 

squirrel and a big yellow 

cow about the depth of the 

river. The squirrel says the 

river is deep, while the old 

cow says it is not deep at all. 

Faced with both statements, 

the horse returns home and 

asks his mother for help. 

With her active 

encouragement, the little 

horse tries to cross the river, 

and finds that it is not as 

shallow as the big cow says, 

nor as deep as the little 

squirrel says. 

Learner 3 

Learner 4 

Learner 5 

Learner 6 

Learner 7 

Learner 9 

Learner 11 

Learner 12 

Learner 10 

 

4. Results and Analyses 
In analysing the interaction between teachers and children during storytelling 
activities, the researcher identified a range of methods (verbal and non-verbal) 
that teachers used to engage children’s attention and motivate their experiences. 
Children’s emotional resonance provides an important resource for the 
organisation of the teacher’s narrative and the children’s responses. Storytelling 
is a two-way interaction, either written or oral, between a narrator and one or 
more listeners, and it is known to be a powerful way of communicating 
information and engaging an audience (Sundin et al., 2018). In the following, the 
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researcher describes the methods employed by the teacher to hold the children’s 
attention and outline their responses in this process, using this to present the 
children’s emotional engagement in and collaboration with the story. 
 
4.1. Story warm-up and introduction of story characters 
An effective story warm-up will fire up children’s curiosity, focus their attention 
and create a positive environment for literacy learning. Adult narrators use a 
variety of story introductions in which the main characters and new vocabulary 
are linked to children’s prior learning experiences. Table 2 shows six children 
participating in a story segment of “The Little Gecko Borrowing a Tail”. Before 
the story began, the teacher, wearing the headdress of a small gecko, walked 
around the children and observed their responses (e.g., line 1). After seeing the 
children’s reactions, the teacher began to ask them   what parts of the little 
gecko’s body were included. Learner 3 and Learner 1 responded positively to 
the teacher and expressed great surprise (Learner 8 began to applaud) and the 
atmosphere of the activity began to rise (Figure. 1). However, when the teacher 
presented a picture (A little gecko without a tail), she asked the children what 
was the difference between the little gecko she was wearing on her head and the 
one in the picture she was holding. The children looked at the teacher with 
confused expressions and did not answer; when the teacher re-interrogated the 
children in a different way, Learner 4 and Learner 7 responded by raising their 
hands enthusiastically (e.g., line 9,10). 
 

Table 2: The "Little Gecko Borrowing a Tail" episode 

Participants Transcript from the Participants’ Conversation 
Non-verbal behaviour 

of participants 

Learner 1 

Learner 2 

Learner 3 

Learner 4 

Learner 7 

Learner 8  

1. Teacher: Hello, children, do you know me?  

Do you know what my name is? 

Teacher wearing a 

gecko headdress. 

2. All children: Wow, it’s a gecko! The children are so 

surprised that they 

cheer. 

3. Teacher: Children, what do you find on the 

gecko? 

 

4. Learner 3: Big eyes and a mouth  

5. Learner 1: Four legs; and a long tail ......   

6. Teacher: Children’s eyes are so bright, and 

they are very observant. What is the difference 

between the little gecko I am wearing on my 

head and the little gecko in the picture I am 

holding?  

Teacher nods. 

7. All: No sound ......   

8. Teacher: Where did the gecko’s tail go in the 

picture in my hand?  

 

9. Learner 4: The little gecko’s tail has broken 

off. 

Learner 4: raises her 

hand. 

10. Learner 7: The little gecko’s tail is missing. Learner 7: raises his 

hand. 



173 

 

http://ijlter.org/index.php/ijlter 

 
Figure 1: Storytelling plot of “The Little Gecko Borrowing a Tail” 

This passage exhibits several distinctive features： 
(i) The teacher uses props and questions intelligently to engage children’s 
interest and curiosity.  
(ii) The teacher’s storytelling session promotes whole child participation and 
children can respond positively (verbally and physically) to the teacher’s 
questions (lines 2, 4, 9, 10). The teacher’s story warm-up stimulated children’s 
interest in the story and their awareness of the key characters, and, at the same 
time, made connections with their previous knowledge and experience, which 
set the stage for the storytelling that followed. 
 
4.2 Eye and body language framing children’s voluntary participation 
During storytelling, teachers use a variety of body language to increase 
opportunities for children to communicate. Ekman et al. (1983) categorised 
teachers’ classroom body language as including symbolic gestures, illustrative 
gestures, displays of facial expressions, regulative behaviours, and adaptive 
behaviours. The teacher uses gestures - these include finger gestures, palm 
gestures, and head gestures, such as extending the thumb in affirmation, lifting 
the palm of the hand upwards to indicate standing, clapping and applauding, 
nodding, and shaking the head. Also included are expressive gestures - looking 
around, gazing, smiling, expressionless, and facial expressions that can change 
according to the context of the activity. These body gestures are not intended to 
supplement the content of the lesson, but rather to focus on the children’s 
performance, to remind them, to suggest them. 
 
In Table 3, nine children in the storytelling corner are listening to a story called 
“Xiao Ai’s Dragon Boat Festival”. When the teacher directs the children’s 
attention to the change in emotion of Ai’s great-grandmother (“Can you see 
what kind of emotion Ai’s great-grandmother felt when she saw Ai?” “Why did 
Ai’s great-grandmother shed tears?”), they look around at each of the children 
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and use   multimedia to show a picture of Xiao Ai when she meets her 
grandmother (Figure. 2). 
 

 
Figure 2: Storytelling plot of “Xiao Ai’s Dragon Boat Festival“ 

The teacher’s facial expression matches the gesture of the grandmother in the 
story (beaming with happiness and with tears in her eyes). When the teacher 
asked, “Why is great-grandmother in tears?” many children said that their great-
grandmother was also sad, while Learner 12 suddenly ran over and hugged the 
teacher, who then explained to the children that great-grandmother's tears were 
tears of happiness, because she was very happy to see her family (Figure. 2). 
 

Table 3: The “Xiao Ai’s Dragon Boat Festival” episode (1) 

Participants Transcript from the Participants’ Conversation 
Non-verbal 

behaviour of 
participants 

Learner 1 

Learner 3 

Learner 5 

Learner 6 

Learner 7 

Learner 9 

Learner 10 

Learner 11 

Learner 12 

1. Teacher: Mum and Ai went to her great-

grandmother’s house, where she was making zongzi.  

 

Can you see what kind of emotions Ai’s great-

grandmother felt when she saw Ai? 

/ 

2. Learner 11: Grandmother was too sad. / 

3. Teacher: “Why did Xiao Ai’s great-grandmother 

shed tears?” 
/ 

4. Learner 12: Great-grandmother misses Ai very 

much. 

Learner 12: runs 

over and hugs the 

teacher. 

 
As the teacher explained the reason for Ai’s great-grandmother’s tears, she kept 
an eye on each child’s reaction. The teacher delivered the story with emotion, 
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her rich facial expressions capturing the children’s attention and giving them 
emotional recognition. 
 
4.3 Voice and emotions in parallel 
Emotion is one of the most crucial elements of storytelling, and a narrative that 
is not emotionally engaged will not inspire the audience. The teacher’s sincere 
devotion is a resource that enables a collaborative emotional and aesthetic 
experience between the children and the teacher, which can hold the attention of 
the child audience. 
 
In Table 4, the teacher uses voice and emotional gestures to engage the 
children’s points of interest. During the narration, the teacher uses different 
voices to play different roles and this emotive performance helps to gain the 
children’s attention and encourage participatory responses. When the teacher 
imitates Ai and sings the song that Ai’s mother has been singing to her (line 1), 
Learner 6, who has stayed aloof until now, hums along with the teacher. This 
story, told with great emotion by the teacher, not only taught the children about 
the customs of the traditional Chinese   Dragon Boat Festival, but also the value 
of affection. The teacher and the children performed a warm and touching song 
about family love together. 
 

Table 4: The “Xiao Ai’s Dragon Boat Festival” episode (2) 

Transcript from the Participants’ Conversation Non-verbal behaviour of participants 

1. Teacher: Lying in grandma’s arms, Ai felt 

very warm. Ai sang a nursery rhyme to her 

grandmother that her mother had always sung 

to her “Rock, rock, rock to grandmother’s 

bridge, grandmother calls me a sweet baby”. 

 

The teacher sings tenderly. 

2. Learner 6:  
Ai sings with great enchantment 

(Figure. 3). 

1 From the children’s rhyme – “Rock, rock, rock to Grandma’s Bridge” 
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Figure 3: Learner 6 singing 

Teachers are good at grasping the layers of the story based on the emotion of the 
text, and using changes in tone of voice, high and low intonation to express 
these layers, so that children can feel the content and artistic beauty of the story 
more deeply. The emotionally valued behaviours embodied by the children (e.g., 
smiling, fully attentive facial expressions) demonstrate that they are paying 
attention. It is also a response to emotional engagement with events and 
characters. 
 
As in Table 5, The “Little Horse Crosses the River (eight children involved)”, the 
rhythm of the storytelling is shown. The old horse sees that the little horse is 
willing to help and says, “Yes, you can help me carry this half sack of wheat to 
the mill”. The teacher uses a full breath and high voice to express the old horse’s 
delight. The little squirrel, seeing the pony trying to cross the river, shouts, “Do 
not cross the river, do not cross the river, it is too deep, too dangerous, you will 
drown!” The teacher’s short breath and quickened speech show the squirrel’s 
anxiety. At the same time, Learner 9 and Learner 5 repeat these key words with 
anxiety and tension: “do not cross the river”, “it is too dangerous”, “drowning’ 
(line 4, 5). The participation of the children in the narration of the story, based on 
the intonational features of the teacher and through the repetition of the key 
words, shows their understanding of the vocabulary, the text of the story, and 
their emotional engagement. 
 

Table 5: “The Little Horse Crosses the River” episode (1) 

Participants 
Transcript from the Participants’ 

Conversation 

Behaviours of the 

participants 

Learner 3 

Learner 6 

Learner 4 

Learner 5 

Learner 7 

Learner 9 

Learner 11 

1. Teacher: The old horse saw that the pony 

was willing to help and said, “Well, you can 

help me carry this half sack of wheat to the 

mill”. 

 
(High-pitched voice) 

2. All children (No sound). Listening quietly. 

3. Teacher: The little squirrel, seeing the pony 

about to cross the river, shouted: “Do not 
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Learner 12 

Learner 10 

cross the river, do not cross the river, it’s too 

deep, it’s too dangerous, you’ll drown!” 

(Spoken faster) 

4. Learner 9: “Do not cross the river, please!” Learner 9: Waving little 

hands. 

5. Learner 5: “It is too dangerous you will 

drown”. 
/ 

 
In the storytelling process, adult narrators are good at using questions to 
stimulate children’s thinking, and, when they get to a key point, they use 
questions to create short periods of suspense, asking children more questions 
about what they are asking, sometimes allowing children to discuss or pause, 
and then continuing with what comes next after the children have thought about 
it. In Table 6, when the teacher reaches the end of the story, they   pause 
abruptly and ask the question, “When the mother accompanies the pony to the 
river once again, what does the pony understand? Why?” The classroom sounds 
noisy, Learner 11 begins to think, and Learner 5 and Learner 4 begin to 
communicate, Learner 3 leans down and gets close to the teacher……. and, after 
a while, Learner 10 excitedly answers the teacher’s question. 
 

Table 6: “The Little Horse Crosses the River” episode (2) 

Transcript from the Participants’ Conversation Non-verbal behaviour of participants 

1. Teacher: At this time the mother 

accompanied the pony to the river, (pause); 

what did the pony suddenly understand? Why? 

/ 

2. Learner 3: There is no sound. 

 

Learner 3 starts thinking; Learner 5 

and Learner 4 exchange words. 

(Figure. 4) 3. Learner 5 and Learner 4: Start to 

communicate. 

4. Learner 10: The pony starts to try to cross the 

river. 
/ 
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Figure 4: Pony crossing storyline 

4.4 Children’s and teachers’ joint narratives 
Teachers tell stories to children, often choosing stories or picture books that have 
a repetitive structure and recognisable literary conventions and which are 
familiar to the children. In the narrative process, the teacher collaborates with 
and responds to the children’s contributions, and the children actively 
demonstrate their emotional stance. Thus, a common emotion is set in 
collaboration between the teacher and the child audience, which increases 
cohesion and prompts the children’s active participation. 
 
Through the teacher’s guidance, the children’s emotional stance is 
demonstrated, which predicts that something will happen in the story. In Table 
7, when the teacher brings out the “zong zi”, Learner 5 takes the initiative to 
demonstrate the pronunciation and expands on a similar aspect of the teacher’s 
narrative - an appealing way of pronouncing “zong zhi” (line 2). The teacher 
emphasises the correct pronunciation (line 3) and Learner 7 then immediately 
stands up and demonstrates the shape of a zongzi with his hands. The teacher 
then responds to Learner 7’s gesture. The teacher participated and mirrored the 
child’s expected gesture because she had designed her own questions of 
suspense and confusion. When the teacher gets to the part about how “Great-
grandmother’s zongzi were the best” (line 1), Learner 1 vividly shows her 
emotional gesture of “excitement” at the teacher’s question - she immediately 
stands up and says: “These are great-grandmother’s zongzi” (line 7). 
 

Table 7: The “Xiao Ai's Dragon Boat Festival” episode (3) 

Transcript from the Participants’ Conversation 
Non-verbal behaviour of 

participants 

1. Teacher: The Dragon Boat Festival is coming, so 

my mother and Ai went to the supermarket to buy 

zongzi. Xiao Ai asks her mother: “What are the best 

zongzi?” His mother replied that his great-

grandmother’s zongzi were the best. What kind of 

zongzi does her mother like best? 

/ 
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2. Learner 5: “Zong zhi”. 
/ 

3. Teacher: It’s zongzi. 

4. Learner 7: No sound. 

 

Learner 7: Stands up and 

demonstrates the shape of the 

zongzi with his hands. 

5. Teacher: No sound. Teacher responds to Learner 7’s 

gesture of the zongzi shape. 

6. Teacher: What kind of zongzi does mum like 

best? 
/ 

7. Learner 1: Great-grandmother’s zongzi. / 

8. Learner 3: No sound. With mouth open. 

 
The children took advantage of the recognisability of the story structure and 
elements and contributed to the embodied narrative by voluntarily contributing 
to either elaborate on the story fragments that emerged, or by predicting the 
actions and events that would follow. In Table 8, the teacher presents pictures of 
the ancient town of Jiangnan, China, and directs the children to look closely at 
their contents (houses, trees, boats, shops). The children can then respond 
appropriately to the dialogue initiated by the teacher. The adult narrator looks at 
each child with admiration, a gesture that motivates the children even more, and 
acknowledges those who participate in answering the questions (nodding, line3; 
giving a thumbs up, line 5; touching the child’s head, line 7; applauding, line 11) 
 

Table 8: The “Xiao Ai's Dragon Boat Festival” episode (4) 

Transcript from the Participants’ Conversation 
Non-verbal behaviour of 

participants 

1. Teacher: Ancient towns in Jiangnan in China are 

different from cities, and this is the ancient town in 

Jiangnan where great-grandmother lived. Who can 

complete the poem? 

Teacher shows the picture 

of an ancient town. 

2. Learner 6: The houses (near the water) are built. Excited. 

3. Teacher: You are right. Smiling and nodding to 

Learner 6. 

4. Learner 3: Willow trees, three or four in front of the 

door. 

Active hands up to answer. 

5. Teacher: Yes, there are three or four willow trees in 

front of the door, how many small boats are there on the 

river? 

Gives a thumbs up. 

6. Learner 9: Five or six small boats on the river.  

7. Teacher: Wow! That’s right. Smiles and strokes Learner 

9’s head. 

8. Learner 12: Hawkers on the shore, seven or eight. With mouth open. 

9. Teacher: Hmmm…… Gazing at Learner 12, 

nodding frequently. 

10. Learner 10: Shops in the street, nine or 10.  Rushes to his feet. 
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11. Teacher: You are very good at following the pattern. Teacher starts applauding. 

 
5. Discussion 
As an important aspect of socialisation for children, stories provide them a rich 
and complex cultural environment. Children learn in stories, interact socially 
with adult narrators and peers, and accordingly conform to common rules and 
create new expectations in a joint emotional gesture (Fatigante et al., 2022). This 
study uses a dialogue analysis method that allows an in-depth description of the 
sequential development of transitions and behaviours to examine teachers’ 
storytelling activities with children in early childhood education in China. The 
analysis focuses on the teacher’s organisational design for children’s attentive 
storytelling, the framing of multiple participants, and the ways in which 
children’s enchantment with the story is elicited.  
 
5.1 Support frameworks: Wisdom for teacher input and output 
5.1.1 Dialogue with children in observation and listening 
This study analysed the organisational design of the teacher’s storytelling that 
engaged children to actively participate and share in the emotional experience 
elicited by story. By observing and listening to children, teachers lay the 
foundations for effective organisation of teaching and learning activities. 
Observation and listening  entail the purposeful and planned examination of 
children’s behaviour during activities (Booren et al., 2012; Yoon & Templeton, 
2019), during which teachers use their eyes, body language, props  and tone of 
voice to encourage children to participate in the story, working with the rhythm 
and pace of the co-orchestrated narrative. For example, they often pause to 
emphasise key elements of a particular part of the story, thereby focusing the 
child listener on the story’s dramatic words and emotions. By doing so, teachers 
provide opportunities for children to actively participate in the shared narrative 
- repeating and chorusing key concepts from the story. 
 
5.1.2 Contextual infection 
Teachers motivate children’s interest in learning and activities through 
contextualisation and infection. Contextual education is a method of using 
existing or created environments or scenarios that stimulate children’s emotions, 
so that children are exposed to and educated by the situation. Stories introduce 
emotionally charged imaginary situations which help children to regulate their 
emotions in group care situations. Children recognise the physical characteristics 
of events with images, sounds, colors and sensations (Fleer & Hammer, 2013). 
Through the transmission of sound, light, shape and colour, the story moves 
from the silent to the word, from the abstract to the concrete, which enhances the 
impact of the story content (e.g., the use of moving images in “The Little Horse 
Crosses the River”). In addition, teachers create situations and set up suspense to 
hold children’s attention. At the same time, children contribute active 
participation and develop an understanding of the story. 
 
5.1.3 Emotional sharing 
This study analyses the emotional and attitudinal support as well as the 
affirmation given by the teacher to the children during the interaction. 
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Emotional support needs to be well-timed, and the appropriate timing of 
interventions is a key factor (Subbotsky, 1997). Children’s proactive emotions in 
storytelling stem from the guidance of the teacher. In the research, teachers used 
motivational words, smiles and nods to invite the child audience to participate 
and share in the emotional level of the story; this kept the children engrossed in 
the activity. This finding highlights the importance of teachers’ emotional 
support in multimodal interactive storytelling. In classrooms, if teachers provide 
more emotional support, children can show more adaptive learning behaviours 
and better academic performance (Graziano et al., 2007). In a story-mediated 
teacher-child interaction, emotional support occurs as an activity of 
entanglement between output and input. 
 
5.2 Effective aesthetic experiences: children’s participation 
The study explores the specific ways in which young children are attracted to 
the storytelling process. It includes children’s participation through attentive 
listening, voluntary emotional stance, verbal retelling, and active movement. In 
storytelling, an analysis of children’s behaviours showed that careful listening, 
even if silent, was seen as children’s participation, and responding to the 
teacher’s narrative. At the same time, this also shapes the teacher’s narrative 
(Cekaite & Björk-Willén, 2018). In storytelling, children contribute to the telling 
of the story, through the identification of certain elements, as well as using body 
movements, verbal retelling, and answering questions to predict the next 
segments of the story. The children’s active participation is responded to and 
supported by the teacher; through this effective interaction, children and 
teachers complete a joint narrative and receive an aesthetic and emotional 
experience, which reflects the charm of the story. It also shows that effective 
interaction between the child and teacher contributes to the integrity of the 
storytelling. 
 
5.3 The magic of storytelling: emotional resonance 
Research has shown that the entertainment of story organisation, children’s 
emotional experience and teacher-child interaction act as important factors in 
storytelling, by which they   influence the quality of the storytelling activities. 
The story is embellished verbally as well as non-verbally by the narrator, so that 
the child audience gets to understand that the main character in the story is 
currently in a stable state; this makes the child audience feel that he or she is also 
experiencing it by which the narrator can easily achieve an affective stance in the 
child. This indicates that the communication of emotions forms an integral part 
of enthralling storytelling; also, the emotional stance is associated with 
engagement and teacher-child interaction in the aesthetic experience of the story 
(Nilfyr et al., 2021). Children can feel worried, nervous, excited, sad, angry, or 
empathetic about an entire episode of a story; it is the outward or inward 
expression of these emotions that children get the most enjoyment from. In the 
storytelling process, children and teachers work together to complete the 
narrative, dialogue in collaboration, and have an aesthetic experience. This also 
shows that storytelling is an important channel for children to increase their 
aesthetic literacy and socialisation. 
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6. Conclusion  
This study examined children’s emotional engagement and cooperation during 
teacher storytelling. The focus was on analysing the entertaining nature of early 
childhood teachers’ storytelling organisation, storytelling teaching styles and 
how children engaged in storytelling activities. Storytelling activities are an 
important channel for children’s emotional engagement and socialisation. 
Children and teachers engage together in socially conscious interactive practices 
that can help children learn and integrate into social relationships and thus 
become part of their own communities. In the light of the results of the study, 
despite these important contributions, it must, however, also be interpreted 
carefully, as this was a feasibility study conducted in a small context. Early 
childhood teachers should be aware of the important ways in which storytelling 
activities engage children’s attention. This study provided solid evidence that 
attention to children’s emotional involvement and cooperation in storytelling 
activities can unlock the full potential of storytelling. The findings   provide 
additional insights for teachers to encourage diverse approaches to engage 
children’s attention so as to immerse them in early literacy through emotional 
evaluation of story events or characters. Furthermore, due to the lack of 
empirical literature in this area in the Chinese context, by re-evaluating and 
focusing on the importance of teachers’ emotional engagement and collaboration 
with children in storytelling activities, it opens the door for more investigation 
into storytelling teaching and teacher-child interaction and highlights the 
aesthetic experience of storytelling and its potential to support children’s 
collaboration and engagement. 
 

7. References   
Badrkhani, P. (2019). Storytelling in early childhood: Enriching language, literacy and 

classroom culture. Education 3-13, 47(6), 775–777. 
https://doi.org/10.1080/03004279.2018.1555609 

Bartan, M. (2020). The Use of Storytelling Methods by Teachers and Their Effects on 
Children’s Understanding and Attention Span. Southeast Asia Early Childhood, 
9(1), 75–84. 

Bateman, A. (2020). Young children’s affective stance through embodied displays of 
emotion during tellings. Text & Talk, 40(5), 643–668. 
https://doi.org/10.1515/text-2020-2077 

Bauman, R., & Sherzer, J. (1975). The Ethnography of Speaking. Annual Review of 
Anthropology, 4, 95–119. https://doi.org/10.1146/annurev.an.04.100175.000523 

Bianchi, M. (2014). The Magic of Storytelling: How Curiosity and Aesthetic Preferences 
Work. Economics, 8(1), 20140044. https://doi.org/10.5018/economics-
ejournal.ja.2014-44 

Booren, L. M., Downer, J. T., & Vitiello, V. E. (2012). Observations of Children’s 
Interactions with Teachers, Peers, and Tasks across Preschool Classroom 
Activity Settings. Early Education and Development, 23(4), 517–538. 
https://doi.org/10.1080/10409289.2010.548767 

Bukhalenkova, D., Veraksa, A., & Chursina, A. (2022). The Effect of Kindergarten 
Classroom Interaction Quality on Executive Function Development among 5- to 
7-Year-Old Children. Education Sciences, 12(5), Article 5. 
https://doi.org/10.3390/educsci12050320 



183 

 

http://ijlter.org/index.php/ijlter 

Bullough, L. (2019). Early Childhood Education in People’s Republic of China: A Literature 
Review of the Publications Written in English (p. 114). The Centre for Teacher and 
Early Years Education, UCL,. https://discovery.ucl.ac.uk/id/eprint/10094639 

Catala, A., Gijlers, H., & Visser, I. (2022). Guidance in storytelling tables supports 
emotional development in kindergartners. Multimedia Tools and Applications. 
https://doi.org/10.1007/s11042-022-14049-7 

Cekaite, A., & Björk-Willén, P. (2018). Enchantment in storytelling: Co-operation and 
participation in children’s aesthetic experience. Linguistics and Education, 48, 52–
60. https://doi.org/10.1016/j.linged.2018.08.005 

Collins, F. (1999). The Use of Traditional Storytelling in Education to the Learning of 
Literacy Skills. Early Child Development and Care, 152(1), 77–108. 
https://doi.org/10.1080/0300443991520106 

Cooper, P. M. (2005). Literacy learning and pedagogical purpose in Vivian Paley’s 
‘storytelling curriculum’. Journal of Early Childhood Literacy, 5(3), 229–251. 
https://doi.org/10.1177/1468798405058686 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating quantitative 
and qualitative research (4th ed). Pearson. 

Ekman, P., Levenson, R. W., & Friesen, W. V. (1983). Autonomic Nervous System 
Activity Distinguishes Among Emotions. Science, 221(4616), 1208–1210. 
https://doi.org/10.1126/science.6612338 

Elley, W. B. (1989). Vocabulary Acquisition from Listening to Stories. Reading Research 
Quarterly, 24(2), 174. https://doi.org/10.2307/747863 

Fatigante, M., Antici, L., Zucchermaglio, C., Fantasia, V., & Alby, F. (2022). Orchestrating 
children’s action: An in-depth multimodal analysis of child-educator 
interactions in one Italian early childhood education setting. European Journal of 
Psychology of Education, 37(3), 649–679. https://doi.org/10.1007/s10212-021-
00548-y 

Flack, Z. M., Field, A. P., & Horst, J. S. (2018). The effects of shared storybook reading on 
word learning: A meta-analysis. Developmental Psychology, 54, 1334–1346. 
https://doi.org/10.1037/dev0000512 

Fleer, M., & Hammer, M. (2013). Emotions in Imaginative Situations: The Valued Place 
of Fairytales for Supporting Emotion Regulation. Mind, Culture, and Activity, 
20(3), 240–259. https://doi.org/10.1080/10749039.2013.781652 

Golden, J. M., & Gerber, A. (1990). A Semiotic Perspective of Text: The Picture Story 
Book Event. Journal of Reading Behavior, 22(3), 203–219. 
https://doi.org/10.1080/10862969009547707 

Goodwin, C. (2000). Action and embodiment within situated human interaction. Journal 
of Pragmatics, 32(10), 1489–1522. https://doi.org/10.1016/S0378-2166(99)00096-X 

Graziano, P. A., Reavis, R. D., Keane, S. P., & Calkins, S. D. (2007). The Role of Emotion 
Regulation and Children’s Early Academic Success. Journal of School Psychology, 
45(1), 3–19. https://doi.org/10.1016/j.jsp.2006.09.002 

Green, S. J., Grorud-Colvert, K., & Mannix, H. (2018). Uniting science and stories: 
Perspectives on the value of storytelling for communicating science. FACETS, 
3(1), 164–173. https://doi.org/10.1139/facets-2016-0079 

Hu, B. Y., Dieker, L., Yang, Y., & Yang, N. (2016). The quality of classroom experiences in 
Chinese kindergarten classrooms across settings and learning activities: 
Implications for teacher preparation. Teaching and Teacher Education, 57, 39–50. 
https://doi.org/10.1016/j.tate.2016.03.001 

Hu, B. Y., Fan, X., Wu, Y., LoCasale-Crouch, J., & Song, Z. (2020). Teacher–child 
interaction quality and Chinese children’s academic and cognitive development: 



184 

 

http://ijlter.org/index.php/ijlter 

New perspectives from piecewise growth modeling. Early Childhood Research 
Quarterly, 51, 242–255. https://doi.org/10.1016/j.ecresq.2019.10.003 

Isbell, R., Sobol, J., Lindauer, L., & Lowrance, A. (2004). The Effects of Storytelling and 
Story Reading on the Oral Language Complexity and Story Comprehension of 
Young Children. Early Childhood Education Journal, 32(3), 157–163. 
https://doi.org/10.1023/B:ECEJ.0000048967.94189.a3 

Kim, S. J., & Yang, S. J. (2021). Enriching Critical Literacy Through Children’s Literature: 
A Case Study in South Korea. Publishing Research Quarterly, 37(1), 69–89. 
https://doi.org/10.1007/s12109-021-09790-0 

Kotelianets, Y. S. (2020). Development of Preschoolers’ Speech Activity. Zhytomyr Ivan 
Franko State University Journal. Рedagogical Sciences, 1(100), Article 1(100). 
https://doi.org/10.35433/pedagogy.1(100).2020.15-23 

Lenhart, J., Lenhard, W., Vaahtoranta, E., & Suggate, S. (2020). More than words: 
Narrator engagement during storytelling increases children’s word learning, 
story comprehension, and on-task behavior. Early Childhood Research Quarterly, 
51, 338–351. https://doi.org/10.1016/j.ecresq.2019.12.009 

Loustau, T., & Chu, S. L. (2022). Characterizing the research-practice gap in children’s 
interactive storytelling systems. International Journal of Child-Computer Interaction, 
34, 100544. https://doi.org/10.1016/j.ijcci.2022.100544 

Maureen, I. Y., van der Meij, H., & de Jong, T. (2018). Supporting Literacy and Digital 
Literacy Development in Early Childhood Education Using Storytelling 
Activities. International Journal of Early Childhood, 50(3), 371–389. 
https://doi.org/10.1007/s13158-018-0230-z 

Maureen, I. Y., van der Meij, H., & de Jong, T. (2020). Enhancing Storytelling Activities to 
Support Early (Digital) Literacy Development in Early Childhood Education. 
International Journal of Early Childhood, 52(1), 55–76. 
https://doi.org/10.1007/s13158-020-00263-7 

Melzi, G., Schick, A. R., & Wuest, C. (2022). Stories beyond Books: Teacher Storytelling 
Supports Children’s Literacy Skills. Early Education and Development, 1–21. 
https://doi.org/10.1080/10409289.2021.2024749 

Nilfyr, K., Aspelin, J., & Lantz-Andersson, A. (2021). Teacher–Child Interaction in a 
Goal-Oriented Preschool Context: A Micro-Analytical Study. Education Sciences, 
11(11), Article 11. https://doi.org/10.3390/educsci11110692 

Pianta, R. C., & Hamre, B. K. (2009). Conceptualization, Measurement, and Improvement 
of Classroom Processes: Standardized Observation Can Leverage Capacity. 
Educational Researcher, 38(2), 109–119. 
https://doi.org/10.3102/0013189X09332374 

Pulimeno, M., Piscitelli, P., & Colazzo, S. (2020). Children’s literature to promote 
students’ global development and wellbeing. Health Promotion Perspectives, 10(1), 
13–23. https://doi.org/10.15171/hpp.2020.05 

Ramalingam, K., & Jiar, Y. K. (2023). The Impact of KaniMani Storytelling Mobile 
Application (KM-SMA) on Tamil Students’ Speaking Skills and Motivation in 
Learning Tamil. International Journal of Learning, Teaching and Educational 
Research, 22(1), 129–142. https://doi.org/10.26803/ijlter.22.1.8 

Ramalingam, K., Jiar, Y. K., & Mathiyazhagan, S. (2022). Speaking Skills Enhancement 
through Digital Storytelling among Primary School Students in Malaysia. 
International Journal of Learning, Teaching and Educational Research, 21(3), 22–35. 
https://doi.org/10.26803/ijlter.21.3.2 

Reese, E., & Newcombe, R. (2007). Training Mothers in Elaborative Reminiscing 
Enhances Children’s Autobiographical Memory and Narrative. Child 
Development, 78(4), 1153–1170. https://doi.org/10.1111/j.1467-8624.2007.01058.x 



185 

 

http://ijlter.org/index.php/ijlter 

Subbotsky, E. (1997). Understanding the Distinction between Sensations and Physical 
Properties of Objects by Children and Adults. International Journal of Behavioral 
Development, 20(2), 321–347. https://doi.org/10.1080/016502597385360 

Suchodoletz, A., Barza, L., & Larsen, R. A. A. (2020). Examination of teacher–child 
interactions in early childhood education programmes in the United Arab 
Emirates. International Journal of Early Years Education, 28(1), 6–21. 
https://doi.org/10.1080/09669760.2019.1594720 

Suggate, S. P., Lenhard, W., Neudecker, E., & Schneider, W. (2013). Incidental 
vocabulary acquisition from stories: Second and fourth graders learn more from 
listening than reading. First Language, 33(6), 551–571. 
https://doi.org/10.1177/0142723713503144 

Suggate, S. P., Lenhart, J., Vaahtoranta, E., & Lenhard, W. (2021). Interactive elaborative 
storytelling fosters vocabulary in pre-schoolers compared to repeated-reading 
and phonemic awareness interventions. Cognitive Development, 57, 100996. 
https://doi.org/10.1016/j.cogdev.2020.100996 

Sullivan, M. A. (2021). The Use of Storytelling With Grief Reactions in Children During 
the COVID-19 Pandemic. Journal of Psychosocial Nursing and Mental Health 
Services, 59(2), 13–15. https://doi.org/10.3928/02793695-20201015-02 

Sundin, A., Andersson, K., & Watt, R. (2018). Rethinking communication: Integrating 
storytelling for increased stakeholder engagement in environmental evidence 
synthesis. Environmental Evidence, 7(1), 6. https://doi.org/10.1186/s13750-018-
0116-4 

Taylor, S. V., & Leung, C. B. (2020). Multimodal Literacy and Social Interaction: Young 
Children’s Literacy Learning. Early Childhood Education Journal, 48(1), 1–10. 
https://doi.org/10.1007/s10643-019-00974-0 

Theobald M. (2019). Scaffolding storytelling and participation with a bilingual child in a 
culturally and linguistically diverse preschool in Australia. Research on Children 
and Social Interaction, 3(1–2), Article 1–2. https://doi.org/10.1558/rcsi.37294 

Vaahtoranta, E., Lenhart, J., Suggate, S., & Lenhard, W. (2019). Interactive Elaborative 
Storytelling: Engaging Children as Storytellers to Foster Vocabulary. Frontiers in 
Psychology, 10. https://doi.org/10.3389/fpsyg.2019.01534 

Vaahtoranta, E., Suggate, S., Jachmann, C., Lenhart, J., & Lenhard, W. (2018). Can 
explaining less be more? Enhancing vocabulary through explicit versus 
elaborative storytelling. First Language, 38(2), 198–217. 
https://doi.org/10.1177/0142723717737452 

Violetta-Eirini, K. (2016). The Child and the Fairy Tale: The Psychological Perspective of 
Children’s Literature. International Journal of Languages, Literature and Linguistics, 
2(4), 213–218. https://doi.org/10.18178/IJLLL.2016.2.4.98 

Whitehurst, G. J., & Lonigan, C. J. (1998). Child Development and Emergent Literacy. Child 
Development, 69(3), 848–872. https://doi.org/10.1111/j.1467-8624.1998.tb06247.x 

Yoon, H. S., & Templeton, T. N. (2019). The Practice of Listening to Children: The 
Challenges of Hearing Children Out in an Adult-Regulated World. Harvard 
Educational Review, 89(1), 55–84. https://doi.org/10.17763/1943-5045-89.1.55 

 

  



186 

 

http://ijlter.org/index.php/ijlter 

Appendix 1  
Table A1: Information on all story themes 

No. Story Topics Observation Time 

1 Ants and Watermelons After lunch 

2 The alarm clock in your stomach After lunch 

3 Chinese Zodiac After school in the afternoon 

4 Who bit my pie? After lunch 

5 My home is a zoo  Before nap time 

6 Little Gecko Borrowing Tail  After school in the afternoon 

7 Mouse who loves to learn  After lunch 

8 Clever little duckling  Before the siesta 

9 Rude little bear  Before nap time 

10 Uncle Bear's Party After school in the afternoon 

11 Three little pigs build a house After school in the afternoon 

12 Xiao Ai's Dragon Boat Festival Before nap time 

13 The Story of Lei Feng Before nap time 

14 Rabbit stealing a melon After school in the afternoon 

15 Tadpole looking for mother After lunch 

16 Little horse crosses the river Before nap time 

 
 
Appendix 2 

Table A2: Basic information for early childhood teachers  

No. Sex: Age Educational Background Years of Experience 

1 Female 28 Undergraduate 4 

2 Female 25 Undergraduate 3 
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Appendix 3 
 

 
 

家长知情书 
PARENTS' INFORMATION LETTER 

 
 

亲爱的家长、监护人： 
Dear Parent or Guardian: 
 

我写信是想告诉你我们班上要做的一个令人兴奋的项目。 
I am writing to tell you about an exciting project we are about to do in our class. 
 

你可能知道，在我们的幼儿园，我们举办了一个课后讲故事节目。这门课程帮助孩子更

好地学习，激励他们获得知识，激发他们的想象力。本课程让学生有机会将他们在幼儿

园学到的技能应用到与个人相关的现实生活中。 
As you may know, at our nursery we run an after-school storytelling programme. This 
course helps children learn better, motivates them to gain knowledge and stimulates 
their imagination. This course gives students the opportunity to apply the skills they 
have learned in kindergarten to real-life situations that are personally relevant. 
 

为了深入了解儿童教师和儿童在课后讲故事课程中的现状，开展了一项题为“美的体验：

教师和幼儿在讲故事活动中的合作与参与”的研究。 
To gain insight into the current situation of children's teachers and children in after-
school storytelling sessions, a study entitled 'Experience of Beauty: Teacher and 
Children Collaboration and Participation in Storytelling Activities' was carried out.  
 

这项研究持续的时间约为 6 个月。幼儿将参与一系列的讲故事活动。这些课程经过专家

评审而确定的。在过程实施过程中，教师提供相应的教学材料与教学道具，儿童无需准

备。研究人员将对整个讲故事活动进行视频记录。值得注意是视频记录仅仅作为研究使

用，研究人员保证不会将其用于其他方面。 
This study lasts for approximately 6 months. The children will participate in a range of 
storytelling activities. These lessons have been identified through expert review. 
During the process, the teacher provides the appropriate teaching materials and props 
and the children do not need to prepare. The researcher will make a video recording of 
the entire storytelling activity. It is important to note that the video recordings are for 
research purposes only, the researchers have assured that they will not be used for 
other purposes. 
 

如果您对项目有任何疑问，请随时与我联系。 
Please do not hesitate to contact me if you have any questions about the project! 
 
 
Sincerely, 
 

签字 / Signature: 

联系方式 / Contact Information:  

 


