242

International Journal of Learning, Teaching and Educational Research
Vol. 15, No. 3, pp. 242-255, March 2016

Using the “ARIADNE” Interest Questionnaire to
Assess Cypriot Adolescents’” Career Interests

Despina Sidiropoulou-Dimakakou and Nikos Drosos
Psychology Department,
Faculty of Philosophy, Pedagogy, and Psychology
National and Kapodistrian University of Athens,
Athens, Greece

Abstract. The present study examines the career interests of tenth grade
Cypriot students with the use of the “ARIADNE” Career Interest
Questionnaire. “ARIADNE” is a career guidance instrument designed to
assist individuals’ decision making regarding their educational and
vocational choices. The sample used in the present study consisted of 3,579
tenth grade Cypriot students. Participants’ educational and vocational
preferences are discussed in relation to their gender. Male students
demonstrated higher level of interest in “Computer Science”, “Mathematics
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and Science”, “Agriculture”, “Enterprising and Management”, “Economics”,
“Engineering”, “Sports”, “Military and Police Occupations”, and “Technical
Occupations” than their female counterparts. On the other hand, female

students reported higher degrees of interest than male students in
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“Educational Services”, “Social Sciences”, “Legal Services”, “Arts/ Graphic
Arts”, “Health and Biology”, “Customer Services”, and “Philology and
Philosophy”. Results are discussed in terms of research and practical

implications.
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Introduction

Up until 2009, Cyprus has been a state with a stable open, free-market,
service-based economy with some light manufacturing. World Bank had classified
Cyprus as a high-income economy, while the International Monetary Fund had
included it in its list of advanced economies in 2001. Nevertheless, in 2009 the
Cypriot economy went into recession. The economy suffered 1.67% shrinkage with
large drops mainly in the tourism and shipping sectors which led to rising
unemployment. The wider European debt crisis affected heavily the economy of
Cyprus leading to the 2012-2013 Cypriot financial crisis. The decisions of the
Eurogroup in March 2013, that imposed a one-time bank deposit levy on all
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uninsured deposits over the amount of 100,000 euros, caused a major negative effect
on the state’s labor market.

The current unemployment rate is steadily over 15%, while in January 2009 it
was 3.9%. Youth unemployment rates for the period of 2014-2015 ranged from 31.7%
(12/2015) to 40.3% (09/2014), while in 2009 they were below 10%.
The sharp increases in unemployment, followed by a significant reduction in the
salaries and the pension, have violently forced Cypriots to change their life style
within a very short period of time (Koutsampelas, & Polycarpou, 2013; Rodrigues,
Zolyomi, Kalavrezou, & Matsaganis, 2013).

These changes are likely to have major impacts on the educational and career
choices of Cypriot students, as they may express preferences to occupations based on
the (perceived) direct link between area of specialty and the labor market. This
hypothesis was tested in the present study that investigated career interests of tenth
grade students.

There is general consensus that career interests emerge during childhood
(Tracey, 2001) but become progressively more stable or fixed as individuals become
adolescents, and approach adulthood (e.g. Marcia, 1980; Vondracek, 1993). This
might be partly attributed to increasing self-awareness (Amundson, 1995),
development of academic or work skills (Phillips & Zimmerman, 1990), world of
work knowledge (Walls, 2000), and educational choices knowledge (Betz & Schifano,
2000). Longitudinal studies (e.g. Lubinski, Benbow, & Ryan, 1995; Swanson, 1999)
and meta-analytic reviews (Low et al, 2005) have argued that interests remain
considerably stable over time. Nevertheless, career interests should not be
considered as unchanged factor, because the new learning experiences that
somebody acquires might change them. Although one can say that there is a partly
crystallization of career interests in adolescence they are still subjected to change
when the person has the chance to participate in new activities, try new behaviors,
and acquire new experiences.

Career Interests’ assessment

Many decades ago Super (1949) identified three types of career interests:
expressed, manifest and tested, and in the same way he proposed three different
types of assessment that can be used to identify an individual’s interests. The first
type of assessment measures the “expressed” interests through an interview about
what an individual does and doesn’t enjoy (expressed interests are verbal statements
of liking a task, occupation, object or activity). “Manifest” interests are reflected by
an individual’s behaviors when participating in various activities, and they are
evident by the activities in which they voluntarily engage. Finally, “tested” interests
are those that are identified through the use of standardized psychometric tools, such
as interest inventories. While interest inventories are the most widely used types of
measurement (Locke, Myers, & Herr, 2001), there are several reasons that advocate in
favor of using other methods as well: (a) a client may misinterpret the results
believing that they provide “definitive” answers (Yost & Corbishley, 1987), and (b)

© 2016 The authors and IJLTER.ORG. All rights reserved.



244

some researches indicate that expressed interest have more predictive value than the
tested ones (e.g. Bartling & Hood, 1981; Borgen & Seling, 1978; Dolliver, 1969;
Holland, 1985; Slaney & Russel, 1981). Most career interest inventories are developed
by comparing the individual's strength of interest in various activities to those
activities that are commonly found in various careers. Particular occupations (or
groups of occupations) are then determined to meet the individuals’ preferences
based on their enjoyment of various activities associated with these occupations.
(Levinson, 1993; Power, 2000).

The present study aims at investigating career interests of tenth grade Cypriot
students. The following research questions were addressed:

- Which basic groups of occupations do the Cypriot students prefer?

- Are there any gender differences in their preferences?

- What is the relationship between the various basic interest scales?

Methodology
Participants

The sample consisted of 3,579 tenth grade students (48% male, 52% female)
attending public urban high schools in Cyprus. Tenth grade was chosen because at
the end of this school grade students are obliged to make one of their first career
decisions; and choose an “Orientation Group” of disciplines that will affect their
future educational choices.

Research took place during the period 2013-2015. Students answered the
questionnaire online under the supervision of licensed career counselors.
Participants needed approximately 30 minutes to answer the questions.

Instruments

“ARIADNE” Career Interest Questionnaire (www.ariadne-project.gr) was used
to assess the students’ career interests. ARIADNE (Sidiropoulou, & Drosos, 2013,
2014, 2015) is a state-of-the-art, online computerized psychometric tool that assesses

the relationship between the activities that a student likes or dislikes and the
activities required in various occupations. It was standardized in a sample of 1003
Cypriot students. Reliability coefficients ranged from a = .82 to a = .94. The user’s
manual (Sidiropoulou-Dimakakou, & Drosos, 2014) presents construct validity
evidence based on the questionnaire’s internal structure.

ARIADNE is designed to correspond to most of Europe’s educational systems
and the current labor market, and it provides scores for 16 broad educational/
occupational categories. The first part of ARIADNE consists of two hundred (200)
items and employs a 5-point Likert-type scale of “I strongly disagree” to “I strongly
agree”. Scores range from 0 to 100 (a secondary scoring scale is used) with higher
scores indicating higher level of interest. The length of the second part of ARIADNE
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depends on the first answers of each student, as it is comprised of items that further
explore their interests in the occupational categories with high scores. ARIADNE is
an adaptive questionnaire and it can provide scores for up to thirty (30) occupations’
sub-categories.

For the needs of the present study we examined only the 16 broad occupational
categories.

Table 1. Description of the 16 broad occupational categories of ARIADNE

Occupational Categories

1)  Educational Services: People with a high score in Educational Services are interested in
teaching various subjects to students, as well as in pedagogy and education. If there is
moderate - high or high score then additional questions appear to examine the student’s
preferred age group for teaching.

2)  Technical Occupations: People with high scores in Technical Occupations prefer
activities that require manual work. Common interests of people with high score in this
category are the use and handling of equipment, technical construction, damage repairs
etc.

3) Military and Police Occupations: People with a high score in this category like to get
involved with the provision of security services and protection of civilians, as well as with
the military as staff of the army/naval/air force etc.

4) Agriculture: People with a high score in “agriculture” sector are interested in
occupations related to nature, farming, agriculture and general livestock and crop
production. Agriculture often requires knowledge of chemistry and biology and it has
various applications in areas such as food technology.

5)  Sports: People with a high score like to engage in sport activities. Their involvement
can be direct (as athletes) or indirect. Sometimes there may be a high level of interest in
this category, but people might consider their activities only as hobbies.

6) Mathematics and Science: People with a high score like to study mathematics, the
application of mathematical methods to problem solving, as well as to study natural
science and its applications. If there is moderate - high or high score in the questionnaire,
additional questions will appear on the screen to examine the specific area that interests
the person (mathematics, chemistry, physics, geology or pharmaceuticals (that combines
“Health and Biology” with “Mathematics and Science”).

7)  Social Sciences: People reporting a high score in this category are interested in the
study of human behavior both as an individual and as member of a society. If there is
moderate - high or high score in the questionnaire, additional questions will appear to
determine  whether  students are interested in  psychology/counseling,
sociology /anthropology, theology, paramedical occupations (that combine “Health &
Biology” with “Social Sciences”) or journalism and Media (that combines “Philology/
Philosophy” with “Social Sciences”). The interest may be limited to the study of
psychological and social phenomena or it may extend to helping individuals and
communities to overcome various problems and difficulties.

8)  Computer Science: People with a high score like to deal with computers. They might be
interested in both the hardware and the software of computers. In case of moderate - high
or high score in the questionnaire, additional questions will appear to determine whether
there is specific interest in the field of graphic design (that combines “Computer Science”
with “Fine Arts/ Graphic Arts”).

9) Health & Biology: People with a high score like to learn about the anatomy of the
human body, and they want to acquire broader knowledge in the field of biology. In the
future, they would like to work in the health sector (e.g. as doctors, dentists,
physiotherapists, etc.), or to engage in research in these fields. In case of moderate - high or
high score in the questionnaire additional questions will appear to examine the specific
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area that interests the person (biology, medicine/dentistry, paramedical occupations,
pharmaceuticals, dietetics).

10) Legal Services: People with a high score like dealing with the laws and their
interpretation. They are interested in studying law and having constant updating. The
relevant professions (e.g. lawyer, notary, prosecutor, judge, legal consultant, etc.) may
require the support of accused people, legal advice, judgment to resolve disputes etc.

11) Engineering: People with higher scores in this sector are interested in designing,
organizing and implementing constructions, buildings etc., in mechanical and electrical
engineering and its application in solving practical issues. In case of medium - high or
high score in the questionnaire additional questions appear to examine the specific field
that interests the individual the most (architecture, civil engineering or electrical and
computer engineering).

12) Fine Arts / Graphic Arts: People with a high score like to express themselves through
art. In the relevant professions, various media are used to express ideas and feelings and to
describe or interpret human experiences. In case of moderate - high or high score in the
questionnaire, additional questions will appear to evaluate the field or fields of art that
mostly interest the person: Music, Painting, Photography/ Decoration, Theater, Graphic
Design (that combines “Fine Arts/ Graphic Arts” with ‘Computer Science”) and
Architecture (that combines “Fine Arts/ Graphic Arts” with “Engineering”).

13) Economics: People with a high score like to deal with economic issues (e.g. financial
planning of an enterprise, forming balance sheets etc.) and / or to engage in accounting
(recording revenue - costs of a business etc.).

14) Philology and Philosophy: People with a high score are interested in philology/
literature, philosophy and relevant fields (literature, history, foreign languages). In case of
moderate - high or high score in the questionnaire, additional questions will appear to
examine the field that interests the person most: Philology/literature and History Studies,
Foreign Languages, and Journalism and Media (that combines “Philology and
Philosophy” and “Social Sciences”).

15) Enterprising and Management: People with a high score are interested in working in the
various sectors of an enterprise or possibly to create their own.

16) Customer Services: People with a high score prefer activities that require manual work
such as cooking, makeup, hairdressing, manicure, pedicure, etc.

Results

Measures of central tendency and variability were computed, as well as the

percentages of students who had low, median and high levels of interest in the 16

interest scales. The data are presented in Table 2 and Graph 1.
As can be seen in Table 2:

» Students showed higher level of interest in “Sports” (M=52.78), as 51.3% has

medium-high or high score. “Enterprising & Management” come next (M=48.62)
with 49.8% of students having medium-high or high score; and “Social Sciences”
(M=47.32) with 44.6% having medium-high or high score. Additionally, we have
“Legal Services” (M=47.19) with 41.3% of students showing medium-high or high
level of interest, “Arts/ Graphic Arts” (M=46.14) with 41.4% showing medium-
high or high level of interest, and “Health & Biology” (M=45.05) with 40.08%
showing medium-high or high level of interest.

Students showed lower level of interest in “Technical Occupations” (M=25.45), as
86.9% has medium-low or low score. “Agriculture” come next (M=25.76) with
88.8% of students having medium-low or low score; and “Engineering” (M=30.12)
with 84.0% having medium-low or low score. Additionally, we have “Economics”
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(M=33.80) with 78.4% of students showing medium-low or low level of interest,
and “Customer Services” (M=36.65) with 74.8% showing medium-low or low
level of interest.

Table 2. Means, Standard deviations of scores and frequencies for students’ low, median and
high scores in “ARIADNE” basic interest scales

Q o
= D > = ~ BN
S o = - Q 0 < S = o D =
Descriptive Statistics/ = .§ - R 5 S g s § £ 5 s
Occupational S g SIS RS N5 > < S = A 5 E:%
categories s @ & A - " ;% “ § ® =
41.06 40.08 4732 4719 46.14 40.32 36.81 45.05
Mean
D 18.39 19.99 21.59 21.63 20.42 24.59 22,67 2515
Students with low 37.7%  401%  289% = 284% = 29.6% = 44.6%  487%  381%
level of interest (0 -
33,33)
Students with median- o0 0 3190 og40  303%  290%  229%  23.8%  21.1%
low level of interest
(33,34 - 50,00)
Students with median- o o0 yo50 0479 202%  231%  161%  157%  182%
high level of interest
(50,01 - 66,66)
Students with high o o o o o o o o
level of interest (6667 9% 103%  205%  191%  183%  164%  118%  22.6%
~100,00)
© 00 = @ 50 0 o
Descriptive Statisti 3 : 8 E S 8 §8§ R S g
escgplve-alslcs/ 3 §[b S § S S §% S = £
ccupational 2 § g S 5o & =A 3 8 3 23
categories & 5 § = S = S =3 “
25.76 48.62 33.80 30.12 52.78 37.44 2545 36.65
Mean
oD 19.76 18.61 21.47 19.95 31.30 24.71 21.60 23.87
Students with low 711%  23.0%  542%  61.7%  312%  498%  722%  481%
level of interest (0 -
33,33)
Students with median- - 7o 5500 o409 223%  175%  212%  147%  267%
low level of interest
(33,34 - 50,00)
Students with median- - o 51 o g4 100%  149%  140%  72%  131%
high level of interest
(50,01 - 66,66)
Students with high o o o o o o o o
level of interest (66,67 3% 18.4% 9.2% 51% 36.4%  15.0% 5.9% 12.1%
~100,00)
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Graph 1. Means of the 3.579 students in the 16 basic interest scales.

A one-way multivariate analysis of variance (MANOVA) was used to test
whether students” gender has an effect on the levels of interest in the 16 occupational
categories. MANOVA revealed a significant multivariate main effect for gender,
Wilks” A=0,45, F(16, 3562)=268.123, p <.001, partial n2=.55. Results of separate
ANOVA tests (Table 3) showed that students’ gender results in significant
differences in ratings of their interest in most of the occupational categories, as
following:

* Boys demonstrated higher scores than girls in the following interest scales:
“Computer Science”, “Mathematics & Science”, “Agriculture”, “Enterprising &
Management”, “Economics”, “Engineering”, “Sports”, “Military & Police
Occupations”, and “Technical Occupations”.

On the other hand, girls had higher scores than boys in the following interest
scales: “Educational Services”, “Social Sciences”, “Legal Services”, “ Arts/Graphic
Arts”, “Health & Biology”, “Customer Services”, and “Philology & Philosophy”.

Table 3. Means, Standard deviations of scores of boys and girls; and ANOVA'’s results

Q
= D = = =~ .8 V
S w» = 0 0 3 = 95
Statistics/ 2.8 8 & = =8 3 2 S § S § = §°
. SN = Z S 8 S O X 9 S © —= =
Occupational SRS 2= RS S > < § 3 = n S Q%
categories =7 S @ @ ;% © S © T
34.77 38.74 37.94 44.35 41.40 54.26 41.91 40.78
Mean
Boys
SD. 15.94 19.23 19.61 20.30 19.58 23.66 22.46 23.61
45.61 41.04 54.12 49.26 49.57 30.23 33.13 48.14
Mean
Girls
SD. 18.70 20.48 20.41 22.31 20.32 19.85 22.08 25.78
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SD. 17.58 19.35 21.15 16.75 29.52 22.50 16.35 24.56
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Graph 2. Means of the 1.503 male and the 2076 female students in the 16 basic interest

scales..

Correlations

Correlations (Pearson r coefficients) were computed among the 16 interest
scales on data for 3.579 students (Table 4). Although results suggest that most of the
correlations are statistically significant, the vast majority is lower than r=.35. Results
with r greater than .35 are presented below:
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* “Engineering” is strongly correlated with “Technical Occupations” (r=.72, p<.001),
“Agriculture (r=.56, p<.001), “Computer Science” (r=.54, p<.001), “Mathematics &
Science” (r=.51, p<.001), and “Military & Police Occupations” (r=.48, p<.001) .

» “Social Sciences” are strongly correlated with “Legal Services”(r=.53, p<.001),
“Educational Services” (r=.48, p<.001), “Philology & Philosophy” (r=.41, p<.001),
“Health & Biology” (r=.40, p<.001), “Arts/ Graphic Arts” (r=239, p<.001), and
“Customer Services” (r=.37, p<.001).

* “Mathematics & Science” are strongly correlated with “Health & Biology” (r=.57,
p<.001), “Agriculture” (r=.53, p<.001), “Computer Science” (r=.41, p<.001), and
“Technical Occupations” (r=.36, p<.001).

* “Technical Occupations” are strongly correlated with “Agriculture” (r=.59,
p<.001), “Military and Police Occupations”(r=.54, p<.001), “Computer Science”
(r=241, p<.001), and “Sports” (r=.37, p<.001).

* “Legal Services” are strongly correlated with “Philology & Philosophy” (r=.48,
p<.001), and “Enterprising & Management” (r=.40, p<.001).

» “Arts/ Graphic Arts” are strongly correlated with “Customer Services” (r=.52,
p<.001).

* “Economics” are strongly correlated with “Enterprising & Management” (r=.64,
p<.001).

» “Military & Police Occupations” are strongly correlated with “Sports” (r=.49,
p<.001), and “Agriculture” (r=.45, p<.001).

Table 4. Correlation Coefficients among the 16 basic interest scales

P1 P2 P3 P4 P5 P6 P7 P8 P9 P10 P11 P12 P13 P14 P15 P16
P1 1
P2 307 1
P3 A8%r 41% 1
P4 27%% 48% 53** 1
P5 34% 32 39%* 24 1
P6 -.04* .08  -08* .05 16** 1
P7 07% 5% 13** dexr 127 41 1
P8 24% 19%* 40%* 24%% 13 08 57+ 1
P9 A7% 22 22%% A8 26 32%F  53F* 34%* 1
P10 21% 18%  22% A40%% A7 26%  15%  .06**  .22%* 1
P11 A5 127 10%* 327 .02 33% 26%%  .09%  25%F 64% 1
P12 .03 4% .03 de*r 29%  54%  51% 19%*  56**  31%  34% 1
P13 07*.05%  .04* A3% 14 22 Q4% 077 27+ 200 18 31 1
P14 07% 13 12%* 27%% 8% 32%% 32% 16** 45 25%  22%F  48%  40% 1
P15 .03 .08** .02 08%*  24%  49%%  3e*  07* 59 23*  26% 72 37 54 1
P16 38 13 37%* 9% 527 09 -01 A3 217 13 06* .04 .08 2% 13** 1

Note. *p<.05, **p<.01,

P1= Educational Services, P2=Philology and Philosophy, P3=Social Sciences, P4=Legal Services, P5= Arts/ Graphic Arts, P6=
Computer Science, P7=Mathematics and Science, P8=Health and Biology, P9=Agriculture, P10=Enterprising and Management,
P11=Economics, P12=Engineering, P13=Sports, P14= Military and Police Occupations, P15= Technical Occupations, P16= Customer
Services.

Discussion

Tenth grade Cypriot students showed higher level of interest in activities
related to “Sports” followed by “Enterprising & Management”, “Legal Services”,
“Social Sciences”, “Arts/ Graphic Arts”, and ‘Health & Biology”. Score differences
among the aforementioned career interests are rather small. On the contrary,
students scored lower at “Technical Occupations”, “Agriculture”, “Engineering”,

© 2016 The authors and IJLTER.ORG. All rights reserved.



251

“Economics”, and “Customer Services”. It is worth mentioning that several of the
career interest groups with low scores are related to manual activities (“Technical
Occupations”, “Agriculture” and “Customer Services”). The low score in manual
occupations might be partly related to the sample’s synthesis, as the research took
place in “General Lyceum” (Senior High School) that prepares students to entry
Universities, and not in Technical Lyceum that prepares students for technical
occupations.

The aforementioned results have little correspondence to Cyprus’ labor market
needs. The country’s natural gas reserves and the subsequent growth prospects are
leading to employment needs for technical occupations, such as craft-workers and
machine operators, for management occupations, and for engineers that will be
specialized in natural gas (ANAD, 2012). Moreover, Cyprus’ economy is based in the
service sector (including: commerce, accounting, legal services, telecommunications
that offer good prospects), while tourism, shipping, maritime trade and agriculture,
also, offer relatively good prospects (ANAD, 2015). Nevertheless, the levels of
interest of Cypriot students in many occupations with relatively good prospects such
as technical occupations, agriculture, engineering, and economics/logistics, are
rather low; and our hypothesis that students would show higher level of interest in
occupations with (perceived) easier and faster access to labor market was not
confirmed. Perhaps it would be interesting to examine in a future research whether
their work values have been affected; and they tend to put higher importance in
work values like income, social status, work prospects etc.

For a better understanding of these results, we should take into consideration
that interests and preferences are only one of the factors that influence the choice of
an individual’s career and educational path. People, also, tend to examine their skills,
their work values, other personal and family factors, and career prospects in the
various occupations. Thus, they might choose to follow an occupation that comes
second or third in their level of interest, but satisfies better the other criteria that they
value. More specifically, career counseling practice with adolescents has shown that,
although a great percentage has a high level of interest in the activities relevant to
“Sports”, the vast majority does not consider the relevant occupations as realistic
career choices, due to lack of suitable skills or bad (perceived) future prospects. Their
interest in sports is mostly expressed in leisure activities.

Results of the present study stress the necessity for implementing career
guidance programs and activities which promote occupations and labor sectors with
good prospects. Development of interests is correlated with children’s social
experiences. So, the education system in general and career counselors in particular
can have a major role in increasing students’ interest in occupations and sectors
where they’ll be easier employed. Career guidance is of paramount importance for
efficiently meeting the newly-emerging labor market needs in an economy that is still
suffering from the crisis’ effects.

In respect to the students’” gender our findings revealed that girls scored higher
than boys in “Educational Services”, “Social Sciences”, “Legal Services”, “Arts/
Graphic Arts”, “Health & Biology”, “Customer Services”, and “Philology &
Philosophy”, while boys had higher scores than girls in “Computer Science”,
“Mathematics & Science”, “Agriculture”, “Enterprising & Management”,
“Economics”, “Engineering”, “Sports”, “Military & Police Occupations”, and
“Technical Occupations”. These results are consistent with the findings of a series of
other studies (e.g. Lippa, 1998; Proyer & Hausler, 2007; Sidiropoulou-Dimakakou,
1991, 1995a; Sidiropoulou-Dimakakou, & Pavlopoulos, 2005) that have shown
significant gender differences among career interests and subsequently among career
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and educational choices. It seems that career development is influenced by the
broader socialization of people and the culturally defined role of each gender, as
many authors have pointed out (e.g. Athanasiadou, 2010; Delligianni-Kouimtzi,
Athanasiadou, Papathanasiou, Stogiannidou, & Fortotira, 2008; Sidiropoulou-
Dimakakou, 1995, 1997). The present study does not intend to focus on the gender
perspective in career interests, as other studies have already thoroughly discussed
gender differences. Nevertheless, our results confirm that students” gender in Cyprus
has a major role in the development of their interests, and highlight the necessity for
career guidance intervention programs and activities that are designed to reduce
these differences.

Additionally, our study examined the correlations that occurred between the
career interest groups. The expected relationship among “Social Sciences”, “Legal
Services” and “Educational Services” was found. Likewise, the expected relationship
among “Engineering”, “Technical Occupations”, “Computer Science”, and
“Mathematics & Science” was detected. It should be noted that “Mathematics and
Science” was, also, strongly correlated with “Health & Biology”, and “Agriculture”,
which is easily explained as the relevant studies have many courses in common.
“Economics” was found to be strongly associated with “Enterprising &
Management”. This finding was anticipated as well because both these career
interest groups are in essence part of Business Administration studies. The
relationship that appeared between “Military & Police Occupations” with “Sports”
and “Technical Occupations” was expected as all three categories require exercise of
physical and manual activities. Finally, the correlation between ” Arts/ Graphic Arts”
and “Customer Services” was, also, expected because “Customer Services” include
occupations such as chef, hairdresser etc. that require artistic skills. The fact that the
vast majority of the correlations were statistically significant could be attributed to
the large number of participants. This may be the case with even very low
correlations. No correlations (or of very low magnitude - below r=.10) were found
between groups that we did not expect to be associated together (e.g. “Arts/Graphic
Arts” and “Economics”). This finding is consistent with many studies suggesting
lack of correlation between certain career interest groups (e.g. Farh, & Leong, 1998;
Proyer, 2006; Sidiropoulou-Dimakakou, Mylonas, & Argyropoulou, 2008).

Conclusions

The utility of career interest assessment tools is based on the connection
between information about the individual and information about the occupations.
This is an important asset that facilitates career counseling not only by helping
people identify their preferences but by giving them the chance to broad them, if
necessary. We should always take into consideration that interests might change as
time passes by. This means that people are not obliged to commit themselves in an
occupation for the rest of their life just because they showed a high level of interest in
a certain period of their life (Krumboltz, 2009).

Career interest’s assessment contributes to an individual’s self-knowledge, to
determining their career choices, to differentiating career activities from leisure
activities and to determining the cause of lack of satisfaction in various activities.
Additionally, career interest inventories might motivate an individual to acquire a
better knowledge of the world of education and work. The results can increase career
guidance services effectiveness, and play a major role in helping students
understand how career interests may be connected to their future career success. For
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the aforementioned reasons, career interest inventories have become an essential part
of career counseling services.

The current perspective regarding the role of career interest inventories in
career counseling suggests that they should be used as motivation for learning, in-
depth self-exploration, exploration of the world of work, and development of
decision-making skills. This approach aims at preparing students for an uncertain
and unpredictable world where they will probably have to make several career
choices. “ARIADNE” Career Interest Questionnaire is based on this philosophy; and
its results should be used with flexibility in career counseling and be considered as
both a challenge and a call for learning and further exploration.

High quality career counseling and guidance services with the use of valid and
reliable psychometric tools are needed so that schools, universities, and career offices
address the challenges of a constantly changing world of work. Having this in mind,
European University of Cyprus (http://www.euc.ac.cy/) is providing free use of
“ARIADNE” in trained career counselors of High-schools in Cyprus with special
permission by the Ministry of Education and Culture.
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