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Abstract. Students” engagement in the educational task has been a matter
of growing interest over the past few years as a factor in tackling one of
the leading academic problems, namely school dropout. This brief
research report offers an overview of how engagement in the educational
trajectories of young people at risk is manifested. It was studied by
applying the life course theory as the backbone of the research. A
qualitative methodology has been applied, using a biographical-narrative
approach through semi-structured in-depth interviews. The total number
of subjects interviewed was 10. The main results indicate that: a) there
are stages in which events that facilitate positive or negative engagement
predominate more strongly; b) in general, there is a higher presence of
negative critical events that lead to a decline in the quality of the students'
engagement; and c) there are a series of factors that stand out in each of
the stages of the students' trajectories. One of the main conclusions that
can be drawn is that the traineeships are dynamic and flexible. Students
may have the possibility of returning to their studies.

Keywords: engagement; educational trajectories; narrative inquiry; life
history; life course theory

1. Introduction

There are issues in education that are as old as school itself. Because they are
backed by extensive research, some of them are transformed as they are studied
in greater depth (Garnica et al., 2019). This is the case of the problem addressed in
this text, namely the school dropout of vulnerable subjects or so-called at-risk
students (Berndrdez-Gémez et al., 2021; Thureau, 2018; Vandekinderen et al.,
2018) and how these students return to their studies (Cuconato et al., 2017; Portela
Pruafio et al., 2022; Ribaya, 2011; Tomaszewska-Pekala et al., 2017). The following
text presents some of the results of a broader research project which studied the
factors that benefit, or not, the engagement in school of young dropouts and
returnees. Thus, the objective of the research was to explore the various factors
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that intervene in students’ engagement through the stages of the educational
trajectories of young people who have dropped out of school.

The need for education aimed at reducing social inequality is strongly advocated
by the Sustainable Development Goals (SDGs) (UNESCO, 2016), in both the
fourth and tenth goals, which aim for quality education and the reduction of
inequalities. Likewise, organizations such as the Organisation for Economic Co-
operation and Development (OECD) have identified social inequality as one of
the barriers to equitable education (OECD, 2018).

This research addresses the circumstance of those that have been a priority for
educational administrations over the years and continue to show their relevance.
From the obsolete Europe 2020 Strategy to the current SDGs or the Horizon
Europe Framework Program (Reglamento UE, 2021) they propose to achieve
goals dedicated to educational quality and to enhance well-being in schools.
Moreover, the well-being of students in educational institutions is directly linked
to the educational quality offered by educational systems (Viac & Fraser, 2020).
Thus, the challenge is no longer to retain vulnerable students, but to find a
friendly space in the educational institutions where they can develop their studies
and maintain their engagement throughout their educational trajectories.

1.1. Trajectories

The study of educational trajectories is based on the study of the life course of
individuals (Hutchison, 2019; Monarca, 2017). This is a theory that has been
widely studied in the field of social sciences and has become relevant to social
science research over the years (Blasbichler & Vogt, 2020; Christodoulou et al.,
2018; Portela Pruafio et al., 2019). The paradigm on which the life course theory
(LCT) is developed has a multifactorial character, as does the drop-out issue
(Hutchison, 2019). The various factors identified in previous research are
consistent (Berndrdez-Gémez, 2022; Gottfried & Hutt, 2019). Thus, through the
life course theory, events are presented that significantly affect students'
trajectories. These events are the factors that can be found in the work of authors
such as Salva-Mut et al. (2014) or Nichol et al. (2016) who refer to different spheres
of proximity to the individual: micro-, meso- and macrosocial (Salva-Mut et al.,
2014). At the same time, it should be noted that the various events that occur
manifest a different intensity. On the one hand are life events, which are present
throughout the entire trajectory but have no special significance for the subjects
(Kang, 2019; Tarabini, 2018) and on the other hand, there are critical events, strong
enough to generate transitions in the trajectories that can cause a modification in
their direction.

The various events that occur in an individual's trajectory substantially affect the
implication they present (Crosnoe & Benner, 2016). One of the multiple definitions
of the construct of engagement is that of the attachment that students exhibit for
their studies and the intensity with which they dedicate themselves to the
educational task (Emery et al., 2020). However, when different events cause a
deterioration in students’ engagement at the compulsory schooling stage, a
process of disengagement begins (Yusof et al., 2018). This refers to the situation in
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which students begin a progressive withdrawal from the educational experience
offered by the school (Gebel & Heineck, 2019). Thus, the various data extracted
from the research process indicate the type of engagement that is most prevalent
in the trajectories of students who drop out. The stages in which these students
present more events that produce positive or negative engagement are presented
as well. Finally, the events that produce the quality of engagement whether in a
positive or negative direction, are identified.

1.2. Student engagement

Student engagement, a construct which reflects the students” commitment to their
school tasks, has been studied in depth in recent years (Cooley et al., 2021).
Research on student engagement was initiated by the question of how the
teaching-learning process develops based on the qualitative characteristics of the
school history or academic life and the results produced by students (Boyaci, 2019;
Mayhew et al., 2016; Teuscher & Makarova, 2018). Astin, who studied the issue
of student involvement, defined it as the amount of energy invested by the
student in the educational experience (Astin, 1993). This energy, modulated by
the learning process, relates to the quality of involvement (Zabalza & Zabalza
Cerdeirifia, 2022) that is understood as a continuous phenomenon in an
individual’s experience.

The idea of non-involvement or the low quality of it in students has manifested
itself in literature as an abstract issue that relates to any field (Bernardez-Gémez,
2022). It is therefore a heterogeneous phenomenon throughout the students'
careers for which there is a lack of terminological agreement, referring to it as
demobilization, internal or virtual absenteeism, or lack of belonging or affiliation
(Fernandez Enguita, 2011). The meeting point of all of these definitions is the final
product of a procedural result of slowly moving away from the connection
between the student and the school, diminishing the feeling of belonging (Mena
et al., 2010; Tomaszewska- Pekala et al., 2017). This separation between student
and school relates to a possible dichotomy between those students who adjust
well to the institution and those who present problems. Therefore, all students are
affected by the phenomenon, with multiple levels of intensity, in different ways
and with different results. Any student can be affected; however, it is more
pronounced in the stage of compulsory attendance. Diminishing disengagement
has been one of the subjects of concern at the European level in recent years
(Reglamento UE, 2021). These results usually relate to the situation of those
students in a context of risk.

1.3. At-risk students

School risk affects vulnerable students who "suffer learning difficulties with some
severity in the educational systems, institutions and classrooms we have"
(Escudero & Gonzélez, 2013, p. 13). The subjects at risk, those students who
experience difficulties in their education, are not a rara avis regarding educational
problems. In fact, as a phenomenon, it tends to be considered more of an epidemic
within the educational system than a set of isolated cases with few repercussions
(Karacabey & Boyaci, 2018). This makes it a widely studied question for which
answers are still being sought.
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Broadly speaking, the subjects who are in a situation of risk would be those who
"due to certain personal characteristics and perhaps a set of them, as well as social,
community and family, have high probabilities of reaching undesirable results by
being exposed to the influence of situations and contexts of risk" (Escudero, &
Gonzélez, 2013, p. 20). In this definition it should be noted how these subjects,
despite their singularities, are highly influenced by the realities in which they are
framed, these being those that will promote, or not, situations of risk (Barros et al.,
2019). Likewise, these students will be those who later have the highest
probability of absenteeism, abandonment, or school failure (Jurado & Tejada,
2019; Rubio, 2017). As an undesirable result, they do not have sufficient skills to
subsequently integrate into acceptable patterns of family, society and working life
(Gonzalez & San Fabian Maroto, 2018). This happens since there is the danger of
not developing the individuals” potential in the face of the risk situations by which
they may be affected during their educational career.

2. Method

2.1. Objectives

The aim of the following research has been to explore the various factors that
intervene in the students’ engagement through the stages of the educational
trajectories of young people who have dropped out of school.

2.2. Design

Taking into account the stated objective and the previous research that has been
carried out on this issue (Deterding & Waters, 2021), this research study was
carried according to a qualitative approach. Specifically, the design had a
biographical-narrative nature. Through the development of this methodological
design, it was possible to establish the various events that unfolded in the
students' trajectories (Brandenburg, 2021) with the intention of gathering
information and understanding the different relationships that have developed
during their life course (Rodriguez-Dorans & Jacobs, 2020). This methodology
attempts to make sense of and construct meaning from isolated events that are
evoked in the individual through the researcher (Portela Pruafio et al., 2019, 2022).
The reconstruction and analysis of the experiences enable the comparison of the
various events that have taken place. This inherently involves a reflective and
introspective process of an individual who compares different events in another
individual's life or an aspect of it.

2.3.Data collection

The data collection technique used to carry out the research was to conduct life
histories by means of semi-structured in-depth interviews. There is agreement
that this is the best technique for carrying out biographical-narrative research
(Rodriguez-Dorans & Jacobs, 2020). This tool allows the researcher the necessary
immersion in the study problem and sufficient flexibility to develop the interview
according to the different needs that arise as it is carried out (Deterding & Waters,
2021). The interview was validated using the individual aggregate method
(Traverso Macias, 2019) by sending an initial draft and receiving feedback from
experts in the research area. This interview was structured in three different
stages. First is a series of initial questions that served to verify that the
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interviewees have the requisite characteristics for inclusion in the sample for the
study and to establish the personal and sociohumanitarian context from which
they come. Second is a central block dedicated to investigating each of the stages
established in the student's career, namely the stage prior to dropping out, the
stage in which the student is absent and the stage of reincorporation. Finally, the
third stage is a series of questions dedicated to delving into some aspects that have
not been sufficiently clear and to assess the trajectory of the students’ lives, as well
as their prospects.

The core questions asked to the subjects were the following:

e Over the years, what has your life been like outside of school?

e Tell me about yourself; how are you or how do you define yourself?

e Tell me about the schools you have been in; what was the atmosphere like?

e About those schools, what was your experience in your school and in high
school? What would you highlight?

e What would you highlight both positively and negatively? Why?

e What was the process of deciding to drop out of school like?

e What did you do while you did not attend school?

e What influenced you the most to go back to school and not drop out?

e What was the process of going back to school like?

e What have been your expectations along the way?

e How do you think those experiences (that you have talked about) have
affected your life?

2.4. Sample

The sample was selected on a non-probabilistic purposive basis and the study was
carried out in the Region of Murcia, Spain. Three criteria were considered for its
selection: a) young people who had dropped out of school ; b) they were at the
time of their participation involved in studying in some of the measures aimed at
fostering their reincorporation into the educational system; and c) the size of the
sample. This last aspect was one of the most relevant, since twice as many
individuals were selected as recommended by Hernandez-Sampieri et al. (2018)
for these studies, namely from three to five individuals. Finally, this study’s
sample comprised ten young people, aged between 17 and 29 years old, from
programmes considered to be back to training. Specifically, four of them were
related to basic professional training, four to professional training programmes
and two were entrance exams. These types of reinstatement programmes are
dedicated to “students at risk of educational exclusion and/or which feature
personal characteristics or schooling background which result in a negative
appraisal of the school framework” (Bernardez-Goémez et al., 2021, p. 257). In this
way, we guarantee one of the requirements of the candidates, having gone
through a situation of distance and reincorporation from the school. In this way it
can be confirmed that the candidates have experienced a spell away from school
and are subsequently being incorporated back into the system.

2.5. Data analysis

The analysis of the qualitative data was carried out using two complementary
analysis techniques: content analysis (Friese, 2020) and Barton and Lazarsfeld's
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(cited in Taylor et al., 2015) qualitative data analysis model. These two techniques
were employed sequentially with the support of the analysis software ATLAS ti.
Firstly, a content analysis was performed whereby a) the information was
reduced, and the data prepared for coding; b) it was structured through
categorization; and c) relationships among the different categories were
extracted. Secondly, it was complemented by Barton and Lazarsfeld's (1961)
model of analysis of d) systematizing the relationships by means of code
concurrences; e) making matrix formulations by means of semantic networks; and
f) conducting a theory-supporting analysis.

The advantage of the qualitative analysis procedure of Barton and Lazarsfeld
(1961) was pointed out by Glasser and Strauss (1967) who indicated that an
analysis could be performed by this procedure from a simple to a more complex
level. The use of this procedure has acquired greater relevance to be able to be
used through the support of data analysis software such as ATLAS.ti (Friese,
2020). This facilitates the monitoring of the steps of the analysis procedure by
having tools that help in each of the steps, as has been done in previous research
(Belmonte Almagro & Bernardez-Gémez, 2021).

The categories that were used in the analysis can be found in Table 1. Among them
are categories related to the involvement perceived by the students, the type of
event, the stage in their educational trajectories in which the event has taken place
and the type of event, depending on the level of approach of the student.

Table 1: Codes and groups of codes used in the analysis

Level of student approach Engagement type Stages in educational
trajectory
-Education and Previous Stage away
training system -Positive primary
-Dominant social Engagement stage
Macrosocial values -Negative
-Links between Engagement
training and
employment
-Community Life course theory Previous Reinstateme
Mesosocial -Family . secondary  nt stage
-Peer group -Life events stage
-Educational centre -Critical events
-Individual Distancing  Timeless
. . characteristics stage
Microsocial
-Interpersonal
relationships

3. Results and Discussion

The trajectories of various students have been reconstructed and each of them has
revealed the uniqueness of each of the individuals to whom the story behind them
belongs. The focus is on how the engagement manifests itself through these life
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stories. This provides an answer to the research objective, namely to explore the
various factors that intervene in the students” engagement through the stages of
the educational trajectories of young people who have dropped out of school. On
the one hand, the results reveal how engagement manifests itself in terms of
quality in the stories as a whole and, specifically, in each of the stages of the
trajectories (Hutchison, 2019). On the other hand, the main events in the students'
trajectories and their relationship to the quality of engagement are also reflected
(Berndrdez-Goémez, 2022).

3.1. Engagement in students' trajectories

Firstly, when focusing on how engagement is reflected in each of the subjects'
events, it can be seen that there is a tendency for events of a negative nature to
emerge (Figure 1). In both the critical events, which are more important for the
subject, and in the life events, the everyday events, there is a greater link with
events that provoke a negative engagement in the students. However, if focusing
only on life events, no notable difference is detected between the events that cause
distancing in the student or greater engagement in his or her studies. Co-
occurrence coefficientst of 0.57 and 0.47 are presented, reflecting a very slight
difference in this aspect. On the other hand, it can be observed that there is a
substantial difference between negative and positive critical events, with the
former being the most frequent. This indicates that, in the trajectories of these
individuals, there is a prevalence of events that led to their dropping out of
school. This is because the events that are decisive for the direction taken by their
engagement occur with seven points of difference in their co-occurrence
coefficient and almost quintuplicate the number of events.

® Negative_Engagement | @ Positive_Engagement

(') 451 (s 379

o

~ @
? CRITICAL EVENTS 9 53 47 (0,10) 11 (0,03)

@ LIFE EVENTS

Figure 1: Co-occurrence between types of events and different qualities of
engagement

On the other hand, focusing on identifying where the events are concentrated
according to whether they have a negative or positive engagement, there are also
two differentiated aspects (Figure 2). The events with the highest negative
engagement occur in the stages before students drop out of their studies. It can be
observed that there is an outstanding co-occurrence coefficient (0.48) in the stage
before the dropout occurs. It could be pointed out that there is a certain
progression between the stages prior to dropout, since the number of negative
events multiplies, while the number of positive events remains the same.
Regarding the events that develop a positive engagement, most of them occur in
the re-entry stage, with a much higher co-occurrence coefficient than in other
stages. In the following section these are discussed in more detail.

 Co-occurrence coefficients are offered by the ATLAS.ti software from the relationship strength
between two codes.
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[ ] Negative_Engagement | @ Positive_Engagement

@) 451 @ 379

& Previous Primary Stage 3 19 123 (0,23) 86 (0,18)

) Previous Secondary Stage O 319 _ 86 (0,14)
® Reinstatement Stage O 196 43 (0,07) _

® Stage away O 95 48 (0,10) 52 (0,12)

Figure 2: Co-occurrence between different engagement qualities and stages of the
trajectories

3.2.Factors related to the quality of engagement

As has been seen so far, there are some stages in the students' trajectory that differ
from the others owing to the quality of the engagement of the events that take
place during this time. It can be noted that the factors in the stages are
heterogeneous. In all the stages of the various subjects there is a diversity of events
that refer to the great variety of factors that can affect the school trajectory.
However, there is a series of factors that predominate over others in each of the
stages. These factors are shown in Figure 3. In the semantic network, in addition
to the different relationships between codes, the total number of citations of a
code (letter G) and the relationships with other codes that have been established
for that code (letter D) are found.

3 15000 WEn

i E=i

INTERPERSONAL RELATIONSHIPS

s e e of = Gl sasacaeswn
o 4 Previous Secondary Stage
=

# 2130C0%C WhS oy

INDIVIDUAL CHARACTERISTICS s L Moy
= G 3
= o 2

FAMILY L 5 $350C%C W

‘ .“.'NI' l
cmame |, om N o
¢ m ] o 3
%' =

o te caute of EDUCATIONAL CENTRE 3 1550C000S wen

Figure 3: Semantic network of the relationship between quality of engagement,
factors and stages of the trajectory
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This semantic network emerges from the different co-occurrences that we have
been able to find between the factors and the different stages as reflected in Table
2. The network has been created according to the various events that occur in each
of the stages and whether these events produced an engagement of a positive or
a negative nature.

Table 2: Co-occurrences between types of events present in the trajectories and each of
the stages through which they pass

Previous Previous Stage away  Reinstatement
primary stage secondary stage stage
No. CooC No. CooC No. CooC No. CooC
quote quote quote quote
Individual | 11 0.03 49 011 26 011 51 0.17
characteristics
Interpersonal =, 009 64 017 10 005 7 0.02
relationships
Community 19 0.08 26 0.08 8 0.06 6 0.03
Family 70 0.20 65 0.14 31 0.11 50 0.14
Peer group 59 0.16 139 0.34 25 0.08 18 0.04
Teachers 54 0.16 79 0.19 20 0.08 44 0.13
Educational 99 025 157 034 17 004 57 0.13
Centre
Education and 0.02 23 006 11 007 37 0.15
training system
Dominant 17 0.06 31 007 25 013 54 0.20
social values
Links between
training and 4 0.02 8 0.02 22 0.16 39 0.17

employment

Mesosocial factors at the primary education stage. For the first stage, that which
takes place before the students' dropping out from school in primary and
secondary education, events that lead to a decrease in the quality of engagement
derived from factors close to the students, those at the micro- and mesosocial level
are more influential. Thus, events related to the school, the family and the peer
group stand out, especially in the primary education stage. Although they do not
have a high co-occurrence coefficient, they have many citations. As can be seen
from the following quotes, for students, the relationship established with each of
the groups indicated is particularly relevant. In fact, they have a notable presence
when defining the trajectory followed by students at risk of exclusion.

It helped me because 1 used to say to dad, I don't understand this, can you

help me, but maybe he didn't come to help me and that, I don't know... it

bothers me because from childhood to adolescence, he doesn't ask me: -

hey, what's wrong with you? (D3:35)*

* For the citation of the material, the coding offered by the analysis software has been used,
where the D indicates the interview number, and the next number indicates the citation within
that document.
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I remember one of them very fondly, one in particular who was my tutor
in class. [...] The man must have retired years ago, he was older, he was a
good guy, he was a constant source of laughter. (D1:41)

If each of the factors that exist is addressed individually within the dimensions of
the mesosocial level, one of the first difficulties in this analysis is the wealth of
factors that make up each of these dimensions. Starting with those that have
shown less relevance in the trajectories of the students, namely those referring to
the community, it can be observed that the presence of the same is anecdotal,
which would indicate a low relevance for the students of this factor (Ribaya, 2011).
It could also indicate, de facto, a limited influence, appearing tentatively in the
stage before the distance when the subjects mention the environment in which
they develop their studies and highlight how harmful it is to their studies because
it is an environment far removed from the school culture (Salva-Mut et al., 2014).

If the order is followed that marks the relevance of the events according to the
number of appearances it has in the coding, the family is presented as a dimension
that has a significant influence on how the life stories of the students are
configured. It can be observed that, throughout all stages, there is a constant
presence of events related to it These relate to circumstances as varied as the
negligible cohesion of the family unit (Garnica et al., 2019), the excessive
responsibility of students with roles that do not belong to them, at least because
of age, or the insubstantial involvement of the family itself (Tarabini, 2018) in the
education of their children and, by extension, in what happens in school.

On the other hand, the peer group also acquires considerable relevance, mainly in
the stage prior to dropping out, which has already been pointed out as one of the
stages in which factors associated with the friendships of students have a great
influence (Cooley et al., 2021; Salva-Mut et al., 2014). The main events that are
presented in the stories of the students are linked to those derived from
fraternizing with subjects of low educational level and who present problematic
behaviour or behaviour oriented to distancing themselves from the school and
who are frequently opposed to the educational fact.

Finally, at the mesosocial level, the school is the main dimension that generates
events that influence the trajectories of students. The importance of the school in
the educational trajectories of students lies, on the one hand, in the multitude of
factors that make up this dimension and, on the other, in the high relevance that
the organization has in the lives of students as a psychosocial context in which to
spend much of their time (Bernardez-Gémez, 2022; Tarabini, 2018).

Microsocial factors at secondary stage. At the stage of secondary education, the
phenomenon is similar, with microsocial factors becoming relevant for them in
terms of their individual characteristics and the relationships closest to them. By
the time they reach adolescence, they are at a stage in their development where
the events closest to them (personal relationships and their individual
characteristics) become more important. How they handle their personal
characteristics, and the influence of their closest circle will be decisive in the way
they develop their trajectory at the time the most negative events occur.
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Mathematics has always been very difficult for me; I see a number and I
don't know what to do with it. (D2:48)

There are teachers who have given me many opportunities, of course, who
have helped me [...] and they are good people who have been very good to
me. (D5:54)

On the other hand, the stage during which they have dropped out does not
represent a particularly significant stage for the students. However, there is a
sense of how macrosocial factors begin to manifest themselves in the trajectory
and later become the most influential. In this way, through the quote, an example
can be observed of how dominant social values influence the trajectory of a
student who has dropped out of education.

I was ashamed to be asked or that we were among us, talking in the group

of friends at home and, maybe, we would talk about it: at seven euros an

hour for six days 7x6... and I would stay, oh my God, don't ask me.

(D9:44)

Among the various factors at the microsocial level there are examples of the
diversity of events that affect the trajectory of students. If individual
characteristics are considered (Monarca, 2017), problems of security and self-
esteem of the subjects or behavioural problems that are externalized, such as
aggressiveness or delinquency or that develop internally, such as depressive
states (Kang, 2019), stand out. These difficulties, according to Salva-Mut et al.
(2014), are related to the school complement and factors directly caused by the
schooling of students, where a considerable number of them refer to the negative
experience that students have when passing through school (Boyaci, 2019;
Teuscher & Makarova, 2018), This is due to issues such as low levels of
participation or sense of belonging or a lack of academic skills, as well as
experiencing learning problems or having specific unmet educational support
needs (Yusof et al., 2018). However, events related to students' interpersonal
relationships are also significant, since, in addition to being a difficulty for them,
they have a deep connection with the events associated with individual
characteristics. This is because, in the absence of valuable and relevant
relationships for them, both other students and the teachers themselves will lack
references that generate a positive experience in the institutions or the feeling of
belonging that they lack (Tarabini, 2018).

Macrosocial factors at reinstatement stage. Finally, and on a positive note, the
engagement of students is presented as improving in their re-entry phase. Events
related to dominant social values, the relationship between training and
employment or specific training at this stage cause a considerable increase in their
engagement. At this stage, students perceive the importance of training owing to
the intervention of factors beyond their control. This leads them to assume that
they cannot prevent them and that it is therefore necessary to align themselves
with them.

They didn't think so much about you, it's like university, you know? ...

Simply: I'll give it to you (professors giving the homework) if you like it,

fine, if you don't like it, if you don't like it at all, get a life, that's it, I wash
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my hands of it like Pilate. In VET they give you the opportunity to meet,
to say: 1 like this, I'm going to do this. And above all, they are looking out
for you. (D2:62)

Because I need a job, and I need to try to pick up everything else, to learn
everything I haven't learned. (D5:83)

The different events that can be found reflected in the quotations that refer to the
macrosocial level of the factors affecting the stages of the educational trajectories
of the students are strongly linked to the factors mentioned in the previous levels.
This is because many of them reflect these or because the actions carried out by a
person at the individual level are a direct consequence of the society and culture
in which they are immersed (Ferndndez Sierra, 2017; Jimenez, 2008; Salva-Mut et
al., 2014). These are the main sources from which factors emerge at the
macrosocial level.

An example of this is the dimension related to the education system. Although, in
the life stories, the events on the different programmes and measures aimed at
alleviating the problem discussed here are manifested, are still legislative issues
that have their extension in what happens in the school. Therefore, there are
events of which it is impossible to think of as improvements or changes at a single
level; these must be structural.

Another of those factors that are rooted at all levels is that of dominant social
values. Students assume a self-image based on the influence of preconceived
collective ideological patterns on them or their surroundings (Barros et al., 2019;
Karacabey & Boyaci, 2018). The danger of this derives in the assumption of future
eventualities by the fact of belonging to an ethnic group, growing up in a certain
environment where education is not valued or that the references of the subjects
are immersed in a culture that does not value education positively. Faced with
this, there could be some cause for concern, since the front on which to act is global
and diffuse.

On the other hand, although it does not present such a strong link with the other
levels, the last of the dimensions, referring to the relations between training and
employment, is manifested mainly in the stage of reintegration and in which
students remain distant. The main reason for this is the new perception that the
subjects develop of the training, namely as a motivating element that facilitates
the opportunity of accessing a job and supposes an improvement of their
expectations in the labour market (Emery et al., 2020). One of the main incentives
is employment-oriented training, and the subjects” assumption that the path they
are taking is the right one (Nichol et al., 2016; Yusof et al., 2018). However, the
high level of involvement they show is a singularity that takes time to appear
(Gebel & Heineck, 2019). This raises the question why they were not aware of
that need before dropping out of school.

4. Conclusions

The meeting point of the students studied here is the end product of a processual
result of slowly moving away from the common ideas between the student and
the school, with the feeling of belonging disappearing and the quality of

http:/ /ijlter.org/index.php/ijlter



124

engagement gradually decreasing. Likewise, this distance is reduced by re-
involving themselves in their studies through various factors that produce that
effect. This separation between student and school relates to a possible dichotomy
between students, namely those who accept the institutional system and those
who present problems. Thus, it is a phenomenon that affects all students, with
varying levels of intensity, in different ways and with different results. Similarly,
it is a process with a very marked expressive aspect through the students'
boredom with the organization of the school and the educational programmes,
both rigid and outdated, manifesting as a tedious and irrelevant experience of
their education.

The various events that occur throughout each student's school career are not
episodic or disconnected from one another. Therefore, the purpose of constructing
life histories is to try to understand the continuities and how the different events
and experiences that occur in each of the school trajectories divert and take
different directions in the lives of students and in their passage through school.
The various school trajectories that have emerged have been reflected, to a greater
or lesser extent, in the different trajectory models that have been taken as a
reference. Although certain differences found between the emerging patterns and
those used as a reference show how the models of trajectories are more focused
on processes of absenteeism, dropping out or school failure do not fully follow
the trajectory of a person returning to training, finding even slight differences in
the stage prior to leaving school. However, it is necessary to point out that the
perspective that students have of their life courses, despite the fact that their
trajectory develops in one direction or another, is dynamic and reversible. They
use their own resilience as a tool for correcting the situation in which they find
themselves and are not permanently affected by it.

Finally, and according to the objective set, it should be noted that the different
manifestations of student engagement are strongly linked to the different stages
of their career. This is owing to the strong relationship that is established between
some factors and a certain quality of engagement. There are factors that facilitate
the involvement of students and others that facilitate their distancing. Likewise,
it was also verified how, in each of the stages of its trajectory, there are also factors
the presence of which predominates.

4.1. Limitations of the research

It is necessary to point out the limitations encountered in carrying out the study:
a) The vast amount of knowledge that has been generated previously and the
desire to bring it all together and analyze every little aspect, but it is impossible.
In addition, it would have been possible to have continued with the analysis of
the data in a more extensive way, but this would also have been an almost endless
task. b) It would have been interesting to have more informants for the life
histories; however, in the current conditions for a doctoral thesis, this would have
been complex to say the least. The situation with the pandemic has been extremely
limiting, not only in terms of this aspect, but also regarding the possibilities of
accessing the field.

http:/ /ijlter.org/index.php/ijlter



125

Funding

This research has been financed by the predoctoral studies grants from the
Ministry of Economy, Industry and Competitiveness of the Spanish government
(BES-2017-081040).

Ethics
This research has been approved by the Research Ethics Commission of the
University of Murcia (Id: 3226/2021).

5. References
Astin, A. W. (1993). What matters in college? Four critical years revisited. Jossey-Bass.
Barros, T. M., Souza Neto, P. A, Silva, 1., & Guedes, L. A. (2019). Predictive models for

imbalanced data: A school dropout perspective. Education Sciences, 9, 275.
https:/ /doi.org/10.3390/ educsci9040275

Barton, A. H., & Lazarsfeld, P. F. (1961). Some functions of qualitative analysis in social
Research. In S.M. Lipset & N. J. Smelser (Eds.), Sociology: The progress of a decade
(pp. 95-122). Prentice-Hall.

Belmonte Almagro, M. L., & Bernardez-Gémez, A. (2021). Evaluation of self-concept in
the project for people with intellectual disabilities: “We are all campus”. Journal of
Intelligence, 9(4), 50. https:/ /doi.org/10.3390/jintelligence9040050

Berndrdez-Goémez, A. (2022). Vulnerabilidad, exclusion y trayectorias educativas de jovenes en
riesgo. [Vulnerability, exclusion and educational trajectories of at-risk youth.]
Dykinson. https://doi.org/10.2307 /j.ctv2gz3s8d

Bernardez-Gémez, A., Gonzédlez Barea, E. M. & Rodriguez Entrena, M.J. (2021).
Educational reengagement programs and measures in the Region of Murcia.
An approach to their understanding. International Journal of Sociology of Education,
10(3), 246-270. http:/ / doi.org/10.17583 /rise.7516

Blasbichler, A., & Vogt, M. (2020). Between and beyond. The course of a life in the realms
of history of education, general pedagogy and comparative studies. Interview
with Edwin Keiner. Espacio, Tiempo y  Educacion, 7(2). 235-247.
https://doi.org/10.14516/ ete.380

Boyaci, A. (2019). Exploring the factors associated with the school dropout. International
Electronic Journal of Elementary Education, 12(2),145-156.
https://doi.org/10.26822/iejee.2019257661

Brandenburg, R. (2021). “I started letting the teachers in”: What factors contribute to
successful educational outcomes for disengaged young adults? Pedagogy, Culture
y Society, 29(3), 397-413. https:/ /doi.org/10.1080/14681366.2020.1747107

Christodoulou, M., Bousia, C., & Kiprianos, P. (2018). The life-course formation of
teachers’ profession. How emotions affect VET teachers’ social identity. RASE-
Revista de Sociologia de la Educacion, 11(2), 280-296.
https:/ /doi.org/10.7203 /rase.11.2.12300

Cooley, M. E., Mihalec-Adkins, B. P., & Womack, B. (2021). The relational context of school
engagement and associations with youth behaviors. Journal of Emotional and
Behavioral Disorders, 29(3), 148-161. https:/ /doi.org/10.1177 /1063426620945686

Crosnoe, R., & Benner, A. D. (2016). Educational pathways. In M. J. Shanahan, J. T.
Mortimer, & M. Kirkpatrick Johnson (Eds.), Handbook of the life course: Volume II
(pp. 179-200). Springer. https:/ /doi.org/10.1007 /978-3-319-20880-0_8

Cuconato, M., Majdzinska, K., Walther A., & Warth, A. (2017). Student’s decision- making
strategies at transitions in education. In A. Walther, M. Parreira do Amaral, M.
Cuconato & R. Dale (Eds.), Governance of educational trajectories in Europe. Pathways,

http:/ /ijlter.org/index.php/ijlter


https://doi.org/10.3390/educsci9040275
https://doi.org/10.14516/ete.380
https://doi.org/10.26822/iejee.2019257661
https://doi.org/10.7203/rase.11.2.12300
https://doi.org/10.1007/978-3-319-20880-0_8

126

policy and practice (pp- 223-247). Bloomsbury.
https:/ /doi.org/10.5040/9781474287203.ch-011

Deterding, N. M., & Waters, M. C. (2021). Flexible coding of in-depth interviews: A
twenty-first-century approach. Sociological Methods & Research, 50(2), 708-739.
https://doi.org/10.1177/0049124118799377

Emery, L., Spruyt, B., Boone, S., & Van Avermaet, P. (2020). The educational trajectory of
newly arrived migrant students: Insights from a structural analysis of cultural
capital. Educational Research, 62(1), 18-34.
https:/ /doi.org/10.1080/00131881.2020.1713021

Escudero, J. M., & Gonzélez, M. T. (2013). Estudiantes en riesgo, centros en riesgo:
dimensiones, interpretaciones e implicaciones practicas. En J. M. Escudero
(Coord.), Estudiantes en riesgo, centros escolares de riesgo: respuestas educativas al
alumnado en situaciones de vulnerabilidad [Students at risk, schools at risk: Educational
responses to students in vulnerable situations.] (pp. 13-46). Diego Marin.

Fernandez Enguita, M. (2011). Del desapego al desenganche y de este al fracaso escolar.
[From detachment to disengagement and from this to school failure.] Cadernos de
Pesquisa, 41(144), 732-751.https:/ /doi.org/10.1590/s0100-15742011000300005

Fernandez Sierra, J. (2017). Alumnado inmigrante en la ESO: vulnerabilidad pedagégica
del sistema educativo. [Immigrant students in ESO: pedagogical vulnerability of
the educational system.] Educacion XX1, 20(1), 121-140,
https://doi.org/10.5944 /educXX1.12855

Friese, S. (2020). ATLAS.ti 9 user manual. ATLAS.ti scientific software development GmbH.
https:/ /doc.atlasti.com/ManualWin.v9/ATLAS.ti_ManualWin.v9.pdf

Garnica, M. del C. G, Escalona, N. M., Péez, A. Q., & Cordero, G. M. (2019). Aproximacién
interdisciplinar a los retos actuales de proteccion de la infancia dentro y fuera de la familia.
Thomson Reuters Aranzadi.

Gebel, M., & Heineck, G. (2019). Research handbook on the sociology of education. Rolf Becker.
Glasser, B. G., & Strauss, A. L. (1967). The development of grounded theory. Alden.

Gonzalez, M. T., & San Fabian Maroto, J. L. (2018). Buenas practicas en medidas y
programas para jovenes desenganchados de lo escolar. [Best practices in measures
and programs for out-of-school youth.] REICE, Revista Iberoamericana sobre Calidad,
Eficacia y Cambio en Educacion, 16(2), 41- 60.
https:/ /doi.org/10.15366/reice2018.16.2.003

Gottfried, M., & Hutt, E. (2019). Absent from school: Understanding and addressing student
absenteeism. Harvard Education Press.

Hernandez-Sampieri, R., Ferndndez, C. & Baptista, P. (2018). Metodologia de la investigacion
[Research methodology] (6% ed.). McGraw Hill Education.

Hutchison, E. D. (2019). An update on the relevance of the life course. Perspective for
social work. Families in Society, 100(4), 351-366.
https://doi.org/10.1177/1044389419873240

Jurado, P., & Tejada, J. (2019). Disrupcidén y fracaso escolar. Un estudio en el contexto de
la Educacién Secundaria Obligatoria en Catalufia. [Disruption and school failure.
A study in the context of Compulsory Secondary Education in Catalonia.] Estudios
sobre Educacion, 36, 135-155. https:/ /doi.org/10.15581/004.36.135-155

Kang, D. (2019, April, 4-5). Structural association between teacher-student relationship
and school engagement among Korean elementary students [Oral
communication]. Annual Meeting of the American Educational Research Association,
Toronto, Canada.

Karacabey, M. F., & Boyaci, A. (2018). Factors contributing to secondary school dropouts
and the dropouts’ socioeconomic profiles: Sanliurfa sample. Educational

http:/ /ijlter.org/index.php/ijlter


https://doi.org/10.5040/9781474287203.ch-011
https://doi.org/10.1177/0049124118799377
https://doi.org/10.1080/00131881.2020.1713021
https://doi.org/10.5944/educXX1.12855
https://doi.org/10.15366/reice2018.16.2.003
https://doi.org/10.1177/1044389419873240
https://doi.org/10.15581/004.36.135-155

127

Administration: Theory and Practice, 24(2), 247-293.
https:/ /doi.org/10.14527 / kuey.2018.007

Mayhew, M., Rockenbach, A., Bowman, N., Seifert, T., Wolniak, G., Pascarella, E., &
Terenzini, P. (2016). How college affects students (Vol. 3): 21st century evidence that
higher education works. Jossey-Bass.

Mena, L., Fernandez, M., & Enguita, J. (2010). Desenganchados de la educacién: procesos,
experiencias, motivaciones y estrategias del abandono y del fracaso escolar.
[Disengaged from education: processes, experiences, motivations and strategies
of school dropout and failure.] Revista de Educacién, niimero extraordinario, 119-145.

Monarca, H. (2017). Politicas publicas de apoyo educativo y configuracién de trayectorias
escolares. [Public educational support policies and the configuration of school
trajectories.] Magis. Revista Internacional de Investigacion en Educacion, 10(20), 69-84.
https://doi.org/10.11144 /javeriana.m10-20.ppae

Nichol, L., DeFosset, A., Perry, R., & Kuo, T. (2016). Youths' perspectives on the reasons
underlying school truancy and opportunities to improve school attendance. The
Qualitative Report, 21(2), 299-300. https:/ /doi.org/10.46743 /2160-3715/2016.2231

Organisation for Economic Cooperation and Development (OECD). (2018). Equity in
education. Breaking down barriers to social mobility. OECD.

Portela Pruano, A., Nieto Cano, J. M., & Torres Soto, A. (2019). La reincorporaciéon
formativa de jévenes que abandonan tempranamente la educacién: relevancia de
su trayectoria previa. [The educational reincorporation of young early school
leavers: relevance of their previous trajectory.] Revista Espariola de Pedagogia,
77(272),103-121. https:/ / doi.org/10.22550/ REP77-1-2019-07

Portela Pruafio, A., Rodriguez Entrena, M. J.,, Torres Soto, A., & Nieto Cano, J.
M. (2022). Why vulnerable early school leavers return to and re-engage with
education: push and pull reasons underlying their decision. Intercultural
Education, 33(2), 156-172. https:/ / doi.org/10.1080/14675986.2021.2018209

Reglamento (UE) 2021/695 del Parlamento Europeo y del Consejo, de 28 de abril de 2021,
por el que se crea el Programa Marco de Investigacion e Innovaciéon «Horizonte
Europa» y se establecen sus normas de participacion y difusion, y se derogan los
Reglamentos (UE) n.0 1290/2013 y (UE) n.0 1291/2013, 12 May 2021. https:/ /eur-
lex.europa.eu/legal-content/ES/TXT/?uri=CELEX:32021R0695

Ribaya, F. J. (2011). La gestién del absentismo escolar. [Truancy management] Anuario
Juridico yEconomico Escurialense, 44, 579-596.

Rodriguez-Dorans, E., & Jacobs, P. (2020). Making narrative portraits: A methodological
approach to analysing qualitative data. International Journal of Social Research
Methodology, 23(6), 611-623. https:/ /doi.org/10.1080/13645579.2020.1719609

Rubio, J. G. (2017). Inclusién y exclusién oculta en la escolarizacién obligatoria espafiola.
[Hidden inclusion and exclusion in Spanish compulsory schooling.] Profesorado.
Revista de Curriculum y Formaciondel Profesorado, 21(4), 119-138.

Salva-Mut, F., Oliver Trobat, M. F., & Comas Forgas, R. (2014). Abandono escolar y
desvinculacién de la escuela: perspectiva del alumnado. [School dropout and
disengagement from school: Student perspective.] Magis. Revista Internacional de
Investigacion en Educacion, 6(13), 129-142. https:/ /doi.org/10.11144/javeriana.m6-
13.aede

Tarabini, A. (2018). La escuela no es para ti. El rol de los centros educativos en el abandono escolar.
[School is not for you. The role of schools in school dropout.] Octaedro.

Taylor, S. J., Bogdan, R., & DeVault, M. (2015). Introduction to qualitative research methods:
A gquidebook and resource. John Wiley & Sons.

http:/ /ijlter.org/index.php/ijlter


https://doi.org/10.14527/kuey.2018.007
https://doi.org/10.22550/REP77-1-2019-07
https://doi.org/10.1080/14675986.2021.2018209
https://doi.org/10.11144/javeriana.m6-13.aede
https://doi.org/10.11144/javeriana.m6-13.aede

128

Teuscher, S., & Makarova, E. (2018). Students’ school engagement and their truant
behavior: Do relationships with classmates and teachers matter? Journal of
Education and Learning, 7(6), 124-137. https:/ /doi.org/10.5539/jel.v7n6p124

Thureau, G. (2018). La asociaciéon espafiola de escuelas de segunda oportunidad. La
segunda oportunidad del sistema educativo. [The Spanish Association of Second
Chance Schools. The second chance of the educational system] Educar(nos), 81, 11-
13.

Tomaszewska-Pekata, H., Wrona, A., & Marchlik, P. (2017). Finding inspiring practices on
how to prevent ESL and school disengagement. Lessons from the educational trajectories
of youth at risk from nine EU countries [Dataset]. Publication 6. Project RESL. eu.
financiado por la Unién Europea (320223).

Traverso Macias, D. (2019). Disesio y validacién de un cuestionario sobre la conciencia,
regulacion y comprension de las emociones basado en la competencia lingiiistica. [Design
and validation of a questionnaire on emotion awareness, regulation and
understanding based on linguistic competence.]
https:/ /rodin.uca.es/xmlui/handle/10498 /21696

United Nations Educational, Scientific and Cultural Organization (UNESCO) (2016).
Education 2030: Incheon Declaration and Framework for Action for the Implementation
of Sustainable Development Goal 4: Ensure inclusive and equitable quality education and
promote lifelong learning opportunities for all. UNESCO.
https:/ /unesdoc.unesco.org/ark: /48223 /pf0000245656

Vandekinderen, C., Roets, G., Van Keer, H., & Roose, R. (2018). Tackling social inequality
and exclusion in education: From human capital to capabilities. International
Journal of Inclusive Education, 22(1), 1-20.
https:/ /doi.org/10.1080/13603116.2017.1362044

Viac, C., & P. Fraser (2020). Teachers” well-being: A framework for data collection and
analysis. OECD Education Working Papers, No. 213, OECD
Publishing. https:/ /doi.org/10.1787/c36fc9d3-en

Yusof, N., Oei, T. P. S, & Ang, R. P. (2018). Voices of adolescents on school engagement.
Asia-Pacific Education Researcher, 27(1), 23-32. https://doi.org/10.1007 /s40299-
017-0362-1

Zabalza, M. A., & Zabalza Cerdeirina, M. A. (2022). Coreografias diddcticas en Educacion
Superior. Una metdfora del mundo de la danza. [Didactic choreographies in Higher
Education. A metaphor for the world of dance.] Narcea.

http:/ /ijlter.org/index.php/ijlter


https://doi.org/10.1080/13603116.2017.1362044
https://doi.org/10.1787/c36fc9d3-en
https://doi.org/10.1007/s40299-017-0362-1
https://doi.org/10.1007/s40299-017-0362-1

