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Abstract. The paper examines the difficulties teachers and students face
while teaching and learning Business English in Ukrainian higher
institutions; identifies and evaluates the problems of teaching English to
future lawyers; determines the main methods and methodological
approaches in teaching English for Specific Purposes and Business
English to future lawyers. The authors describe a project recently piloted
at the Academy of the State Penitentiary Service (Chernihiv, Ukraine) in
which law students participated in the attitude survey toward learning
the English language. In this study, feedback and quantitative methods
were used to analyse the data of surveys. The teachers” and students’
responses to survey questions were examined. The results showed a
shift from a teacher-centred to a student-centred approach in university
teaching and student preferences in learning English. The study calls for
the enhancement of teaching the essential professional skills in English
that students need to succeed in making their pathway choices and
enable continuous growth throughout a legal career. Research findings
are discussed with due regard to the surveyed students’ needs and
personality-oriented principles in legal education. The results indicate a
need for methodological innovations that will support meaningful
learning and boost the students” and cadets” productivity and efficiency
of teaching and learning process. Despite the experimental group
involving only the cadets and students majoring in "Law" and "Law
enforcement", this methodology could be applied to teaching Business
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English and English for Specific Purposes to a number of other
specialities, in particular Economics, Psychology, Business, and
International Relations.

Keywords: approaches; methods; Business English; English for Specific
Purposes; teaching future lawyers; student-centred learning

1. Introduction

In recent years, the educational system of Ukraine is facing the dramatic changes
aimed at implementing the agenda of large-scale reforms in professional
training. The basic functions of the higher educational system are being tailored
to suit the needs and expectations of the learner’s personality as the main subject
of the teaching process. However, in view of various challenges facing the
teaching and learning of Business English in Ukrainian higher educational
institutions, the consistent high failure rates in final, entrance or external
evaluation examinations has reached a disturbing proportion. Every year an
overwhelming number of students consider the English language to be one of
the most difficult subjects. Needless to say, the cases of the students’ poor
performance at the examinations in English and Business English are not
infrequent nationwide. This has obviously become an issue in higher education
of Ukraine, as an examination in the English language is an important
prerequisite for the students to pass at a certain level (B1, B2, C1) for applying to
a higher educational institution and being eligible to be enrolled in the
Bachelor’s and Master’s programmes. Our research is based on the principle
which the Ministry of Education of Ukraine holds that a particular higher
educational establishment has the institutional freedom to decide on its foreign
language teaching aims and objectives and to design the optimal curricula to
best meet the needs of its circumstances.

1.1. Literature Review

Contemporary researchers extensively dwell on various methods and
methodological approaches as well as autonomy in teaching English for Specific
Purposes and Business English context (Belcher, 2017; Bieliauskaite, 2014;
Stefanowicz-Kocot & Djordjevic, 2017; Selama, 2018). The scholars that have
studied the problems of teaching English to future lawyers are Harvey (2000),
Northcott and Brown (2006), Harper and Widodo (2018), etc. Thus, Northcott
(2009) overviews a pedagogical perspective of teaching legal English, giving
important insights about developing effective links between the employers and
universities. Furthermore, Northcott and Brown (2006) focus on the legal
translators and English law teachers, analyse legal seminar discourse,
emphasising the high value of collaboration between language specialists and
law lecturers that is beneficial for legal English educators in both teaching and
law. Harvey (2000) points out the legal vocabulary as one instance of specialised
language with a special focus on culture-specific terminology. Bilova (2016)
suggests teaching students to focus on the indispensable parts of the lawsuit and
use legal vocabulary practicing the case studies, which can enhance students’
performance and motivation. However, partial issues of the problem of
elaborating the efficient methodology for teaching English for Specific Purposes
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and Business English to the law students are not sufficiently addressed, leaving
the gaps to be investigated. In this connection, the present paper examines the
pedagogically-driven urge for the methodological innovations and effective
teaching and learning technologies to bring the legal education in Ukraine in line
with the worldwide standards. Also, the paper aims to bridge the gap between
the collective learners’ framework and the individual framework of knowledge
acquisition that teachers” have to tackle.

In this regard, the role of the English language in law education is one of the key
aspects of the quality training of students majoring in law. The quality training
of efficient lawyers empowers them to cooperate with foreign legal entities,
integrating the best legal practices into the Ukrainian context. This view is
supported by the recent research in Nagovitsyn, Saltykova and Maksimova
(2018). As for the learners’ needs and incentives to study legal English, the
researchers emphasise that the future lawyers study the English language to be
competent in their work as to interact with their colleagues, clients, partners, to
make use of the appropriate legal vocabulary, to explain legal contents in
English, to conduct negotiations on legal issues; to draft contracts, to write
claims, letters, emails on legal matters; to listen and watch the court proceedings;
to be knowledgeable in English legal system; to process legal documents, papers,
bulletins, reference literature in English; to prepare presentations and reports in
English (Nagovitsyn, Saltykova & Maksimova, 2018).

Teaching English to future lawyers is grounded on such educationalist
approaches as the differential, the synergistic, the axiological, the cognitive, the
communicative, the contextual, the professionally-oriented, the systemic, the
competency-based, the reflexive, the psychoeducational (personality-oriented),
etc. As for the differential approach in teaching English, it provides pedagogical
differentiation of teaching, learning and a special way of organising an engaging
educational process for the learners. Within the framework of this approach, the
educational activity is managed taking into account typological, personality-
specific, individualised characteristics of the learners, including the interrelation
of biological, psychological and socio-cultural factors in their dynamic
combination. The teachers should assess the students’ preferences and
inclinations while organising their educational activity and rely on the learners’
feedback. We agree with Yaroshenko (2019), that the main task of differentiation
is not to bring all students to the unique standard at the end of the course, but to
get them achieve the best possible results according to their abilities, individual
peculiarities, interests and needs. Thus, Druzhchenko (2018) in her research
shows the efficacy of the system of assignments designed to enhance in law
students the English-language monological skills. It is shown that the
application of the differentiated approach draws heavily on the personality
developing of the law specialists. In fact, our study found that such a perspective
concerns a close interplay of the learners” individual characteristics and their
communicative skills, a way of thinking, mentality, motivational sphere, and
professional standards.
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As maintained by Hall and Howard (2008), the fundamentals of this approach
are synergic ideological unity of diversity and uniqueness, the value of the
educational research in a sustainable society. This perspective is of a generally
scientific nature, because all of its developing systems have the property of
synergy, which presupposes a qualitative assessment of information; laying a
special emphasis on creativity to promote the integration of knowledge, practical
skills, and hands-on experience (The Law Society, 2018). So, both Ukrainian and
foreign scholars consider that synergistic approach to be of great value in
teaching English for Specific Purposes to future lawyers (Stojkovi¢, Tosi¢ &
Nejkovi¢, 2017; Popova & Petrova, 2017).

The axiological approach ensures maintaining, transferring, reproducing and
developing culture by experience and education; contributes to the creation of
optimal conditions for the integration of cultural, ethical and moral values,
raising awareness of the learners’ cultural needs, interests and abilities;
contributes to the ability to perceive common features and differences between
different cultures (Lehtonen, 2017; Valeev & Kondratyeva, 2015). Within the
framework of the axiological approach, the transfer of future lawyers’ value
standards as well as preserving their cultural and ethnic diversity in the process
of learning the English language is seen as a pedagogically-enriching experience.
The cognitive approach provides students with the comprehension of the
English lexical units, the formation of the ability to explain the selection and
using words and word combinations in the process of English communication;
students' ability to distinguish the techniques they use and evaluate their
effectiveness, etc. (Kurbakova, 2015; Sereda, 2017). To this end, Sereda (2017)
maintains that this approach makes it possible to carry out the complex analysis
of communication in view of the factors, revealing its nationally-specific
components. It is important to emphasise that the English language plays an
essential role in shaping the cognitive structures and their involvement in
interaction, while preserving national and cultural identity and language
diversity.

The communicative approach involves independent learning activities, aimed at
setting and solving students” specific learning tasks using role/business games,
problem situations, using various communication strategies. This approach
contributes to expanding the objective of 'real-life' interaction in the classroom;
enhancing language fluency; generating on-the-spot language performance;
facilitating lifelong language learning. The renowned researchers that
contributed to the elaboration of this approach in teaching the English language
are Swan (1985), Savignon (1987), Nunan (1991), Ridge (1992), Richards (2006),
Richards and Rodgers (2014), and others.

The contextual approach realises the students’ gradual transition from
educational activity to a quasi-professional activity (through business games,
project work, etc.), then to a professional activity (through design and
production practice). The strategies of the students” study help them to focus on
problem-solving, using the context of law situations such as negotiating on legal
issues; drafting contracts, discussing cases in English, etc.
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The professionally-oriented approach takes into account the future profession
and interests of students of law specialities in the course of their learning English
(Diachkova, 2014). A considerable attention is paid to the professionally-oriented
texts for speaking, writing, listening and reading to teach Business English to the
students.

It is important to stress that the systemic approach is an essential one in our
study. This approach in to teaching a foreign language is used in a number of
current researches. The systemic approach is oriented on the analysis of
methodology as a certain structure. The essence of this approach is that studying
Business English is a pedagogical system that incorporates structural and
functional components. To successfully solve the problems of the future lawyers’
vocational training, the systemic approach is a relevant one to organise students'
curricular activity, which belongs to the category of systems as holistic entities
consisting of interrelated elements.

In our research, we refer to the functional components of teaching Business
English to future lawyers as organisational (i.e. organisational skills to
implement an activity plan), constructive (i.e. constructive skills to create a real
model of the planned activity), design (i.e. project skills to predict, to create an
object as a certain integrity in the imagination, to determine the prognosis of
professional activity), communicative (i.e. communication skills to interact with
foreign partners in English), research (i.e. gnostic skills of analysing, studying,
evaluating, etc.) and creative (i.e. creative skills to make up oral and written
text), which are interdependent for the subjects of the educational activities
(Figure 1).

/ creative -

research constructive

communicative

Figure 1: Functional components of teaching Business English to future lawyers
According to this approach, we maintain that the teacher and student interact

both directly and indirectly. This interaction is carried out throughout the entire
scope of independent mastering of the English-language competencies. Thus, the

©2020 The authors and IJLTER.ORG. All rights reserved.



51

systemic approach allows to consider teaching Business English, in particular,
the business rhetoric as a meaningful educational activity.

The systemic approach involves the system management of students'
independent extracurricular learning activities in improving English. It is
possible to plan this activity effectively, introduce and manage new learning
technologies. Moreover, it is necessary to take into account the purpose and
structure of the entire syllabus of learning English. However, monitoring and
assessing the students’ performance in adjusting their Business English speaking
and writing competencies to the needs of their future profession should be
conducted from the initial stage through the final one.

The competency-based language teaching develops in students a set of key
competencies through the performance of language activity; it is considered to
be one of the key approaches that expands, deepens, and complements the other
ones. Thus, Zenya (2011) relates the competency-based approach to a
personality-oriented approach, since the important pedagogical condition for
achieving the goal of education is the acquisition of certain competencies in
teaching the academic subjects based on individual experience.

One of the key concepts of the process of updating the Ukrainian higher
education context is the concept of competence as a person's system of
knowledge, skills and abilities and personal attitude to the subject of the
learning activity. The level of competence of a specialist should ensure his/her
harmonious interaction with society. The level of the foreign language
competence of a specialist in this area depends on the further development of
professional skills to use a foreign language, in particular, English for Specific
Purposes, in real intercultural communication.

The fundamental element of the reflexive approach is the concept of reflection,
which is interpreted differently in philosophical, pedagogical, sociological and
psychological perspectives. It is interpreted as the process of lifelong
development; the special ability of the human mind to construct world views;
awareness of the personality as perceived by the communication partners, for
rethinking the ideas concerning professional activity (Popovska & Pirsl, 2017).
One of the important approaches to addressing the task of teaching English to
law students is referred to as the personality-oriented approach, which has
personal and activity components that are interrelated (Sayitova, 2020). As the
researcher maintains, it is crucial to devote more effort to the learners’
individual and psychological features, their age, national peculiarities and
interests; developing a system of individualised tasks to enhance the student’s
performance.

In sum, with due regard to all of the above-mentioned approaches, in
accordance with the subject of our research, we aimed at determining what
approaches of Business English teaching to future lawyers should be used in the
university context of Ukrainian legal higher institutions.
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1.2. Research Objective

The purpose of the article is to determine the methods and methodological
approaches in teaching English for Specific Purposes and Business English to
future lawyers in the Ukrainian legal higher educational institutions. To
effectively address this purpose, the problem statement is formulated as follows.
The role of English for Specific Purposes in the development of essential skills
for a legal career requires a closer attention to enable the future lawyers’
continuous growth. To this end, the research aims at highlighting what should
the educational process in general and the Business English in particular be
centred on so as to enable each student choose their own educational trajectory
and take into account their feedback.

From the practical perspective, the paper aims at distinguishing specific
methods in teaching English for Specific Purposes at higher educational
institutions in Ukraine to enhance the students’ personal performance
opportunities and to ensure the future lawyers’ sustainable success in the labour
market. From the theoretical perspective, the paper dwells on the range of
variables to improve the quality of the future lawyers’ training with due regard
to the need to analyse the functional changes in further professional activity. To
achieve this objectives, the following tasks were set to outline the approaches of
teaching Business English to future lawyers that can be used in the university
educational context; to analyse the attitudes and opinions of the future lawyers
toward studying Business English using different methods and technologies; to
assess the students” needs and render their opinions towards learning Business
English and having obtained the experimental results, to devise the
recommendations for a study model sensitive to needs of the future lawyers in
higher educational institutions.

The hypothesis of our paper is grounded on the presumption that the utilisation
of the specific pedagogically-driven approaches and methods outlined in the
study and specified in students” surveys and feedback, will boost the learners’
motivation and performance thus contributing to sustainable growth throughout
a legal career.

2. Methodological Framework

The study was a continuous succession of the three stages: 1) the empirical stage
- to study the current state how the teachers instruct the future lawyers in
Business English at legal higher institutions, the current state of the students’
learning English and Business English; 2) the experimental stage - to do
questionnaires in needs analysis; (3) the analytical stage - to process the
collected experimental data. First, we conducted the surveys among the fifty-
three teachers of English from Ukrainian legal higher institutions to find out
what methods and approaches they use in teaching English, Business English
and English for Specific Purposes to future lawyers. A sample Size Calculator
(Raosoft, n/d) was used to determine the size of a representative sample to
ensure the quality and reability of the experiment results given that n
(population size) = 206, confidence interval =2.34, and e = 0.05 if confidence
level=95%.
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To ensure reability of the observation reports, behavioural code description was
developed and three assessors were hired to take records. Data was
simultaneously collected be all assessors on each separate session. Kappa Online
Calculator (n./d.) was used to assesses the inter-rater reliability of three raters
drawn from the observation reports, evaluation sheets, student attendance
records. The kappa coefficient was 0.74 which was substantial and proved that
the measurements were reliable (Raosoft, n/d). The data were calculated in
percents as presented in Table 1.

Table 1: Shift in teachers’ preferences in teaching English

approaches used teachers/tutors of English, %
v differential 35%
v synergistic 42%
v axiological 44%
v cognitive 47%
v communicative 94.%
v contextual 51%
v professionally-oriented 100%
v systemic 69%
v competency-based 78%
v reflexive 59%
v personality-oriented 44%
v other 35%

The following stage of our research was to determine what approaches of
teaching Business English to future lawyers should be used in the university
educational context. Also, it was necessary to analyse the attitudes and opinions
of the future lawyers toward studying Business English using different methods
and technologies. The sample of this study comprised 98 first-year students and
cadets studying in the Academy of the State Penitentiary Service (Chernihiv,
Ukraine). We surveyed two groups of the cadets and students at the first
(bachelor) level of higher education in the field of "Law" and "Law enforcement".
The first group consisted of 48 cadets (37 males and 11 females) who studied
English at the Law department. The second group consisted of 50 students (34
males and 16 females) who studied English at the Law enforcement department.
The sample comprised only first-year cadets and students at the first (bachelor)
level of higher education in the field of "Law" and "Law enforcement" who
studied English in the Academy of the State Penitentiary Service. The
questionnaire was distributed to the sample of all the first-year cadets and
students (n=98) in the Academy.
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To assess the students” needs and render their opinions towards learning
Business English, an attitude scale was used as the main tool of the study. The
obtained data of teaching Business English to future lawyers were viewed in the
present study as the independent variables, whereas the future lawyers’
achievements were analysed as the dependent variables.

We prepared several sets of questions focusing on the students’ interests,
challenges, creative ability, proficiency, learning ability, effectiveness,
performance and practical relevance regarding English and Business English as
academic subjects in the Academy of the State Penitentiary Service. We focused
on the attitudes of the students to the English language as an academic subject,
and the methods and approaches designated to be applied at the English classes
(see Table 2).

Table 2: The attitude of the students to learning English

Positive, | Negative,

# Items % %

1 Do you prefer fulfilling some differentiated tasks,
assignments, exercises while learning English and 59 41
Business English?

2 Would you rather be taught according to your
peculiarities such as creativity, trainability, interests,
proficiency, performance, according to which the forms 76 24
and methods of teaching English are selected and
differentiated?

3 Do you have any difficulties in the process of
adaptation and socialisation at the English classes?

46 54

4 Do you develop your tolerance to social, cultural, and
personal differences while studying English in the 44 56
Academy?

5 Do you develop your ability of teamwork skills and
readiness for active interaction with the other students
and cadets, especially while interacting in oral and
written English?

6 Is it important to study the culture of English-speaking
lawyers?

7 Would you prefer to study the differences between
English-speaking and Ukrainian cultures in the legal 74 26
sphere at your English classes?

8 Should you have the ability to explain the selection and
the usage of the words and word combinations in the
process of English communication, in particular in
professional situations?

9 Do you often have difficulties to understand English
legal terminology, vocabulary, specialised lexical units?
10 | Do you frequently use various speech strategies while
communicating in English for Specific Purposes?

11 | Do you often solve problem situations connecting with
legal profession in English?

12 | Do you use the strategies to focus on problem solving? 59 41

53 47

63 37

57 43

62 36

71 27

56 44
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13 | Is it difficult to understand the context of legal oral and

written situations in English? 68 32
14 | Does the contextual instruction correlate your English
. . \ e 67 33
learning materials and 'real-life situations?
15 | Is it important to focus on your future profession
. . 81 19
during your English language classes?
16 | Would you like to be a participant in business and
. - . 92 6
professional situations at your English classes?
17 | Do you prefer to study English according to a certain 82 18
system including patterns, units, steps, etc.?
18 | Do you want to be taught English in a structured,
. . 100 0
creative, and meaningful way?
19 | Does the teacher of English explain how you should 51 49

develop English competence?
20 | Do you know any English competences? 32 68
21 | Do you usually check your homework using keys (if

there are keys after the tasks and exercises)? 71 29
22 | Can you analyse and evaluate the process of your 43 57
independent study in English?
23 | Do you prefer doing tasks in English according to your 56 4

individual and psychological features?

24 | Do you agree that your teacher of English should take
into account the individual characteristics of each 80 20
student in teaching English and Business English?

3. Results

Thus, the questionnaire comprising 24 questions on the 2-point scale ranging
from “Strongly agree” to “Disagree” was developed. The survey questions were
designed so as to include perspectives on several methodological approaches in
teaching English and Business English, in particular, the differential approach
(Questions 1-2), the synergistic approach (Questions 3-5), the axiological
approach (Questions 6-7), the cognitive approach (Questions 8-9), the
communicative approach (Questions 10-11), the contextual approach (Questions
12-14), the professionally-oriented approach (Questions 15-16), the systemic
approach (Questions 17-18), the competency-based approach (Questions 19-20),
the reflexive approach (Questions 21-22) and the personality-oriented approach
(Questions 23-24) (See Table 2).

The sample represents the students and cadets from the Academy of the State
Penitentiary Service (Chernihiv, Ukraine). The researchers selected the subjects
focusing on the areas perceived as significant to the study of English and
Business English. Furthermore, the attitude scale was analysed for the future
lawyers studying in Ukrainian higher institutions. While conducting the survey,
it was assumed that the students and cadets were able to understand English to
a sufficient degree to interpret the attitude scale and maintain academic integrity
in answering the questionnaire. The questions on the scale asked the students
and cadets to describe their attitudes toward learning English and how they see
the syllabus design of this subject in the Academy. The survey was conducted in
September and October 2019. A statistically significant difference was found at
the level of p< 0.05.
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According to the results of this survey, we found out that a number of students
and cadets prefer to be taught according to their individual peculiarities such as:
creativity, trainability, interests, proficiency, performance in accordance to
which the forms and methods of teaching English are tailored (76%); to develop
their ability of teamwork skills and readiness for communication with the other
students and cadets, especially while interacting in oral and written English
(63%); to study the culture of English-speaking lawyers (74 %); to be capable of
explaining the usage of English words and word combinations in professional
situations (57 %). The surveyed students and cadets pointed out the importance
of focusing on their future profession at the English classes (81%) and the desire
to engage practicing business and professional situations (92%). The surveyed
students and cadets emphasised that they wanted to study English according to
a structured system including patterns, units, steps, etc. (82%) and to be taught
English in a systemic, creative, and meaningful way (100%). The surveyed
students expressed an opinion that the teacher of English should explain how
students can develop English competency (51 %). At the same time, they did not
know much about English competencies (66%). Fifty-four percent of the
surveyed supported the idea of the necessity to develop their tolerance to social,
cultural, and personal differences while studying English in the Academy. The
interviewees mentioned that they had difficulties to understand English legal
vocabulary (62%) and the context of legal oral and written proceedings in
English (68%) and in the process of their adaptation and socialisation at the
English classes (46%).

We point out the fact that they usually checked their homework using keys (if
available after the tasks and exercises) (71 %). However, we emphasise that only
43 % of them could analyse and evaluate the process of their independent study
of the English language. Fifty-six percent of the students and cadets agreed that
their teacher of English should take into account the individual peculiarities of
each particular student while teaching English and Business English and assign
the learners with individualised tasks in the subject according to their
psychological abilities and features (80 %). The results indicated statistically
significant differences in being motivated to use differentiated tasks,
assignments, exercises while learning English and Business English (59%);
various communicative strategies while interacting in English for Specific
Purposes (71%) and the strategies to focus on problem-solving (59%). Following
that, the population size of 98 (e = 05) 100% of confidence level was calculated
by the Sample Size Online Calculator (Raosoft, n/d).

4. Discussion

This research utilises both empirical and statistical methods for the study of
what methods and approaches of teaching English and Business English to
future lawyers are used in Ukrainian legal higher education institutions. The
mixed-method approach was utilised in order to fulfill the research objective.
With this in mind, we drew on the quantitative features to yield the results as for
the overall statistics and obtained qualitative particulars to highlight the details.
The research deals with the organisation of teaching English to future lawyers
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drawing on such approaches as the differential (the differentiating content of
teaching English, the learning process, aids and products, or the creation of an
integrated and intercultural learning environment, monitoring student progress,
ongoing assessment, helping students develop the competences to achieve their
goals), the synergistic (giving students considerable chances to gather, collate and
validate their learning experiences which are realised by various methods and
techniques), the axiological (involving the transfer of students value samples in
studying foreign language on the basis of cultural values), the cognitive
(increasing students' motivation to study professional vocabulary), the
communicative (involving in real oral and written communication
contexts/situations), the contextual (constructing meaning/definition based on
their own experiences, anchoring teaching in the diverse life context), the
professionally-oriented (supplying the students with professionally-oriented
texts for speaking, writing, listening and reading in Business English), the
systemic (organizing students' learning activity which belongs to the category of
systems, as holistic entities consisting of interrelated elements), the competency-
based (developing a set of key competences through the performance of
language activity), the reflexive (personality-oriented) (engaging the student and
stimulating reflection on their activity).

The present study determined that in teaching English to future lawyers, the
teachers predominantly prefer to use professionally-oriented, communicative,
contextual, systemic, competency-based and reflexive approaches. As mentioned
above, one of the key goals of teaching legal English is sensitivity to the needs to
develop the syllabi aimed at providing a specific group of students with the
specifically tailored tools which they need or desire. Presumably, such
methodological moves will support meaningful learning and boost the students’
and cadets” productivity and efficiency of teaching English. With this current
study, we determine that the students and cadets feel more positive when the
teacher of English takes into account the individual characteristics of each
student while teaching English and Business English and adjusts the English
assignments according to the individual and psychological features of the
particular group of students. Besides, the effective and efficient instruction in
English calls for the teacher to highlight how to develop English competencies;
the course-related content should consider the differences between English-
speaking and Ukrainian cultures in the legal sphere, drawing on the learners’
individual peculiarities, such as creativity, trainability, interests, proficiency,
performance, etc. Thus, the surveyed prefer to be taught English and Business
English with the application of the differential, axiological, communicative,
professionally-oriented, systemic, reflexive and personality-oriented approaches.
To compare the study of the teachers” and students” opinions about learning and
teaching English, we made up Table 3.
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Table 3: Shift in approaches to learning and teaching English

approaches teachers/tutors of English, % stuocizzzsund
differential v v
synergistic v -
axiological v v
cognitive 47% -
communicative v v
contextual v
professionally-oriented v v
systemic 4 v
competency-based v
reflexive v v
personality-oriented - v
other 35%

Overall, the teachers, students and cadets in both groups chose the same
approaches as differential, axiological, communicative, professionally-oriented,
systemic, reflexive and personality-oriented ones. Furthermore, the students and
cadets” results indicated the importance of taking into account the individual
characteristics of each student while teaching English and Business English and
preparing the assignments in English according to their individual and
psychological peculiarities; explaining how to develop English competencies;
showing the differences between English-speaking and Ukrainian cultures in the
legal sphere during English classes.

5. Conclusions

To fully realise the goals and objectives of the challenges of today's society, the
effective functioning of the lawyer in the labour market calls for the search of
effective technologies for teaching English. The findings obtained from this
study indicate that teachers do not consistently use the differential, synergistic,
axiological, cognitive, personality-oriented approaches. The surveyed
maintained that it was difficult to ensure more attention to individual and
psychological peculiarities, age, national specificity and interests of students,
and creating a system of exercises and tasks that take into account the students’
individual characteristics to enhance their performance opportunities.

Research findings are discussed with due regard to the surveyed students’ needs

and personality-oriented principles in teaching law students. The results appeal
for certain methodological innovations that will support meaningful learning

©2020 The authors and IJLTER.ORG. All rights reserved.



59

and boost the students” and cadets” productivity and efficiency of teaching and
learning process. In the light of the findings of the current study, the training of
a modern specialist calls for the adaptation of the syllabus and overall
educational process to individual peculiarities of each student, enabling them to
choose an educational trajectory. University teachers have to deal with the
controversy of conducting the educational process in the collective learners’
framework and the obviously individual framework of knowledge acquisition.
Therefore, as our research has showed, the differentiated approach to learning a
foreign language is aimed at making the most of the individual psychological,
cognitive, motivational characteristics of the future lawyers. Furthermore, the
most effective prerequisites for the development of professional determination,
self-awareness, legal skills and abilities are achieved optimally and consistently
by way of applying the personality-oriented principles in teaching law students.

6. Limitation and Study Forward

The overriding limitation of this study was an involvement in the research of
one institution only. Another limitation was the specialisation of the cadets and
students who majored in law. In the further research, we will study the level of
English of students and cadets to measure their progress in Business English,
create an entry test and a final test to measure their English communicative
competency and prepare exercises and tasks focusing on the interest, difficulty
and effectiveness toward learning Business English in legal higher institutions
according to the above-mentioned methods and approaches.
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