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Abstract. The study intends to investigate the perception of female
students concerning the use of electronic devices and multimedia. It is
because the use of electronic devices has now been a common practice
among both female and male students. The time spent on electronic
devices may create a significant impact on students’ academic
achievement. It also assesses the relationship between electronic devices
and the academic achievement of the students. It recruited 271 females
6th grade to 12th grade students from 20 schools in Mubarak
Educational Area, Kuwait. Data were collected through the
questionnaire and were statistically analyzed using the Statistical
Package of Social Sciences (SPSS) Version 20.0. The results depicted no
use of electronic devices and social media for co-operative learning. It
also showed that students rarely used social media for communicating
with their teachers, both academically and personally. It found a
significant difference concerning their academic achievement and
involvement, which was restricted to their family members.
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1. Introduction

In the highly advanced technological environment, the relationship between the
students, parents, friends, and teachers is of great importance. The continuous
accessibility and availability of the devices promote the youngsters to
manipulate it as per their need and desire despite the parental control (Nikken &
Schols, 2015). Parents and academicians alike perceive that they should set a
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parameter concerning the use of technology for limiting the hours' children
devote to technology (Nikken et al., 2015). Hongsanguasri & Kiatrungrit (2014)
on the secondary school students showed that the majority had easy access to
various electronic media devices with minimal parental control.

The technological fear is perceived to exist due to its impact on the relationship
and interaction among the people. Demirci, Akgoniil, & Akpinar (2015) observe
that the children’s time on multimedia devices is comparatively high as
compared to the time they spend to study and perform some productive tasks.
Al-Barashdi, Bouazza, & Jabur (2015) highlighted that students' personality and
lifestyle has an increasing effect on the use of mobile phones among female
students. The two factors are significant in determining the individual
dependence over electronic devices, which demonstrate their limits of using
such devices. The dependency of mobile phones among female users is
positively associated with the Mobile Phone Dependency Questionnaire. It
further illustrated the relatedness of the mobile phone dependency on the female
students' attitudes towards sociability and inappropriate lifestyle. Various
studies emphasize that the use of technological devices does not pose any
detrimental effect on students and children (Raskauskas & Stoltz, 2007; Rosen et
al., 2014). The primary idea posed is to effectively use the tool for accessing
different knowledge sources, facilitating daily activities, and effectively
contributing to the workplace. Englund, Olofsson, & Price (2017) stresses the
integration of technology into teaching and learning processes. Nowell (2012)
showed that technological integration is likely to improve student's motivation,
engagement, and learning capabilities. Not only this, but the online availability
of the teacher further eases the learning process. De Sousa, Richter, & Nel (2017)
denotes that technology integration in the classroom encourages students
towards learning and helps in enriching their educational experience.

Easy access to the internet has provided the younger generation an exposure
towards different types of content. It has provided feasibility to students in
getting educational content. Whereas, in other cases, students mainly interact
with unhealthy content that may negatively influence their mental abilities. Such
content exposes both male and female students. It pinpoints the paucity of
teachers and school management in providing the necessary counselling to
students regarding the favourable usage of the internet (Rabiu, Muhammed,
Umaru, & Ahmed, 2016). Also, inadequate methods of teaching, lack of parents',
and teachers' concern over unnecessary mobile phone usage, along with the use
of competitive teaching materials, could be a cause associated with students' use
of mobile phone devices for educational purposes.

In various virtual learning spaces, technology serves as a useful source in
providing chances for communication that is associated with educational
purposes (Gdanetz et al., 2018). Fuller & Joynes (2015) focused on the current
social, educational, and health policies concerning the use of mobile technology
devices. The results suggested that teachers should focus less on the
implementation of technology for learning; rather, they should focus on the
development of mobile learning in curricula. This aspect has been termed as
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comprehensive, meaningful, sustainable, and compulsory in various educational
settings (Fuller et al., 2015).

Various studies report that the primary challenge experienced by parents and
teachers is to determine how to limit technology use among children (Helou &
Rahim, 2014; Shifflet & Weilbacher, 2015). The decrease in the use of electronic
devices and an increase in literacy activity reduces the risk of dyslexia among
children (He et al., 2014). For various female students, the use of electronic
devices such as cell phones provides usefulness in arranging various educational
events. Update educational information is delivered to the students through
social networking sites. Besides this, students consider it easy to organize
meetings that need extensive and detailed communications. Social media sites
and applications help in communicating the messages. In other words, the use of
electronic devices integrates quick responses among female students regarding
their educational practices (Eginli & Tas, 2018). Thereby, the present study
intends to explore the impact electronic devices pose on the academic
achievement of female students. It also focuses on the differences concerned
with the pro and cons of electronic devices as perceived by the female students.
The dynamic technology integration has changed, which expands to social,
political, academic, and political spheres of an individual’s life (Lee, 2013). De
Loen- Abao, Boholano, & Dayagbil (2015) documented that the use of
technology and multimedia has changed the attitudes and habits of individuals.
A similar change is observed within the schools in Kuwait and its neighbouring
countries, where benefits associated with the electronic devices are
communicated.

The use of technological devices is observed in regular curriculum activities of
the Kuwaiti students. However, De Loen et al. (2015) highlights that the same
devices pose an adverse impact when used for insulting, dishonest practices,
and educational technology. Several studies report the integration of technology
in education for enhancing educational outcomes (Bester & Brand, 2013; De
Sousa et al., 2017).
Over the past two decades, an increased inclination is observed for the use of
electronic devices, more precisely among the young female students (Eastman,
2016). To contribute to the existing body of literature, the present study
examines the impact of social media on the female students’ interpersonal skills
and academic achievement in Kuwait. Thus, the study aims to answer the
following;
* What is the impact of social networks on the interaction of female
students with their family, friends, and teachers?
* Does there exist a statistically significant difference between female
students” use of social networks and academic achievement?
* Does there exist a statistically significant difference between the female
students’ use of social network and grade level (Such as 6th to 12th)?
* What are the advantage and disadvantages of social media networks
concerning female students?
The present study is significant as it aims to investigate the issue of the use of
electronic devices among various female students studying in institutions of
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Kuwait. Previous studies have discussed the idea in general perspectives that
are associated to students regardless of gender. The present study is significant
in this regard, as it separates the given information based on gender, providing a
more in-depth overview of the previously mentioned information. The study
provides an active contribution to the existing literature, as it has specifically
worked on a single-gender, i.e., female student. Results proposed by the study
are significant in understanding the current use of electronic devices, along with
their extent and nature of usage.

2. Material and Methods

2.1 Study Design

The study has employed a cross-sectional analysis to investigate the perception
of female students regarding the use of electronic devices.

2.2 Study Participants

The study population consists of the female students that were enrolled from
sixth grade to twelfth grade in the Mubarak Educational Area, Kuwait. This
study population is selected based on relevance to the study objective. Initially, a
survey link was shared only on WhatsApp group of the female students, by the
consent of the school principal. This post comprised of the survey invite, a
welcome message, and the instructions for filling the questionnaire.

2.3 Study Tool

The data were collected through an online survey, which constitutes five parts
and seventeen items. The questionnaire was related to the student's relationship
with the consumer, peers, teachers, and family. The first question included three
sub-questions, i.e., personal details concerning school name, grade as well as
academic achievement, and account selection (i.e., Facebook, WhatsApp,
Twitter, etc.). Secondly, it collected information concerning the nature of internet
usage among the students. This included options such as Instagram, WhatsApp,
Twitter, Google Plus, Facebook, email, YouTube, research, and no usage). The
second item of the questionnaire also assessed the frequency of internet use
among the students concerning their use for assignment and homework.
Whereas, the remaining items were related to the relationship of the students
with their colleagues, family, teachers, and community.

2.4 Data Collection

The survey focused on the analysis of the student's perceptions concerning their
technological use. The options vary, such as some were based on a 5-point Likert
scale, some used yes or no, and some drop-down or an exit menu.

2.5 Data Analysis

The data obtained through the questionnaire was analysed using the Statistical
Package of Social Sciences (SPSS) version 20.0. The SPSS version 20.0 is one of
the widely used statistical analysis tools which helps to solve different research
problems (IBM Official Website, 2018). The collected data is first input into it,
which is then followed by the application of the required test. The data were
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analysed by grouping the students with similar answers. Moreover, the cross-
tabulation (chi-square test method) is used for investigating the impact of social
networks on the student's grade. It also tabulated the student's responses
concerning their use of internet and multimedia devices. The chi-square method
is used to highlight the significance of association concerning the use of social
networks and the grades of the students (Sharpe, 2015).

Accordingly, the section below presents the implementation of the detailed
methods and the derived results. Initially, the electronic devices most frequently
used by the Kuwaiti female students are presented following analysis of their
usage purpose and frequency of internet use. It also shows the association
between students' achievement and the degree of social networks use and its
impact on their grades.

3. Results and Discussion

The study sample comprised of 271 female students. The responses concerning
the use of the most frequent electronic device (Table 1). The analysis showed
that majority of the students used Tablet (n=175), following Mobile (n=168),
Laptop (n=60), iPod (n=46), and Wii (n=11). Whereas, the use of Xbox and
PlayStation was found to be limited, such as only five students had PlayStation;
while, one of them had the hands-on Xbox. While two students did not respond.

Table 1: Female Students used Electronic Devices

Electronic | Tablet | Mobile | Laptop | iPod | Wii | Play Other | N/A | Xbox
device station | devices

Availability | 175 168 60 46 11 5 5 2 1

Table 2 has shown the percentage and frequency distribution of the sample
concerning the female students’” purpose for using internet. It shows that most
students responded Yes to “I use the Internet to socialize with my classmates”
(90.8%), while 9.2% of students reported no. The results of the given study do
not align with the findings of Li, Palonen, Lehtinen, & Hakkarainen (2019).
According to the results, female students preferred face to face communication
rather than communication integrated through social media websites. Besides
this, female students are more concerned about providing educational guidance
through Facebook. The study further highlighted that female student interact
with their peers on Facebook.

Table 2 indicates that family photo exchange was low among the female
students (38%), while 68.6% had family groups on WhatsApp. Dweikat (2019)
proposed contradicting results where female students were more comfortable in
peer interaction on WhatsApp. However, the majority of female students
reported that they did not practice personal photo sharing on WhatsApp.
Rather, they mainly focused on sharing pictures, photos, messages that were
associated with everyday classroom lessons, and worksheets.

Moreover, female participants stated that a high percentage (70.1%) of them

were part of the girls group while 52.4% responded that there was no control on
the internet usage at home, whereas, more than half of the participants state no
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commitment to any sort of control that is likely to be enforced by the parents.
Cerretani, Iturrioz, & Garay (2016) argued that female students ensured limited
use of electronic devices in their leisure time. Participants were highly concerned
about their academic performances that have automatically affected their usage
of mobile and other electronic devices. Moreover, 18.6%, i.e., a minimum
number of students, were found in excessive usage of mobile phones. While 20%
of participants acknowledged that the mobile phone had created a negative
impact on their academic performances.

The sharing of nice thoughts and ideas on social networks was expressed by
62%, such as Facebook. These findings are in contrast to those provided by
Alhazmi & Rahman (2013), which showed increased use of Facebook among
female students. It revealed that it is associated with keeping in touch with their
peers (88.6%). Others were mainly concerned about posting things that are
related to their life happenings. However, a very low percentage was recorded
for academic purposes, i.e., 38.1%. While only 10% of students shared that
Facebook helps share and discuss academic work.

Table 2. Female Participants and their Purpose of Internet and Multimedia Devices

Usage
Item Response %
I make use of the internet to socialize with | Yes | 264 90.8
classmates. No 5 97
I use the internet to share family photos Yes | 103 38
with my classmates. No | 168 2
I am also a part of the family group on the | Yes | 189 68.7
internet. No 32 303
I am a member of a family group so that I Yes | 190 70.1
can socialize with girls. No 31 299
Do you feel any kind of control while Yes | 129 47.6
using the internet at home? No | 142 504
In case you feel control over the internet, Yes | 120 443
do you commit to it? No | 151 557
I share nice thoughts on social media. Yes | 168 62
No | 103 38
Total 271 100

Frequencies and percentages of the responses obtained from the students were
calculated to answer the question, “In what terms are female students using
social networks to interact with their teachers, friends, and family?” Table 3 has
illustrated the participant's response concerning internet use. It shows that the
internet was used by almost 48.0% for “sometimes” and the lowest percentage
was 8% for “always” for homework using the internet. Results are endorsed by
Pickering & Bickerdike (2017), which illustrate that the use of Facebook among
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students has provided a positive impact on their educational achievements.
Around 85% of the participants supported that Facebook served as an important
tool in their learning processes.

An increased percentage of participants showed that the internet was rarely
used for cooperative learning, which was lowest for never to the same question,
ie, 28.0% and 12.0%, respectively. Manasijevi¢, Zivkovié, Arsi¢, & Milogevié
(2016) provided similar views where Facebook is highly effective in collaborative
activities among students regarding educational practices. Facebook was highly
useful for sharing projects, homework, and ideas, etc.

The response to question 1 showed that never was selected by 38.7% for using
the internet to socialize with the teacher, whereas always as responded by 5.2%.
Almost half the population showed that 50.2 percent had never used the internet
for communicating with the teacher, whereas 5.5 percent had always used it for
communicating with their teacher. Concerning the question, i.e., resending a
message without ensuring the resource reliability was responded never (48.7
percent), while 9.2 percent always responded. Sheldon (2016) proposed
contradicting results where the majority of the students have personal intentions
in adding a teacher in the Facebook friends' list. Students, to get the answers
related to examination questions, to try to communicate their teachers on such
platforms.

Concerning “I am honest in the messages that I exchange with my classmates,”
the majority responded with always (52.8 percent), while 4.1 percent stated
“Never.” Lastly, for the question, “send messages that insult others,” for which
the majority of the students (58.7%) responded, “Never,” and only 3.8%
responded “always.” The results are contradictory to those proposed by
Castleman & Page (2015), where text messaging was most common among
teachers in comparison to female students. The context of the message was
mainly associated with the students” progress and development.

Table 3. Frequency of Students Use of Internet

Items Response Frequency %
Internet use and self-learning Never 23 8.5
(doing my homework) Rarely 54 19.9
Sometimes 130 48.0
Mostly 42 15.5
Always 22 8.1
Internet use and cooperation- Never 34 12.5
learning (doing homework with Rarely 76 28.0
my classmates) Sometimes 49 18.1
Mostly 57 21.0
Always 55 20.3
Internet use and socializing with Never 105 38.7
my teachers Rarely 67 247
Sometimes 58 214
Mostly 27 10.0
Always 14 5.2

©2019 The authors and I[LTER.ORG. All rights reserved.



270

Internet use for communicating Never 136 50.2
with teachers concerning Rarely 57 21.0
curriculum-related concerns. Sometimes 47 17.3
Mostly 16 59

Always 15 5.5

I send messages without Never 132 48.7
identifying the source’s Rarely 56 20.7
reliability. Sometimes 58 214

Mostly 25 9.2

Always 0 0

I honestly share the information Never 11 4.1
with my classroom. Rarely 17 6.3
Sometimes 30 11.1

Mostly 70 25.8

Always 143 52.8

I send insulting messages to Never 159 58.7
others Rarely 63 23.2

Sometimes 24 8.9

Mostly 17 6.3

Always 8 3.0

The Chi-Square was used to assess the answer to the question, “Is there a
statistically significant difference between female students' degree of using
social networks and their academic achievement?” Table 4 has presented the
frequencies of the responses to investigate the relationship between the
achievement of female students and the usage of social networks. The results
depicted a statistically insignificant difference (a <0.05) between different
investigated issues. Students' perception of using the internet for self-learning,
cooperation learning, and socialization with teachers and classmates has
demonstrated an insignificant relationship between the use of the internet and
academic achievement with the given difference of 21.80, 10.61, 1.94, and 24.96
respectively. Other variables include the parents' control over the use of the
internet, their commitment towards the control, honesty in transferring
information to other classmates, along with inappropriate messaging shares an
insignificant relationship with academic achievements with the given value of
2.67, 8.47, 10.44, and 19.21 respectively. Next includes female students seeking
employment opportunities through social networks and reliability of resources
in sharing various messages that share an insignificant relationship with
academic performances with the given value of 2.35 and 11.88, respectively.

Table 4. Female Students” Achievement and the Degree of Social Networks Use

Items Responses Frequenc Chi-
Weak Acceptab Good Very Excellent Square
le Good
I use the Never 8 3 2 0 8 21.80
internet for Rarely 20 14 0 0 20
self- Sometimes | 44 24 3 1 44
learning
. Mostly 22 6 1 2 22
(doing my
homework) Always 10 5 1 0 10
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Items Responses Frequenc Chi-
Weak Acceptab Good Very Excellent Square
le Good
I use the Never 10 9 0 0 10 10.61
internet for Rarely 27 13 2 1 27
cooperation g, etimes 23 8 2 0 23
-learning
(doing Mostly 19 14 1 1 19
homework Always 25 8 2 1 25
with my
classmates)
I use the Never 10 6 0 0 10 1.30
inteljne.t to Rarely 94 46 7 3 94
sogahze Sometimes 64 32 4 3 64
with my
classmates Mostly 40 20 3 0 40
Always 46 15 5 2 46
I exchange Never 19 19 0 0 19 1.94
family Rarely 26 7 2 1 26
photos with - g, 1 etimes 9 4 0 0 9
m
Y Mostly 4 7 0 0 4
classmates
Always 50 24 5 2 50
I use the Never 21 14 0 0 21 2496
inte‘rn.et‘fol‘ Rarely 22 8 1 1 22
soqahzmg Sometimes 6 2 0 0
with my
teachers Mostly 5 4 1 0
Always 41 7 0 0 41
I use the Never 63 45 7 3 63 8.78
internet to Rarely 32 14 2 0 32
communicat g otimes | 72 38 5 3 72
e with my
teachers in Mostly 56 23 4 1 56
curriculum- Always 48 29 3 2 48
related
issues
I am part of Never 49 27 6 1 49 15.72
just a family Rarely 55 25 1 2 55
group Sometimes 54 25 3 0 54
Mostly 17 13 1 1 17
Always 20 9 3 2 20
I am part of Never 13 5 0 0 13 1.59
the family Rarely 54 25 3 0 54
group of g, etimes 3 3 0 0 3
girls only.
Mostly 9 3 0 0 9
Always 11 3 1 0 11
Do you face Never 28 10 3 1 28 2.67
any kind of Rarely 53 33 3 2 53
control Sometimes | 58 31 3 1 58
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Items Responses Frequenc Chi-
Weak Acceptab Good Very Excellent Square
le Good
while using Mostly 22 13 4 0 22
the Always 12 5 0 1 12
internet?
In case you Never 10 1 0 1 10 8.47
experience Rarely 2 2 0 0 2
control, Sometimes | 40 19 2 0 40
then do you
. Mostly 64 33 5 3 64
commit to
it? Always 8 3 2 0 8
I send Never 20 14 0 0 20 11.88
me{ssages Rarely 44 24 3 1 44
_ without Sometimes 2 6 1 2 2
identifying
th ; Mostly 10 5 1 0 10
e source’s
reliability. Always 10 9 0 0 10
I honestly Never 27 13 2 1 27 10.44
share the Rarely 23 8 2 0 23
information ™ goces 19 14 1 1 19
with my
1 Mostly 25 8 2 1 25
classroom.
Always 10 6 0 0 10
I send Never 94 46 7 3 94 19.21
insulting Rarely 64 32 4 3 64
messages to | g metimes 40 20 3 0 40
others
Mostly 46 15 5 2 46
Always 19 19 0 0 19
I use the Never 26 7 2 1 26 2.35
internet in a Rarely 9 4 0 0 9
Wa}i to get Sometimes 4 7 0 0 4
employmen
t through Mostly 50 24 5 2 50
social Always 21 14 0 0 21
networks.
*Statistically Significant at (0.05>a)
Table 5. Female Students” Grades and Social Networks Use
Items Response 6th 7th | 8th 9th | 10th | 11th | 12th Chi-
Square
Frequencies
I use the internet Never 1 6 2 4 4 4 3 *38.97
for Z{-‘lf'leami“g Rarely 8 |11 |12]7 7|5 |7
(doing my Sometimes | 22 | 18 | 29 | 31 | 31 | 12 | 13
homework)
Mostly 2 5 7 12 | 12 1 7
Always 0 2 7 5 5 2 6
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Items Response 6th 7th 8th 9th 10th 11th 12th Chi-
Square
Frequencies

Internet use and Never 3 6 7 8 8 6 2 25.05
| COOPemf:;{" Rarely 8 | 14| 9 [ 20] 2 | 4 | 16
earning (doing =0 T T 5 [ 7 | 7 | 5 4
homework with
my classmates) Mostly 7 |7 |10 ] 14| 14 | 4 9

Always 8 9 | 16 | 10 | 10 5 5

Internet use and No 3 3 8 5 5 3 1 4.39
socializing with Yes 30 | 39 | 49 | 54 | 54 | 21 | 35
my classmates

I share family No 24 27 30 43 43 13 21 7.60

photos with my Yes 9 [ 152716 ] 16 | 11 | 15

classmates.

Internet use and Never 14 | 11 | 25 | 20 20 11 15 26.89
SOCIaltzmlgl with Rarely 10 [ 11 |13 |13 | 13 | 4 | 11

my teachers Sometimes | 4 | 11 | 8 | 16 | 16 | 7 | 9
Mostly 5 7 4 7 7 1 0
Always 0 2 7 3 3 1 1
Internet use for Never 16 | 21 | 29 | 25 | 25 12 20 26.86
Con_ltf;“tmlcﬁfmg Rarely 9 |10 |12 |10] 10| 3 | 9
with teachers Sometimes | 5 | 4 | 7 |17 | 17 | 7 4
COHCEI‘I‘III’lg

curriculum- Mostly 1 6 3 5 5 0 1
related concerns. Always 2 1 6 2 2 2 2

I am part of just a No 9 | 12 | 16 | 20 | 20 8 11 1.18
family group Yes 24 | 30 | 41 [ 39 ] 39 | 16 | 25

I have a family No 12 | 15 | 18 | 18 | 18 5 6 5.82
group for girls- Yes 21 | 27 [ 39 [ 41| 41| 19 ] 30

only

Do you face any No 20 | 19 | 25 | 28 | 28 | 13 | 25 9.69
kind of control Yes B2 32|33 |11
while using the

internet?
In case you No 25 | 21 | 27 | 29 29 13 23 10.52
experience Yes 8 21 30 30 30 11 13
control, then do
you commit to it?

I send messages Never 17 | 19 | 28 | 30 | 30 | 14 17 17.59
" “t’};hf’“t " Rarely 6 | 7|9 |1a]l1a]| 5| o9
ldentiiymng the I metimes | 10 | 12 | 13 | 10 | 10 | 3 | 7

source s
reliability. Mostly 0 4 7 5 5 2 3
Always 17 19 28 30 30 14 17

I honestly share Never 0 2 2 1 1 4 0 42.28

the lnft‘;lfmaflon Rarely 3|1 |23 ]3] 3| 4

With my Sometimes 5 9 7 6 6 0 3
classroom.

Mostly 8 9 | 19 | 8 8 4 12

Always 17 21 27 41 41 13 17
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Items Response 6th | 7th | 8th | 9th | 10th | 11th | 12th Chi-
Square
Frequencies
I send messages Never 17 | 29 | 34 | 39 | 39 | 15 17 35.17
that insult others. Rarely 11 7 10 9 9 8 10

Sometimes 5 4 5 4 4 1 4
Mostly 0 1 6 3 3
Always 0 1 2 4 4 0 1

I use the internet No 10 | 20 | 18 | 21 | 21 | 10 | 16 4.39
in a way to get Yes 23 | 22 | 39 [ 38 | 38 | 14 | 20
employment

through social

networks.

*Statistically Significant at (¢> 0.05)

Table 5 presents the frequencies and chi-square to answer the question; “Is there
a statistically significant difference between female students' degree of using
social networks and their grade level (six to twelfth grade)?” The table showed
that there is an insignificant relationship between internet usage as a self-
learning tool and female students' grades (a<0.05) for completing school
homework (38.97) and honestly communicating answers (42.28). Similarly, other
variables include the internet use for self-learning, cooperative learning,
socialization with classmates, and teachers shares an insignificant relationship
with the given values 38.97, 25.05, 4.39, and 26.86, respectively. Other variables
include exchanging family photos with peers, communication with teachers
regarding curriculum issues, involvement in family groups, control over internet
usage shares an insignificant relationship with their grade values with the given
values of 7.60, 26.86, 1.18, and 10.52 respectively. Similarly, sending messages
regardless of resource reliability, honesty regarding the exchange of information
through messages, along with ideas associated with the social networks, have
insignificant relation with female students' grade level with the values of 17.59,
42.28, and 4.39 respectively. Jiang & Zhao (2016), illustrated that female student
was found to be more problematic regarding the use of mobile phone regarding
the inappropriate use of the internet. However, the study found no significant
difference between the use of mobile phones and students' grades.

The findings direct future researches to assess the internet use and electronic
devices for assisting the students, teachers, and parents for better understanding
the impact it has on the student's achievement as well as interpersonal
relationships. It showed that the internet is used for socializing with family
members and classmates as well as for self-learning.

4. Conclusion

The present study was aimed to investigate the impact which social media and
the use of electronic devices have on the interpersonal relationship of the female
students in Kuwait. It also examined whether the use of social media has an
impact on the academic achievement of the students. It used a cross-sectional
study design and recruited participants from 20 public schools in Mubarak
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Educational Area, Kuwait. It serves as a study limitation affecting the
generalizability of the study findings. The survey results show that the internet
helps in academic learning and sharing of ideas with others. Though the
responses showed that students do not accept that their parents cannot control
their internet usage, and if so, they do not commit to the controlled use of the
internet.

The findings suggest that parents should develop a trustworthy relationship
with their children and develop a relationship based on honesty and respect.
Moreover, students should use the internet for their benefits, such as for
communicating with their peers, classmates, and teacher. Moreover, since the
researcher sent the post through WhatsApp; therefore, the honest response of
students and the setting can be considered a limitation of the study. Likewise,
the generalizability of the study is also affected by time and location. The study
further suggests a follow-up study for a comprehensive analysis of the social
networks and its impact on the student’s achievement and interpersonal
relations. It also recommends that future researches can recruit male participants
at the same level for diversifying the study scope and expanding the research
horizon.
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