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Abstract. The purpose of this study is to examine the relationship
between the current existing obstacle and Vietnamese high school
students’ need for academic advising. A group of 1,200 children (449
boys and 751 girls from grade 6 through 12) from seven high schools
participated in the survey. They completed a 24-item questionnaire
about their study obstacle and academic advising need. The results
showed a significant positive correlation between high school students’
current existing obstacles and their need for academic advising.
Moreover, the average point of high school students’ current existing
study obstacles was 2.67 and the need for academic advising was 3.18.
The results suggested high school students facing obstacles in their
study have the need to be consulted on these difficulties. Different
school levels and living conditions result in different current obstacles
and needs of academic advising during their study.
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1. Introduction

In Vietnam, more than 200,000 high school students quit school every year
(Thanh Nien, 2011). According to statistics from the Ministry of Education and
Training, the school dropout rate at the primary level is 0.16 percent; at junior
high school 1.37 percent; and at senior high school 1.79 percent (An, 2015). For
instance, in Ho Chi Minh City more than 5400 high school students were
dropped out (Pham, 2016); in Hanoi capital more than 1,500 high school
students were dropped out (Phan & Khanh, 2012); and in An Giang province
nearly 5000 high school students were dropped out (Duc, 2013). According to
some Vietnamese educational experts, one of the contributing factors or
students' failures came from poor academic advising system (Nguyen et al.,
2013).

Academic advising is one content in the school counseling program. Academic
advising has been in existence for quite a long time in many parts of the world.
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Historically, the earlier version of academic advising focuses merely on
academic aspects of student’ s life. However, with the change of students
demographic, the focus of academic advising experiences gradual change. A
present, academic advising is seen as a continuing process in which students are
assisted in personal development and achievement of educational and career
goals. The provision of advisory services performs by the academic advisors is
changed into guidance and development to produce a well-rounded workforce
(Nguyen et al., 2013). School counseling program for students, in the 1950s, is
comprised of three main domains: career orientation, academic advising,
individual/society (Sculli, 2011). Study obstacle is a serious problem because of
the negative impacts on students’ performance. Students have the need of
academic advising when facing study obstacles in order to overcome these
problems (Sculli, 2011). Recent researches show that those students, after being
consulted, become more self-respected, motivated and active in participating in
class activities with more efforts in performing tasks more effectively (Legum &
Hoare, 2004), know how to communicate better as well as become more
confident and self-esteem (Flitton & Buckroyd, 2005); therefore, they achieve
better study results compared to those who have not been consulted (Branham,
2009). Sink and Stroh (2003) discovers that those students with Comprehensive
School Counseling Programs (CSCP) have higher scores and perform better
(Lapan, Gysbers, & Petroski, 2001; Sink, Akos, Turnbull, & Mvududu, 2008),
write reports better and feel well-prepared for future (Lapan, Gysbers, & Sun,
1997) compared to those students in a normal class. Moreover, counseling
efficiency is related to students’ positive future prospect (Dellana & Snyder,
2004).

According to (Sculli, 2011) on high-school students’ need for a career,
individual/society, and academic advising. Academic advising needs to be
identified by students included study skill support, exam anxiety support, and
help with motivation. Career advising needs were to identify by students
included wanting more information about careers and more guidance with
career decision-making. Lastly, individual/society advising needs identifying by
students included wanting to counsel for domestic problems dealing with family
and peer relations and puberty problems. High-school students have the highest
need for academic advising but the lower need for individual/society.
Regarding the need for academic advising, there is one difference between
gender and school levels. Branham (2009) examined the effect of counselor
“signaling” on students, which is the process of providing information to
students about college. The researcher found that that the students who were
not receiving as much “signaling” had less rigorous college preparatory course
loads, knew less about scholarships and tuition, and maintained less knowledge
about what was necessary to achieve continued success beyond high school. It
means those students receiving more counseling information, related to
university orientation program; achieve better results than those who do not
receive such information. Legum and Hoare (2004) conduct research on career
impacts on potentially risky students. The experimental group’s career
awareness doubles that of the control group’s. Those students, after a career
orientation program, witness an increase in their self-esteem, higher motivation,
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more frequent class participation and more efforts in achieving better outcomes.
Dellana and Snyder (2004) perform another research on the impacts of race,
gender, school level, study outcomes and consultancy efficiency on high-school
students” future potentiality. Their research discovers that academic advising
efficiency is closely connected to students’” positive future potentiality. Flitton
and Buckroyd (2005) research to evaluate school counseling program upon
students during schooling period on English children with complicated needs. A
case study discovers changes in communication, consciousness, and confidence
in one student. Gerrity and DeLucia-Waack (2007) survey the effectiveness of
group advising.

Although academic advising is not a new topic, there are still a limited number
of studies done in Vietnam, especially for Vietnamese high school students. To
fill this gap, this research is conducted to empirically explore high school
students’ perception of academic advising in Can Tho city, Vietnam. The aim of
this research is to examine the relationship between the current existing obstacle
and Vietnamese high school students’ need for academic advising. In view of the
basic aim of the research, the following problem has been set:
* Is there a statistically significant relationship between the current existing
obstacle and Vietnamese high school students’ need for academic
advising?

In accordance with the aim and the problem of the research, the following null
hypothesis was tested:
* There is no significant difference between the current existing obstacle
and Vietnamese high school students’ need for academic advising.

The research starts with reviewing the empirical literature of students’
perception of academic advising. A research methodology is introduced in the
second section, followed by results and discussion. The last section is the
conclusion.

2. Methods and Materials

In this study, a questionnaire was chosen as a design tool to collect information
from an individual. This kind of questionnaire needs the participant to respond
by selecting the answer options that have been provided. The questionnaires
were distributed in hardcopy format to high school students.

2.1. Participants

The convenience sampling method was used to recruit students who
volunteered to help with the study and administer the survey. The survey
instrument was distributed to 1300 Vietnamese students of seven high schools
located in Can Tho city, Vietnam, of which 1200 surveys were returned, for a
92.30% return rate, which exceeds the 30% response rate most researchers
require for analysis (Dillman, 2000). The sample of this study was drawn from
1200 respondents who completed the survey instrument. There were more girls
(62.6%) than boys (37.4%) among the 1200 Vietnamese high school students who
were surveyed. Of these, 726 (60.5%) were junior high school students, and 474
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(39.5%) were senior high school students. 68 of these students were in grade 6,
seven were in grade 7, 325 were in grade 8, 324 were in grade 9, 69 were in grade
10, 246 were in grade 11 and 159 were grade 12 students. Table 1 shows the
distribution of participants.

Table 1: An overview of survey participants

n %
Boy 449 374
Gender Girl 751 62.6
2001 247 20.6
2002 446 37.2

. 2003 109 9.1
Year of birth 2004 7 189
2005 153 12.8

2006 18 1.5

An Hoa Junior high school 117 9.8

Tra An Junior high school 168 9.8

An Théi Junior high school 51 4.3
Binh Thily Junior high school 132 11.0

Nguyen Viét Hong
School Senior high school 156 13.0
Ly Ty Tron
Seni(})]r high scl%ool %0 75
Bui Hitu Nghia

Senior high sgchool % 8.0
Grade Junior 726 60.5
Senior 474 39.5

Class 6 68 5.7

Class 7 9 0.8

Class 8 325 27.1
Class Class 9 324 27.0
Class 10 69 5.8
Class 11 246 20.5
Class 12 159 13.3

n: Number of participants; %: Percentage

2.2. Measure

Questionnaires are designed to survey on high school students from grade 6
through grade 12 in Can Tho city, Vietnam. This research starts in January 2019
and finishes in April 2019. First, social-demographic items were introduced in
the questionnaire. Then, Vietnamese high school students’ perceptions of
academic advising of participants were measured by a total of 24 items.
Specifically, study obstacle was assessed by 12 items and academic advising by
12 items. The responses of the participants were provided in 5 different levels
based on a 5-point Likert scale (Croasmun & Ostrom, 2011).

2.3. Analyses

All participants were provided informed consent to participate in the study after
receiving an explanation of the purpose of the research. The research was
approved by the ethics committee of the Ho Chi Minh City University of
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Education, Ho Chi Minh City, Vietnam. The Statistical Package for the Social
Sciences (SPSS) version 16 was used for data analyses. The coding procedure
was performed as follow: 1 = Strongly disagree, 2 = Disagree, 3 = Neutral, 4 =
Agree, 5 = Strongly agree. For the purpose of transforming the discrete values
into ranks, distance value was calculated as:
(Maximum - Minimum)/n = (5-1)/5=0.8
(Jaafar, Arifin, Aiyub, Razman, & Kamaruddin, 2017)

Therefore, the meanings of the rankings are judged as below:
+1.00 - 1.80 = Totally unnecessary
+1.81 - 2.60 = Unnecessary
+2.61 - 3.40 = Average/Optional (Necessity is optional)
+ 3.41 - 4.20 = Rather problematic/Necessary
+4.21 - 5.00 = Very problematic/Totally necessary

First, descriptive statistics were calculated as a preliminary analysis. Second, a
Pearson correlation was conducted to evaluate correlations between the current
existing obstacle and Vietnamese high school students’ need for academic
advising. Results are reported at a statistical threshold of p < 0.05

3. Results

The participants scored in the average range on the questionnaire. The mean
score for the sample on the study obstacles that high school students face was
2.67 (SD = 0.85). The mean score for the students’ perceptions of academic
advising was 3.18 (SD = 0.98). Mean, standard deviation and percentage values
about these variables are shown in Table 2 and 3.

Table 2: Students’ study obstacles

Level M | SD | Order
1 2 3 4 5

Study target/motivation |n | 301 | 254 | 415 | 147 | 83 255 | 118 9
identification % | 251 | 212 | 346 | 123 |69 | ]
Compulsory study content [n | 207 | 270 | 521 138 | 64 265 | 1.06 6
identification % | 173 | 225 | 434 | 115 |53 | ]
Appropriate study n | 167 | 257 | 473 | 201 |102 285 | 112 5
method identification % | 139 | 214 | 394 | 168 |85 | ]
Logical time management |n | 212 | 215 | 416 | 260 | 97 285|118 5
for study % | 17.7 1179 | 347 | 217 |81 | ]
Search for further study n | 203 | 311 416 | 197 | 73 269 | 111 4
material % | 169 | 259 | 347 | 164 |61 | ]
Information management |n | 219 | 244 | 523 152 | 62 266 | 1.07 5
in the study % | 183 | 203 | 436 | 127 |52 |~ ]
Note-taking of study n | 316 | 307 420 | 122 | 35
content % | 263 | 256 | 35.0 | 102 |29 238 11.06 | 11

. . n | 312 | 213 | 523 94 58
Observation during study % 260 1178 136 | 78 |as 248 (110 | 10
Listening and n | 249 | 201 546 139 | 65
understanding study 9% | 208 | 168 | 455 | 116 |54 2.64 | 1.09 7
content
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Cooperation in study n | 264 | 246 | 462 | 176 | 52 259 | 112 8
group work % | 220 | 205 | 385 | 147 |43 | ]

Idea presentation to n | 207 | 244 | 441 | 209 | 99 279 | 116 3
teachers and classmates % | 173 |1 203 | 368 | 174 |83 | ]
Application of n | 218 | 240 | 368 | 232 |142

faccumul.ated knowledge % | 182 | 200 | 307 | 193 |118 287 | 1.25 1
into reality

Total 2.67 | 0.85

n: Number of participants; %: Percentage; M: Mean; SD: Standard deviation

Among the 12 items of students’ study obstacles, the top five indicators, listed
from the highest to the lowest average points, are as below: Application of
accumulated knowledge into reality (2.87), Appropriate study method selection
as well as Logical study time management (2.85), Idea presenting to teachers and
classmates (2.79), Searching for further study material (2.69), Information
management in study (2.66). The five indicators with the lowest average point
are as below: Taking note of study content (2.38), Observation in the study (2.48),
Study target identification (2.55), Cooperation in study group work (2.59),
Listening and understanding study content (2.64).

Table 3: Students’ need of academic advising

Level
7 5 3 1 5 M SD | Order

Study target/motivation n 177 111 365 365 182 320 | 104 6
identification % | 14.8 93 | 304 | 304 | 152 ' ]
Compulsory study content |n 164 126 333 427 150 393 | 1.20 5
identification % | 137 | 105 | 27.8 356 | 125 ' ]
Appropriate study method |n 147 | 106 356 338 253 337 | 1.5 5
identification % | 123 | 88 297 | 282 | 211 ' ]

Logical time management |n 145 201 270 340 244 398 | 1.29 3
for study % | 121 | 168 | 225 283 | 203 ' ]

Search for further study n 150 | 154 398 329 169 318 | 119 3
material % | 125 | 128 | 332 | 274 | 141 ' ]
Information management |n 133 204 366 387 110 311 | 113 9
in the study % | 111 | 17.0 | 305 | 323 9.2 ' ]
Note-taking of study n 190 208 389 316 97

content % | 158 | 173 | 324 | 263 8.1 294 | L7 12

Observation during study |n 191 212 357 334 106
% | 159 | 177 | 298 | 27.8 8.8

296 | 1.20 11

Listening and N | 174 152 | 322 365 187
understanding the content |% | 145 | 12.7 | 26.8 30.4 15.6

3.20 | 1.26 7

Cooperation in study group |n 200 194 331 341 134

3.01 | 1.24 10

work % | 167 | 162 | 276 | 284 11.2

Idea presentation to n 119 191 379 297 214 395 | 1.20 4
teachers and classmates % | 99 | 159 | 316 | 248 | 178 ' ]
Application of accumulated |n 125 | 184 274 345 272 338 | 107 1
knowledge into reality % | 104 | 153 | 228 | 28.8 227 ' ]

Total 3.18 | 0.98

n: Number of participants; %: Percentage; M: Mean; SD: Standard deviation

©2019 The authors and I[LTER.ORG. All rights reserved.




104

Among the 12 items regarding to students’ academic advising, the five
indicators with the average points ranging from the highest to the lowest are as
below: Application of accumulated knowledge into reality (3.38), Appropriate
study method for study (3.37), Logical time management for study (3.28), Idea
presentation to teachers and classmates (3.25), Compulsory study content
identification (3.23). The five indicators with the lowest average points are as
below: Note-taking of study content (2.94), Observation during the study (2.96),
Cooperation in study group work (3.01), Information management in the study
(3.11), Search for the further study material (3.18).

Table 4 shows the correlations between the current existing obstacle and
Vietnamese high school students’ need for academic advising. Pearson
correlation coefficients demonstrated significantly strong positive correlations
(p>0.05) between the current existing obstacle and Vietnamese high school
students’ need for academic advising (r = 0.638, p = 0.001) (Krehbiel, 2004).

Table 4: Correlations among the study variables

Study obstacles Need of academic
advising
Study obstacles 1 0,638
Need of academic advising 0,638 1
**. Correlation is significant at the 0.01 level (2-tailed).

4. Discussion

This research examined the correlations between the current existing obstacle
and Vietnamese high school students” need for academic advising. The main
findings indicate that there was a positive and close relationship between
students’ study obstacle and the need for academic advising. The more obstacles
emerge during the study period, the higher the need for academic advising is,
especially obstacles listing as Application accumulated knowledge into reality,
Appropriate study method identification, Logical study time management. This
is a crucial conclusion for further upcoming researches regarding academic
advising campaign for Vietnamese high school students that need to be
conducted as soon as possible with efficiency. This activity can satisfy students’
practical need in order to motivate their spirit as well as to comfort their study
facilities in becoming better students as expected. Furthermore, if these students’
need is not satisfied as soon as possible, more stress and higher study pressures
emerge, leading to more potentially dangerous and unpredictable reactions. This
research also found that high school students face the following study obstacles
and need of academic advising: Study target/motivation identification,
Compulsory study content identification, Appropriate study method
identification, Logical time management, Search of further study materials,
Information management in study, Note-taking of study content, Observation in
study, Listening and understanding study content, Cooperation with classmates
in group work, Idea presentation to teachers and classmates, and Application
accumulated knowledge into reality.
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To be more specific, the results support the study made by Adeusi (2017), who
concluded that it is important for schools to provide adequate and effective
counseling service and personnel to works together with the school
administrators and teachers to assist students to cope well with the possible
challenges they could face in their new environment and to also motivate the
students towards achieving excellence. The fact that academic advising is one of
the basic ways for the students to logical time management is also supported by
Mayberry (2005) found that the counselor’s role is to facilitate students’
development of time management skills and solid work habits so students can
successfully complete homework assignments. Our results further support a
prior study made by Dundee (1998), that the school counselor should assume
the role of a leader in the school to help teachers and administrators increase
student achievement on a regular basis. The developmental academic advising
approach is one of the dominant strategies that is designed to promote students'
success in higher education. This approach not only enhances the quality of
training for students but also reduces students' drop out, increases students’
retention and promotes students’ motivation. By employing this approach of
academic advising, it is hoped that the student will experience the true sense
and meaningful eco-system of education.

This study has several limitations. The main limitation arises from the sampling
process used. The sample was drawn from only one city of Can Tho, Vietnam.
The random selection of participants alleviates this concern to a significant
degree but does not completely remedy that shortcoming. The second limitation
is related to the sample and the self-reported measurements. This might bias the
findings as well, and was cross-sectional research, which does not allow. Future
studies should address these limitations by using a longitudinal design with
data collected from high school and including more comparison communities.

5. Conclusion

High school students are facing many study obstacles so they do require the
need of academic advising related to the above obstacles. There was a positive
and close relation between study obstacles and the need for academic advising.
The more obstacles emerge during the study, the higher the need for academic
advising regarding these obstacles becomes. Therefore, counseling activity
concerning to study obstacles must be enhanced in order to assist students in
overcoming and solving any obstacles arising during their study period as well
as organizing their study progress in an appropriate and efficient way.

To the best of the author’ knowledge, this is the first research to examine the
relationships between the current existing obstacle and Vietnamese high school
students” need for academic advising. In addition to the very limited research in
this aspect in Vietnam, the results of this research are necessary for Vietnamese
school counselors to have a better understanding of their job.
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