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Abstract. In the USA, millions continue to live in poverty and a
significant portion is students under 18 years of age. These at-risk
students exhibit behaviors that need to be understood and managed
correctly to improve their odds of academic success. Employing
effective behavioral classroom management strategies to account for
these students is critical to increasing their academic performance and
ultimately laying the foundation for them to reach their full potential.
The aim of this article was to exam the literature for common themes
of impoverished students, highlight links between behaviors and
academic performance, and provide recommendations on how to
effectively manage these students when they enter a classroom setting.
Conclusion: The top areas educators working with impoverished at-
risk youth should be cognizant of are the ineffectiveness of zero
tolerance policies, the role of parental involvement, and stressors these
students experience.
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1. Introduction

Impoverished at-risk youth are dispersed throughout the USA and comprise a
significant portion of the population. Approximately 15 million children in the
US are living in families with incomes below the poverty threshold (National
Center for Children in Poverty [NCCP], 2016a). There are numerous
disadvantages from this living condition, but the relationship between this at-
risk status and behavior in a classroom and ultimately academic performance
cannot be understated. Children who are raised in poverty have delayed brain
development and this contributes to lower performance in a school setting (Hair,
et al., 2015).

In 2013, the majority (51%) of public school students in the US were categorized
as low-income (The National Center for Education Statistics [NCES], 2103).
Examining the specific role socio-economic status has on student behavior and
academic success is warranted.  Children living in low socio-economic
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communities develop academic skills at a slower rate compared to their higher
socio-economic counterparts (Morgan et al., 2009). It is imperative to account for
the needs of this group or else an educator runs the risk of these students not
performing at their best and thus, not reaching their highest potential.

Many impoverished at-risk youths are less successful, have higher rates of
behavioral issues, and more health problems than students from affluent
tamilies (Duncan et al., 2012). Understanding the reasons why poverty status
and low achievement are correlated is crucial to curbing this public health crisis.
Children living in poverty experience high rates of chronic stress that have a
major impact on brain function into adulthood (Kim et al., 2013). Stress
correlated with health issues have been well documented, but the role stress
plays in classroom behavior for impoverished at-risk youth and ultimately
academic performance warrant further examination.

The disparity between students coming from low-income homes versus high-
income ones continues to increase (Reardon, 2013) and this can be categorized as
a moral issue with severe consequences that will continue to plague families
unless the cycle is broken. The focus of this review was on the link between
impoverished status and student behavior and its impact on academic
performance. In addition, matching best practices regarding behavioral
classroom management strategies for this at-risk group will be explored and
suggestions for new directions will be highlighted.

2. Literature Review

This review was limited to scholarly journals, books, and websites in US public
schools, over the last ten years (2009-2018). Numerous factors contribute to a
student’s at-risk label, but this review was limited to the role poverty plays.
Student behavior and academic performance can also result in at-risk status, but
the function poverty has on these specific areas was the focus of this
investigation. An additional objective of this review was to spotlight effective
behavioral classroom management strategies, in order to provide suggestions for
those working with impoverished at-risk youth in public schools.

2a. Impoverished Youth Behavior

For decades, educators have addressed student behaviors in various ways in the
public-school system. Discipline for “inappropriate” behavior has taken the
form of in and out-of-school suspension, expulsion, and alternative school
placements (Teske, 2011). Many of these strategies have evolved due to zero
tolerance policies. However, evidence suggests that zero tolerance policies are
ineffective both are curbing insubordination and with improving academic
performance (Teske, 2011). An examination of students living in poverty and
the classroom behaviors they may exhibit is critical if schools continue to adhere
to these ineffective types of policies and procedures. Students most in need of
educational support (such as impoverished at-risk youth) will continue to be
marginalized if zero tolerance policies are not reformed (Irby, 2014).
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Approximately two million students are suspended each year from secondary
schools while nearly 43 percent are suspended for at least one week or longer
due to insubordination (Kang-Brown et al., 2013). This is one result of zero
tolerance policies being employed by schools. While initially touted to improve
student attendance, these policies have had the direct opposite result as students
end up becoming discouraged from attending class and consequently dropout
(Fuentes, 2012). Due to behavioral characteristics that impoverished at-risk
youth exhibit, these types of policies put them in jeopardy of academic success.

Calarco (2014) discussed how social class impacts student’s behavior in a
classroom; for example, middle-class parents were more likely to instruct their
children to seek out the teacher and ask questions compared to working-class
parents who viewed this as disrespectful and instead advised their children to
work out problems on their own. However, with low-income families the
narrative is often on the opposite end of the spectrum altogether. Parents of
impoverished families may be less engaged in academic activities and thus,
children in these homes tend to have lower aspirations compared to students
from higher-income families (Berzin, 2010).

There are numerous outside factors that contribute to student behavior in a
classroom setting. Crosnoe and Cooper (2010) discussed how negative
behaviors and academic outcomes for impoverished youth are due to the
multiple stressors they are exposed to and mainly can be attributed to lack of
resources. There are several compounding factors that may contribute to these
stressors. Children living in poverty are often exposed to more family turmoil,
instability, violence, separation from loved ones, and less social support (Hanson
et al., 2013). It is critical to identify and understand the stressors in impoverished
students” lives to proactively develop strategies to prevent and deescalate
negative behaviors when in a classroom.

Children growing up in poverty may have different perceptions when it comes
to their school environment and this may well have an impact on behavior.
Hopson and Lee (2011) discussed how impoverished youth who perceive a
positive school climate demonstrate behaviors similar to students from higher-
income families. While this research suggests setting up a positive school
environment would be effective at improving behavior for all youth,
understanding the perceptions of impoverished at-risk students (especially as it
relates to positive school environment) is critical to curbing negative classroom
behaviors.

Role-models have an impact on student behavior throughout developmental
years. Poverty stricken neighborhoods have higher rates of crime, physical and
social unrest and substandard role-models compared to higher income
neighborhoods, and thus impacts youth developing positive social networks,
their behavior, and can lead to poor developmental outcomes (Murry et al.,
2011). The community in which impoverished youth inhabit plays a significant
role in their development and shapes their behavior. Children raised in poverty
are more likely to have lower quality of lives and fewer opportunities compared
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to higher socio-economic youth and this directly or indirectly affects their
behavior and development (Murry et al., 2011).

Blair and Raver (2012) discussed how substantial literature demonstrates the
affect socio-economic status (specifically poverty) has on child development,
learning, behavior, and overall health. A deeper examination at the link
between impoverished status and student behavior in a classroom is telling.
Among families living in high-risk situations (such as those that poverty
presents), harsh and inconsistent behavior management techniques are
employed at home and conduct problems are highly prevalent (Dawson-
McClure et al., 2015). This foundation sets the tone and runs the risk of carrying
over in the classroom setting.

2b. Socio-Economic Status and Academic Performance

The relationship between poverty and low academic performance has been cited
for decades (Hopson & Lee, 2011). Researchers have used various criteria and
labels to establish this link. For example, low test scores are found among lower
socio-economic groups (Arthur et al., 2015). In addition, researchers have used
other indicators to measure poverty and academic performance. Students
eligible for free and reduced-price lunch have shown to perform at a lower level
than students who do not fall under this designation (Arthur ef al., 2015). It is
important for educators to be cognizant of these types of correlations to identify
and meet these students’ needs when they enter a classroom.

There is a direct correlation between student behavior and academic
performance, and high school students who are not academically successful are
more likely to become unemployed, engage in substance abuse, and partake in
crime as adults (Chase et al., 2014). Therefore, the role impoverished status has
on behavior and ultimately academic success justifies further attention and
resources. To break current family cycles of poverty, low academic
performance, unemployment, crime, and so on, educators should proactively
target one of these links in the chain.

There are many factors that impact academic success but understanding the role
socio-economic status plays is crucial. Morsy and Rothstein (2015) discussed
how social and economic characteristics shape students behavioral and academic
outcomes. The authors examined specific characteristics regarding social class
that hinder academic success. While there were several factors that played a
role, the following characteristics were cited that lowered student achievement:
ineffective parenting practices that hinder children’s behavioral and intellectual
development, irregular parent work schedules, insufficient access to primary
and preventative health care, low wages, unemployment, housing instability,
and concentrations of disadvantaged neighborhoods (Morsy & Rothstein, 2015).
These characteristics are associated with impoverished at-risk youth and
illustrate the cumulative impact they have on academic performance for
students growing up in that environment.
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Parental involvement is another area for exploration when it comes to all youth,
but especially those living in poverty. Parental educational involvement is
strongly associated with academic success (Benner et al., 2016). There are several
potential reasons for this outcome, but this extends beyond simply sitting down
and helping one’s child complete their homework. Parents who are active and
engaged with their child’s educational experience have shown to not only
improve academic performance, but mental health as well (Wang & Sheikh-
Khalil, 2013). However, when it comes to children growing up in poor
households, the situation presents a different outcome.

Low-income parents and parents with minimal education are more likely to
convey lower educational expectations for their children compared to higher
income parents (Carolan & Wasserman, 2015). In addition, time spent during
their children’s educational experience is critical to academic performance. Low
socio-economic parents are less involved in their adolescents’ education
compared to high socio-economic parents (Wang & Sheikh-Khalil, 2013). While
there are various potential reasons why this occurs, targeting this area appears
justified for educators trying to improve academic performance for
impoverished at-risk youth.

Parenting, poverty, and child behavior are intertwined and effective parenting in
a child’s early years is a key predictor of lifelong health and productivity
(Shonkoff et al., 2012). There are many crucial components to parenting that
impact academic success. Positive impact on three major crucial areas of
parenting (positive behavior support, involvement in learning early on, and
behavior management) has a direct bearing on academic achievement for all
children (Dawson-McClure et al.,, 2015). Actively engaged parents have the
ability to positively affect their children’s academic success, however,
impoverished status presents a potential barrier from this occurring.

While parenting and academic achievement for students living in poverty has
been discussed, the role communities play in parenting is another avenue to
consider.  Gordon and Cui (2014) discussed how examining parental
involvement linked to student performance is limited without addressing macro
level community influences, as the researchers argued that community poverty
prevents parents from effectively influencing youth to reach their milestones.
Some schools focus on involving parents in student’s school activities.
However, if the quality of the student's community is not taken into
consideration and accounted for, this approach may not fully yield the intended
results, such as improving academic performance (Gordon & Cui, 2014).

3. Main Findings

Several common themes emerged from this review regarding impoverished
youth, behavior, and academic success. Impoverished students are more likely
to exhibit insubordination and other inappropriate classroom behaviors, and this
has an impact on their academic performance (Hair et al., 2015). There are
several disadvantages that are correlated with living in poverty, but many of
those same factors are also impacting student behavior and academic success for
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these at-risk students. Three recurring areas during this review that directly
influence behavior and academic performance for impoverished at-risk youth
were the impact of zero tolerance policies, parental involvement, and stressors
that impoverished at-risk youth experience because of their living environment.

Due to lack of active parental involvement, students living in poverty may need
additional attention, support, mentoring, and resources to keep them on a
positive path toward success. A variety of reasons were revealed from this
review that illustrate the struggles parents living in poverty must overcome
daily. This presents a domino effect as it impacts their ability to parent in an
effective way to improve their children’s behavior and ultimately academic
performance.

Kennedy-Lewis (2015) discussed the prevalence of zero tolerance policies to
manage non-compliant students and the ineffective results it has had at
improving classroom behavior and academic success. Frequently, impoverished
students go through the system, end up being expelled, and consequently are
left to fend for themselves and running freely in their local community. From a
procedural and policy standpoint it seems we can do better for these students
and changing the culture and mentality is paramount. Zero tolerance policies
have not made schools more orderly or safe (Kang-Brown et al., 2013) and
directly places impoverished youth in further risk of not reaching their fullest
potential.

Impoverished youth are more prone to act out, display less patience, act
impulsively at times, and exhibit inappropriate responses (Duncan et al., 2012).
Student perceptions of a positive environment are skewed due to their socio-
economic status. The literature demonstrated that as income goes down, parents
tend to discipline in a more severe manner (Dawson-McClure et al., 2015). This
authoritarian approach can lead to students exhibiting behavior that can send
mixed signals for educators working with these students (for example, rude
behavior may be a call for help).

There are different labels used to identify socio-economic status and academic
performance. It is crucial for educators to recognize these distinctions to identify
impoverished at-risk students early in the educational process. Timeliness is
critical as strategies and support can be employed to proactively curb potential
inappropriate classroom behaviors and ultimately improve academic
performance.

4. Practical Implications

Students living in poverty have unique dispositions that need to be identified
and accounted for when attempting to address in-class behavior and academic
performance. The use of zero tolerance disciplinary policies has led to a
discipline gape (Kennedy-Lewis, 2014) and impoverished at-risk youth continue
to be plagued by this ineffective approach. Educators cannot change the
immediate financial crisis that at-risk youth are experiencing, but they have the
power to impact them in other ways. Policies that take into consideration the
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needs of impoverished at-risk youth are ones that understand the environment
in which these students reside and offer a positive educational climate for them
to reach their full potential. Some effective methods of managing behavior have
been to reinforce positive behavior, treat each behavioral situation on a case-by-
case basis, and consider student’s individual circumstances and needs (Kang-
Brown et al., 2013).

Impoverished at-risk youth suffer from high levels of stress due to their living
conditions and this has a major impact on behavior and academic performance.
Chronic stress in poverty-stricken homes is linked to over 50% of all absences,
affects the student’s ability to concentrate, reduces the ability to create and
remember material, lowers social skills, reduces effort and motivation, and
increases depression (Balfanz & Byrnes, 2012). As educators continue to develop
new strategies to manage and redirect inappropriate behavior in a classroom
setting, a specific assessment and understanding of the stressors children living
in poverty are coping with is crucial.

While the role parents’ play in the development of impoverished at-risk youth
has been highlighted, it is important for educators to be cognizant of the
function neighborhoods and the overall community have as well. Often time’s
low socio-economic students are left at home to fend for themselves and their
role models and supervisors are other individuals living in close proximity. This
is significant and is one potential cause of children in poor communities
developing academic skills at a slower rate compared to affluent households
(Morgan et al., 2009). Targeting and utilizing partners in the community may be
an effective approach at building a stronger support system for these at-risk
students.

5. Recommendations

Programs that focus on at-risk student’s readiness to change their behavior may
be worth exploring when attempting to improve classroom behavior.
Ratanavivan and Ricard (2018) discussed how students who participate in
“change talk” and signal a readiness to change, translates when in a classroom
setting. While being able to manage at-risk youth behavior in class may be an
educator’s objective, a comprehensive approach that explores all direct and
indirect positive and negative factors is worth considering.

Conducting formative assessments to understand behavior is advised when
working with any students but is especially critical when teaching impoverished
at-risk youth. Children living in poverty have specific needs and understanding
stressors in their day-to-day lives is crucial when developing tailored behavioral
classroom management strategies. Common tactics that have been employed by
educators to manage impoverished youth behavior in a classroom setting are to
lay out clear behavior expectations, avoid sarcasm, avoid labeling and
demeaning, demonstrate appropriate responses instead of telling them what to
do, build relationships, give respect to students first, using inclusive language,
acknowledge positive behavior, and celebrate effort (Jenson, 2009). Regardless
of the strategy that is employed, specific attention to reduce stress for the
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student is recommended. Jenson (2009) discussed how changing the school
environment can reduce stress for impoverished youth and suggests
incorporating active learning projects and hands on activities in class. In
addition, stress management techniques should be taught to help students cope
with stressors both in and out of the classroom.

The use of zero tolerance policies that lead to expulsion for disruptive students
have not shown to be effective at managing behavior or improving academic
performance (Fuentes, 2012; Kennedy-Lewis, 2015). When a student is asked to
leave class, they are now becoming “at-risk” because of their absence, are being
“left behind”, and are no longer “racing to the top.” With this scenario,
everyone loses (the student, teacher, principal, school, parents, community, and
society). Surely, we can do better. Some may argue that the rest of the class has
a right to learn and if one or two students are removed for inappropriate
behavior, it drastically improves the odds of academic success for the remaining
students. However, this philosophy contradicts federal, state, and local US
policies that advocate that all students matter and can be successful. To improve
attendance, retention, and graduation rates, these types of students are the ones
that need to be accounted for. Therefore, strategies that allow for an educator to
manage individual behavior while the rest of the class is working on achieving
lesson objectives should be utilized. Strategies such as differentiated instruction
(Tomlinson, 2013), cooperative learning (Kagan, 2016), and active learning
(Cornell University Center for Teaching Excellence, 2016) can aid in this
endeavor. A common theme with these strategies is that the educator is free to
move around the room to manage behaviors without holding up the rest of the
class from learning.

Due to parental involvement concerns for impoverished at-risk youth that came
to light during this review, strategies that address and support this issue are
recommended. Community outreach strategies come in a variety of forms, but
the objective is to have students learn material in class under the teacher’s
supervision and then allow for them to disseminate, teach, observe and research
out in their community. Community outreach strategies are an effective
approach to improve academic performance, engagement, self-esteem, behavior,
and other important aspects of wellness (International Baccalaureate, 2015;
Mayhew & Engberg, 2011; Mucedola, 2015; Nelson & Sneller, 2011; Newman et
al., 2015; Wasburn-Moses et al., 2014; Wofford et al., 2013; Zandee et al., 2013).
This approach has the potential for students to gain a support system, role-
models, and mentors that may be absent in their home environment due to the
impoverished status of their parent(s). An additional area to consider are
program that identify at-risk youth early in their developmental years. Shaw
and Gilliam (2017) discussed the importance of engaging families early in their
children’s growth to determine at-risk status and acquaint parents with existing
programs in the health care setting that may be contributing to at-risk status.
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6. Conclusion

Approximately 23 percent of the US population consists of children under the
age of 18, but they account for 32 percent of all individuals living in poverty
(NCCP, 2016b). This has a major impact on attendance, performance, retention,
and graduation rates as these students are more likely to exhibit inappropriate
behavior that leads to expulsion or dropping out of school. Three major areas
educators should be cognizant of when working with impoverished at-risk
youth are the ineffectiveness of zero tolerance policies, the role of parental
involvement, and stressors these students are coping with.

This review was limited to research on US public schools from 2009 through
2018 and thus, generalizing to private school at-risk student’s behavior may be
incomplete. Poverty was the main indicator that designated the at-risk label.
However, there are numerous reasons for at-risk status (low academic
performance, teen pregnancy, juvenile delinquency, poor attendance, etc.) and
thus, each specific at-risk reason may be a better predictor of classroom behavior
and the strategies that should be utilized. Additional limitations and future
areas for exploration include but are not limited to more in-depth investigation
based on gender, rural versus urban living environment, age, ethnicity, and
number of siblings.

Strategies that allow for educators to manage and redirect inappropriate
behavior in class have the potential to reduce the negative results that zero
tolerance polices ultimately lead to. Three best practice approaches that were
suggested to manage behaviors of impoverished at-risk youth are differentiated
instruction, cooperative learning, and other active learning techniques.

Community outreach strategies have the potential to address the educational
gap that is created from parents of impoverished youth that are not actively
involved in their children’s academic experience. There are several ways to
utilize this approach, but a key theme is having students learn material in class
and then allowing for them to interact out in the local community. Not only has
this been shown to empower students, improve behavior and academic
performance, but can create partnerships and connects students with role-
models, mentors, and provide a support system as well (Mucedola, 2016).

Teaching at-risk youth to be resilient by utilizing a mentoring program has been
shown to be effective (Wesley et al., 2017). This may lead to improved classroom
behavior and thus, may be an additional avenue worth exploring. This study
(Wesley et al., 2017) focused on conflict resolution, self-management of emotions,
positive future outlook, and active listening.

Students living in poverty have numerous stressors they are coping with on a
regular basis that contributes to inappropriate behavior and impact their ability
to perform in school. Conducting assessments before, during, and after the
school year is critical to understanding these students and developing
behavioral classroom management strategies to meet their needs. Setting up a
positive classroom environment is that conducive to learning and accounts for

© 2018 The author and IJLTER.ORG. All rights reserved.



108

the stressors being experienced by improvised at-risk youth, is crucial to
improving behavior and ultimately academic success.

References

Arthur, M. W,, Brown, E. C,, Briney, J. S., Hawkins, J. D., Abbott, R. D., Catalano, R. F.,
Becker, L., Langer, M., & Mueller, M. T. (2015). Examination of substance use,
risk factors, and protective factors on student academic test score performance.
Journal of School Health, 85(8), 497-507. https:/ /doi.org/10.1111/josh.12279

Balfanz R., & Byrnes V. (2012). The importance of being there: A Report on absenteeism in the
nation’s public schools. Baltimore, MD: Johns Hopkins. Retrieved September 19,
2018 from http:/ /new.everylgraduates.org/wp-
content/uploads/2012/05/FINALChronicAbsenteeismReport_May16.pdf

Benner, A. D., Boyle, A. E., & Sadler, S. (2016). Parental involvement and adolescents’
educational success: The roles of prior achievement and socioeconomic status.
Journal of Youth and Adolescence, 45(6), 1053- 1064.
https:/ /doi.org/10.1007 /s10964-016-0431-4

Berzin, S. C. (2010). Educational aspirations among low-income youths: Examining
multiple conceptual models. Children &  Schools, 32(2), 112-124.
https://doi.org/10.1093/cs/32.2.112

Blair, C., & Raver, C. C. (2012). Child development in the context of adversity:
Experiential canalization of brain and behavior. American Psychologist, 67, 309-
318. https:/ /doi.org/10.1037 /a0027493

Calarco, J. (2014). Coached for the classroom: Parents’ cultural transmission and
children’s reproduction of educational inequalities. American Sociological Review,
79(5), 1015-1037. https:/ /doi.org/10.1177 /0003122414546931

Carolan, B. V., & Wasserman, S. ]J. (2015). Does parenting style matter? Concerted
cultivation, educational expectations, and the transmission of educational
advantage. Sociological Perspectives, 58(2), 168-186.
https:/ /doi.org/10.1177/0731121414562967

Chase, P. A., Hilliard, L. J., Geldhof, G. J., Warren, D. A., & Lerner, R. (2014). Academic
achievement in the high school years: The changing role of school engagement.
Journal of Youth & Adolescence, 43(6), 884-896. https://doi.org/10.1007/s10964-
013-0085-4

Cornell University Center for Teaching Excellence. (2016). Active learning. Retrieved
September 19, 2018 from https:/ /www .cte.cornell.edu/ teaching-
ideas/engaging-students/active-learning.html

Crosnoe, R., & Cooper, C. E. (2010). Economically disadvantaged children's transitions
into elementary school: Linking family processes, school contexts, and
educational policy. American Education Research Journal, 47(2), 258-291.
https:/ /doi.org/10.3102/0002831209351564

Dawson-McClure, S., Calzada, E., Huang, K. Y., Kamboukos, D., Rhule, D., Kolawole, B.,
Petkova, E., & Brotman, L. M. (2015). A population-level approach to promotion
healthy child development and school success in low-income, urban
neighborhoods: Impact on parenting and child conduct problems. Prevention
Science, 16(2), 279-290. https:/ / doi.org/10.1007 /s11121-014-0473-3

Duncan, G. J., Magnuson, K., Kalil, A., & Ziol-Guest, K. (2012). The importance of early
childhood poverty. Social Indicators Research, 108(1), 87-98.
https://doi.org/10.1007 /s10643-006-0118-7

Fuentes, A. (2012). Arresting development: Zero tolerance and the criminalization of
children. Rethinking Schools, 26(2), 18-23. Retrieved October 4, 2018 from
https:/ /eric.ed.gov/?id=E]962350

© 2018 The author and IJLTER.ORG. All rights reserved.



109

Gordon, M. & Cui, M. (2014). School-related parental involvement and adolescent
academic achievement: The role of community poverty. Family Relations, 63(5),
616-626. https:/ /doi.org/10.1111/fare. 12090

Hair, N. L., Hanson, ]J. L., Wolfe, B. L., & Pollak, S. D. (2015). Association of child
poverty, brain development, and academic achievement. JAMA Pediatrics, 169(9),
822-829. https:/ /doi.org/10.1001/jamapediatrics.2015.1475

Hanson, J. L., Hair, N., Shen, D. G., Shi, F., Gilmore, J. H., Wolfe, B. L., & Pollak, S. D.
(2013). Family poverty affects the rate of human infant brain growth. PLoS ONE,
8(12), e80954, 1-9. https:/ /doi.org/10.1371/journal.pone.0080954

Hopson, L. M. & Lee, E. (2011). Mitigating the effect of family poverty on academic and
behavioral outcomes: The role of school climate in middle and high school.
Children and Youth Services Review, 33, 2221-2229.
https:/ /doi.org/10.1016/j.childyouth.2011.07.006

International Baccalaureate. (2015). From the classroom to the community. Retrieved
September 21, 2018 from http://www.ibo.org/ib-world-archive/march-2015-
issue-71/from-the-classroom-to-the-community /

Irby, D. J. (2014). Trouble at school: Understanding school discipline systems as nets of
social control. Equity and Excellence in Education, 47(4), 513-530.
https:/ /doi.org/10.1080/10665684.2014.958963

Jenson, E. (2009). Teaching with poverty in mind. Retrieved September 16, 2018 from
http:/ /www.ascd.org/publications/books /109074 / chapters/How-Poverty-
Affects-Behavior-and-Academic-Performance.aspx

Kagan, S. (2016). Articles by Dr. Spencer Kagan. Retrieved September 19, 2018 from
http:/ /www .kaganonline.com/free_articles/dr_spencer_kagan/

Kang-Brown, J., Trone, J., Fratello, J., & Daftary-Kapur, T. (2013). A generation later: What
we've learned about zero tolerance in schools. Retrieved September 20, 2018 from
https:/ /storage.googleapis.com/vera-web-assets/downloads/Publications/a-
generation-later-what-weve-learned-about-zero-tolerance-in-
schools/legacy_downloads/ zero-tolerance-in-schools-policy-brief.pdf

Kennedy-Lewis, B. L. (2013). Using critical policy analysis to examine competing
discourses in zero tolerance legislation: Do we really want to leave no child
behind? Journal of Education Policy, 29(2), 165-194.
https:/ /doi.org/10.1080/02680939.2013.800911

Kennedy-Lewis, B. (2015). Second chance or no chance? A case study of one urban
alternative middle school. Journal of Educational Change, (16)2, 145-169.
https://doi.org/10.1007 /s10833-014-9242-0

Kim, P., Evans, G. W., Angstadt, M., Ho, S. S, Sripada, C. S., Swain, J. E., Liberzon, 1., &
Phan, K. L. (2013). Effects of childhood poverty and chronic stress on emotion
regulatory brain function in adulthood. Proceedings of the National Academy of
Sciences  of  the United States  of  America, 110, 18442-18447.
https:/ /doi.org/10.1073 /pnas.1308240110

Mayhew, M. J. & Engberg, M. E. (2011). Promoting the development of civic
responsibility: Infusing service-leaning practices in first-year “success” courses.
Journal of College Student Development, 52(1), 20-38.
https:/ /doi.org/10.1353 /csd.2011.0007

Morgan, P. L., Farkas, G., Hillemeier, M. M., & Maczuga, S. (2009). Risk factors for
learning-related behavior problems at 24 months of age: Population-based
estimates.  Journal of  Abnormal  Child  Psychology, 37,  401-413.
https:/ /doi.org/10.1007 /510802-008-9279-8

Morsy, L. & Rothstein, R. (2015). Five social disadvantages that depress student performance:
Why schools alone can’t close achievement gaps. Retrieved September 16, 2018 from
http:/ /www.epi.org/files/2015/Morsey-Rothstein-07-06-2015.pdf

© 2018 The author and IJLTER.ORG. All rights reserved.



110

Mucedola, M. S. (2015). Connecting health education and health promotion through
community outreach to bridge prek-12 school health programs and
corresponding communities. The Virginia Journal, 36(2), 4-6. Retrieved
November 4, 2018 from https://www.questia.com/library/journal/1G1-
543899214 / connecting-health-education-and-health-promotion-through

Mucedola, M. S. (2016). Empowering impoverished youth through autonomous
community outreach strategies to improve learning and academic success.
National Youth At-Risk Journal, 2(1), 61-69.
https://doi.org/10.20429 /nyarj.2016.020106

Murry, V. M., Berkel, C., Gaylord-Harden, N. K., Copeland-Linder, N., & Nation, M.
(2011). Neighborhood poverty and adolescent development. Journal of Research
on Adolescence, 21, 114-128. https:/ /doi.org/10.1111/j.1532-7795.2010.00718.x

National Center for Children in Poverty [NCCP]. (2016a). Child poverty. Retrieved
September 12, 2018 from http:/ /www.nccp.org/topics/childpoverty. html

National Center for Children in Poverty [NCCP]. (2016b). Basic facts about low-income
children. Retrieved September 19, 2018 from
http:/ /www.nccp.org/publications/ pub_1145.html

Nelson, J. A. & Sneller, S. (2011). Ensuring quality service-learning experiences for at-risk
adolescents. Prevention Researcher, 18(1), 14-17.
https:/ /doi.org/10.1037 /e518012011-004

Newman, J. L., Dantzler, J., & Coleman, A. N. (2015). Science in action: How middle
school students are changing their world through STEM service-learning project.
Theory Into Practice, 54(1), 47-54. https:/ /doi.org/10.1080/00405841.2015.977661

Ratanavivan, W. & Ricard, R. (2018). Effects of a motivational interviewing-based
counseling program on classroom behavior of children in a disciplinary
alternative education program. Journal of Counseling & Development, 96(4), 410-
423. https:/ /doi.org/10.1002/jcad.12223

Reardon, S. F. (2013). The widening income academic gap. Educational Leadership, 70(8),
10-16. Retrieved October 4, 2018 from
http:/ /www.ascd.org/publications/educational-
leadership/may13/vol70/num08/The-Widening-Income-Achievement-
Gap.aspx

Shaw, D. S, & Gilliam M. (2017). Early childhood predictors of low-income boys’
pathways to antisocial behavior in childhood, adolescence, and early adulthood.
Infant Mental Health Journal, 38(1), 68-82. https:/ /doi.org/10.1002/imhj.21614

Shonkoff, J., Garner, A., & Committee on Psychosocial Aspects of Child and Family
Health, Committee on Early Childhood Adoption and Dependent Care, Section
on Developmental and Behavioral Pediatrics. (2012). The lifelong effects of early
childhood adversity and toxic stress. Pediatrics, 129, e232- e246.
https:/ /doi.org/10.1542/peds.2011-2663

Teske, S. C. (2011). A study of zero tolerance policies in schools: A multi-integrated
systems approach to improve outcomes for adolescents. Journal of Child and
Adolescent Psychiatric Nursing, 24(2), 88-97. https://doi.org/10.1111/j.1744-
6171.2011.00273.x

The National Center for Education Statistics [NCES]. (2013). The condition of education
2013. Retrieved September 14, 2018 from
http:/ /nces.ed.gov/pubs2013/2013037.pdf

Tomlinson, C. (2013). Fulfilling the promise of differentiation: Responding to the needs of all
learners. Retrieved September 19, 2018 from http:/ /www.caroltomlinson.com/

Wang, M., & Sheikh-Khalil, S. (2013). Does parental involvement matter for student
achievement and mental health in high school? Child Development, 85, 610-625.
https://doi.org/10.1111/cdev.12153

© 2018 The author and IJLTER.ORG. All rights reserved.



111

Wasburn-Moses, L., Fry, J., & Sanders, K. (2014). The impact of a service learning
experience in mentoring at-risk youth. Journal on Excellence in College Teaching,
25(1), 71-94. Retrieved October 4, 2018 from
http:/ /info.wartburg.edu/Portals/0/Pathways/Mentoring/ The %20Impact %20
of %20a %20Service-Learning % 20Experience % 20in % 20Mentoring %20 A t-
Risk%20Youth.pdf

Wesley, J., Dzoba, N., Miller, H., & Rasche, C. (2017). Mentoring at-risk youth: an
examination of strain and mentor response strategies. American Journal of
Criminal Justice, 42(1), 198-217. https:/ /doi.org/10.1007/s12103-016-9353-7

Wofford, L., Froeber, D., Clinton, B., & Ruchman, E. (2013). Free afterschool program for
at-risk African American children: Findings and lessons. Family & Community
Health, 36(4), 299-310. Retrieved October 4, 2018 from
https:/ /europepmc.org/abstract/med /23986071

Zandee, G. L., Bossenbroek, D., Slager, D., & Gordon, B. (2013). Teams of community
health workers and nursing students effect health promotion of underserved
urban  neighborhoods.  Public  Health  Nursing,  30(5),  439-447.
https://doi.org/10.1111/phn.12031

© 2018 The author and IJLTER.ORG. All rights reserved.



